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INSTRUCTIONS

Overview of the School Improvement Grant Application

The Federal FY2015/FY2016 School Improvement Grant (SIG) Local Education Agency (LEA)
Application consists of four parts: the LEA Plan Overview, the School Proposal, SIG Budgets, and
requested appendices. An LEA applying for multiple schools will submit for each applicant
school an LEA Plan Overview, a unique Schoo! Proposal, SIG Budgets, and appropriate
appendices. (For example, if an LEA is going to apply for three schools, the LEA will submit 3
identical LEA Plan Overviews, 3 unique School Proposals, 3 unique SIG Budgets, and 3 sets of
appendices.) With every LEA Application, an LEA must provide a completed Mississippi
Department of Education (MDE)-formatted cover page, the FY 2015/2016 1003(g) checklist, and
a signed copy of the LEA Assurances. All of these documents can be found in the LEA
Application.

Overview of LEA Application Toolkit

The LEA Application Toolkit has been created to assist LEAs in developing high-quality
applications. Some tools in the Toolkit should be attached to the LEA Application as appendices.
Other tools are for planning or information only. The following tools should be completed and
submitted with the LEA Application in the appendices:

v’ SIG Stakeholder Consultation Sign-In
v' Request for Proposal

v" Memorandum of Understanding

v" Performance Framework



APPLICATION PROCESS AND TIMELINE

The School Improvement Grant application process is as follows:

e Application Released—MDE will release the final LEA application upon approval of the
application by the U.S. Department of Education.

e [nformational Webinar—MDE will host an informational webinar for school board
members, superintendents, principals, and other district leaders of eligible LEAs of the
School Improvement Grant funding opportunity and grant requirements.

e School Improvement Grant Requirements and LEA SIG Application Training—MDE will
provide training to LEAs on the SIG requirements and the LEA Application.

e The Intent to Submit Proposal Form is due on Friday, April 7, 2017. Failure to submit the
form will not prevent applicants from submitting proposals in response to the Request for
Proposals. However, given the source of the funds supporting this competition, each
superintendent of eligible schools is asked to submit a letter of intent for documentation.

The intent to submit proposal should be sent via email to Sonja Robertson at
SIG@mde.k12.org

e Needs Assessment—Before submitting a proposal, LEAs must ensure that the required
needs assessment has been conducted by summarizing and attaching the needs assessment
information from the Mississippi Comprehensive Automated Performance-Based System
(MCAPS), the online tool used to complete the Consolidated Federal Programs Application.

e Application Submission— The LEA must submit five (5) typed applications and five (5)
electronic copies saved individually to a CD or a USB Flash drive in “read only” PDF format.
Each CD or USB Flash drive must be clearly labeled to indicate the district name, application
name, and the due date of the application. By submitting each CD or USB Flash drive, the
district is assuring that the information contained in the application and the electronic
version are one in the same and the MDE may use either for evaluation purposes. The LEA
must submit the application by 3:30 P.M., Monday, May 8, 2017, to the following address:

Deliver Proposals to: Lorraine Wince
Office of Procurement
Mississippi Department of Education
FY 2015/2016 School Improvement Grant
Central High School Building, Suite 307
359 North West Street
Jackson, MS 39201
(DO NOT OPEN)

Mail Proposals to: Lorraine Wince
Office of Procurement



Ship Proposals to:
(FedEx, UPS, etc.)

Mississippi Department of Education

FY 2015/2016 School Improvement Grant
Post Office Box 771

Jackson, MS 39201-0771

(DO NOT OPEN)

Lorraine Wince

Office of Procurement

Mississippi Department of Education

FY 2015/2016 School Improvement Grant
359 North West Street

Jackson, MS 39201

(DO NOT OPEN)

e Application Review—MDE will recruit a panel of qualified internal and external reviewers to
evaluate applications based on MDE-created rubrics. These reviewers will determine which
school proposals qualify for a final interview round.

e nterview Round—A small team of MDE staff and external reviewers will interview school
teams with qualifying proposals from the application review. Based on the results of the
interview round, interviewers will determine which school proposals should be
recommended for funding. Recommended school proposals will then be prioritized based

on the SEA prioritization criteria.

e Grant Awards—Using the prioritized list of recommended school proposals, MDE will award
grants to LEAs based on a funding methodology approved by the Mississippi State Board of

Education.

This grant process will align with the following timeline:

Month Action

March 27, 2017 e LEA Application Released

April 7, 2017 e Letter of Intent Due

May 8, 2017 e Applications submitted to MDE

May 2017 e District applications reviewed/lnterviewsi .
June 2017 e Grant awards recommended to State Board of

Education for approval
LEAs will be notified about their award status
LEA grants awarded for up-to-four years

July 1 — December 2017

Planning/Pre-Implementation

January 2018

LEAs begin Year 1 of full implementation

August 2018

LEAs begin Year 2 full implementation

August 2019

LEAs begin Year 3 full implementation

August 2020

LEA begins Year 4 and Sustainability Year

RESPONSIBILITY OF THE APPLICANT




The LEA is responsible for ensuring that the proposal is delivered by the deadline and
assumes all risks of delivery.

At the time of receipt of the proposal, the proposals will be date stamped, and recorded
in Suite 307 of Central High School Building.

Incomplete proposals will not be evaluated and will not be returned for revisions. No
late, faxed, or e-mailed copies or attachments will be accepted.

Proposals and modifications received after the time set in the proposal will be
considered late and will not be accepted or considered for an award.

Proposals that do not include the required signatures, copies and CD or USB Flash Drive
will not be evaluated.

The proposal transmittal form must be signed by an authorized official to bind the
applicant to the proposal provisions.

QUESTIONS

Questions concerning the RFP should be sent to SIG@mdek12.org. The deadline for submitting
written guestions by email is April 7, 2017. Responses will be provided only to written questions.

Copies of all questions submitted and responses will be posted to MDE’s website under the Public
Notice section and the Office of School Improvement homepage: http://www.mdek12.0rg/OS| which
will be available to the general public on April 14, 2017. No individual responses will be sent.

ACCEPTANCE OF PROPOSALS

The MDE reserves the right, in its sole discretion, to waive minor irregularities in proposals. A minor
irregularity is a variation from the RFP that does not affect the proposal, give one applicant an
advantage or benefit not enjoyed by other applicants, or adversely impact the interest of the MDE.
Waivers, when granted, shall in no way modify the RFP requirements or excuse the party from full
compliance with the RFP specifications and other grant requirements if the party is awarded the
grant.

REJECTION OF PROPOSALS
The MDE may reject proposals that do not conform to the requirements of this RFP. Proposals may
be rejected for reasons that include, but are not limited to, the following:

e The proposal does not contain the required eligibility components;

e The proposal contains unauthorized amendments to requirements of the RFP;

e The proposal is conditional;

e The proposal is incomplete or contains irregularities that make the proposal indefinite or

ambiguous;

e The proposal contains false or misleading statements or references;

e The proposal does not meet all requirements of the RFP;

e The proposal is submitted and does not include five (5) typed, printed copies




e The proposal is submitted without an electronic copy saved individually to five (5) CDs or USB
Flash Drives in a PDF format;

e The proposal is not submitted by the designated deadline;

e The proposal’s Cover Page and LEA Assurances are not signed by authorized representative(s)
of the applicant; or

e The applicant has previously been cited with major and or significant deficiencies by the MDE
in one or more programs.

DISPOSITION OF PROPOSALS
All proposals become the property of the State of Mississippi.

CRITERIA FOR EVALUATION OF PROPOSALS

Proposals submitted by the specified time in the specified format and containing the parts described
in the application process and timeline section shall be evaluated by an Evaluation Committee
selected by the MDE. Evaluation will be according to the FY 2015/FY2016 1003(g) School
Improvement Grant (SIG) RFP Rubric which will be released at the same time as this application.

Application review will take place in three (3) stages.

Stage 1: The first part of each application will be reviewed for eligibility according to the rubric. If
applicants are deemed not eligible, the application will not be reviewed by the team of reviewers and
will be disqualified.

Stage 2: Reviewers will score each eligible application using the rubric. Rubric scores for the LEA Plan
Overview, each of the three parts, and the budget will be added to determine which applicants will
make it to the interview round.

Stage 3: Finalists will be invited to an interview round. Interview scores will be added to the rubric
scores to determine a final ranking. MDE will fund applications in the order of their rank until funds
are exhausted. The MDE reserves the right to examine proposed expenditures and request
modifications to proposals that make it to the interview round.




SCHOOL IMPROVEMENT GRANT (SIG) FY2015/FY2016 1003(g)
INTENT TO SUBMIT PROPOSAL FORM
2017
(Must be completed for each district with eligible schools).

Section 1003(g) of ESEA authorizes the Secretary to award school improvement grants to State
Educational Agencies (SEAs). Title I School Improvement Grants will provide states and
districts the funds necessary to leverage change and turnaround schools.

Please complete and submit this form which allows the MDE to appropriately plan for the
evaluation process.

DISTRICT: 4220
ADDRESS: 401 Howard Street, Greenwood, MS 3890
PHONE NUMBER: 662-455-0667

Yes, my eligible school(s) will apply. X

No, my eligible school(s) will net apply.

If the response if no, please provide explanation:

SUPERINTENDENT’S SIGNATURE:

DATE OF SUBMISSION: March 30, 2017

Please complete this form and return by April 7, 2017 to:

Dr. Sonja Robertson
Office of School Improvement
P.O. Box 771, Suite 213
Jackson, Mississippi 39205
Fax to: Dr. Sonja Robertson
Office of School Improvement
601-576-2180
E-mail to: SIG@mde.k12.ms.us

Questions regarding the School Improvement Grants (SIG) should be directed to:
SIG@mde.k12.ms.us.




FY2015/FY2016 1003(g) CHECKLIST

INSTRUCTIONS: Complete a checklist for each applicant school. Failure to include items marked with

tgn

will cause

the application to be rejected. Failure to include items marked with “+” will negatively affect the application’s

score.

District: Greenwood School: Threadgill Elementary

Intervention Model: Transformation

Item

For LEA use

For MDE use

Cover Page*

Five (5) CDs or five (5) USB

Flash Drives

(5) Copies of the completed
paper application

Completed and attached.

[X] €Ds or USB Flash Drives
with saved PDF copy of
completed proposal
included and each one
labeled.

Copies of the complete
Application

[] Completed and attached.
|:| Not completed or not
attached.

LEA Assurances*
Include all pages 12-17

Signed copy attached.

[] signed copy attached.
] Copy not signed or not
attached.

LEA Plan Overview*
Complete and attach identical
copy of the LEA Plan Overview
for each applicant school.

Copy attached.

[ copy attached.
[] copy not attached.

School Proposal*
Complete and attach a unique
School Proposal for each
applicant school.

Unique proposal
attached.

[] unique proposal attached.

[] Attached proposal is not
unique (for a different school).

[] proposal not attached.

Appendicest
Complete and attach the
checklist of appendices within
the LEA Application. Also,
attach all relevant appendices
in the order appearing on the
checklist.

Checklist completed and
attached.

<] All relevant appendices
attached.

[] Checklist completed and
attached.

[] All relevant appendices
attached.

[ ] some or all appendices are
missing.

SIG Budgets*
Complete and attach the SIG
Budget pages for each
applicant school.

Completed and attached.

] All budget pages completed
and attached and relevant.

] Missing one or more budget
years.

[] Budget pages attached do not
correspond to school proposal.

FY2015/FY2016 1003(g)
Checklist

DX] Completed and attached.

[ | completed and attached.

FOR MDE USE ONLY

Notes:
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LEA ASSURANCES

Certain terms and conditions are required for receiving funds under the School Improvement
Grant and through the Mississippi Department of Education (MDE); therefore, by signing the
following assurances, the grantee agrees to comply with all applicable federal, state, and local
laws, ordinances, rules and regulations, provisions and public policies required and all assurances
in the performance of this grant as stated below.

The LEA must sign and return a copy of the following assurances as part of its application.

School Improvement Grant (SIG) 1003(g) Assurances

1. The LEA will use its School Improvement Grant to implement fully and effectively an
intervention in each priority and focus school that the LEA commits to serve consistent
with the final requirements. LEA implementation of intervention models should adhere
to all regulations in accordance with the final requirements for School Improvement
Grants under section 1003(g) of Title | of the Elementary and Secondary Education Act
(https://www.gpo.gov/fdsys/pkeg/FR-2015-02-09/pdf/2015-02570.pdf).

2. The LEA will establish annual goals for student achievement on the State’s assessments
in both reading/language arts and mathematics and measure progress on the leading
indicators in section lll of the final requirements in order to monitor each priority and
focus school that it serves with school improvement funds.

3. The LEA will report to the SEA the school-level data that is required under section Il of
the final requirements, including baseline data for the year prior to SIG implementation.

— Number of minutes within the school year and school day;

— Student participation rate on State assessments in reading/language arts and in
mathematics, by student subgroup;

— Number and percentage of students completing advanced coursework (e.g.,
AP/IB), early-college high schools, or dual enroliment classes;

— Dropout rate;
— Student attendance rate;
— Discipline incidents;

— Chronic absenteeism;

12



— Distribution of teachers by performance level on the LEA teacher evaluation
system;

— Teacher attendance rate;

— Percentage of students at or above each proficiency level on State assessments
in reading/language arts and mathematics, by grade and by student subgroup;

— Average scale scores on State assessments in reading/language arts and
mathematics, by grade, for the “all students” group, for each achievement
quartile, and for each subgroup;

— Percentage of limited English proficient students who attain English language
proficiency;

— School improvement status and AMO targets met and missed;
— College enrollment rates; and

— Graduation rate.

MDE will make grant renewal decisions for each school based on whether the school has
satisfied requirements for meeting its annual performance targets for leading and
achievement goals. Schools must meet the following:

e [leading Indicators—A school must meet 5 of 9 leading indicator goals.

e Achievement/Lagging indicators—The school must meet or make progress
towards meeting achievement goals.

MDE may grant exceptions to this rule only if highly unusual, extenuating circumstances
occur.

The LEA will ensure that each priority and focus school that it commits to serve receives
all of the State and local funds it would receive in the absence of the school improvement
funds and that those resources are aligned with the interventions.

State Assurances and Other Federal Assurances:

The LEA will establish an LEA-based School Improvement Office that will be responsible for taking
an active role in the day-to-day management of turnaround efforts at the school level in each
identified priority school to be served by the application and for coordinating with the SEA.

The LEA commits that School Improvement Grant (SIG) funds will not be used to support district-
level activities for schools that are not receiving SIG funds.

13



The LEA/grantee assures that it will adhere to all grant requirements and monitor the status of
school level grant implementation.

The LEA grantee understands that future funding opportunities may be hindered if this or any
grant or contract with MDE has not been fulfilled and/or if required reports are not submitted in
a timely fashion.

The LEA/grantee will adhere to the applicable provisions of the Education Department General
Administrative Regulations (EDGAR): 34 CFR Subtitle A, Parts 1-99.

The LEA /grantee will adhere to the applicable regulations of the Office for Civil Rights, U.S.
Department of Education: 34 CFR Subtitle B, Parts 100-199.

The LEA /grantee will adhere to 2 CFR Part 200 and Part 225, Office of Management and Budget
(Uniform Administrative Requirements, Cost Principles, and Audit Requirements for Federal
Awards).

The LEA /grantee will assure that salary and wage charges will be supported by proper time
reporting documentation to meet the requirements of 2 CFR part 225, OMB Circular A-87.

The LEA/ grantee will assure the use of fiscal control and fund accounting procedures that will
ensure proper disbursement of, and accounting for, federal funds paid to that agency under

this program.

The LEA/ grantee will assure that it recognizes that SEA approval of an application does not
relieve the LEA of its responsibility to comply with all applicable state and federal requirements.

Changes
This agreement will not be modified, altered, or changed except by mutual agreement by an
authorized representative(s) of each party to this agreement and must be confirmed in writing

through the Mississippi Department of Education grant modification procedures.

Independent Grantee

The grantee shall perform all services as an independent grantee and shall discharge all of its
liabilities as such. No act performed or representation made, whether oral or written, by grantee
with respect to third parties shall be binding on the Mississippi Department of Education.

14



Termination

The Mississippi Department of Education, by written notice, may terminate this grant, in whole
or in part, if funds supporting this grant are reduced or withdrawn. To the extent that this grant
is for services, and if so terminated, the Mississippi Department of Education shall be liable only
for payment in accordance with payment provision of this grant for services rendered prior to
the effective date of termination.

The Mississippi Department of Education, in whole or in part, may terminate this grant for cause
by written notification. Furthermore, the Mississippi Department of Education and the grantee
may terminate this grant, in whole or in part, upon mutual agreement.

Mississippi Department of Education may cancel an award immediately if the State finds that
there has been a failure to comply with the provisions of an award, that reasonable progress has
not been made or that the purposes for which the funds were awarded/granted have not been
or will not be fulfilled.

Either the Mississippi Department of Education or the grantee may terminate this agreement at
any time by giving 30 days written notice to the other party of such termination and specifying
the effective date thereof. The grantee shall be paid an amount which bears the same ratio to
the total compensation as the services actually performed bear to the total services of the
grantee covered by the agreement, less payments of compensation previously made.

Access to Records

The grantee agrees that the Mississippi Department of Education, or any of its duly authorized
representatives, at any time during the term of this agreement, shall have access to, and the right
to audit and examine any pertinent books, documents, papers, and records of the grantee related
to the grantee’s charges and performance under this agreement. Such records shall be kept by
grantee for a period of five (5) years after final payment under this agreement, unless the
Mississippi Department of Education authorizes their earlier disposition. Grantee agrees to
refund to the Mississippi Department of Education any overpayments disclosed by any such
audit. However, if any litigation, claim, negotiation, audit or other action involving the records
has been started before the expiration of the 5-year period, the records shall be retained until
completion of the actions and resolution of all issues, which arise from it.

Laws

This agreement, and all matters or issues collateral to it, shall be governed by, and construed in
accordance with the laws of the State of Mississippi.

15



Legal Authority

The grantee assures that it possesses legal authority to apply for and receive funds under this
agreement.

Equal Opportunity Employer

The grantee shall be an equal opportunity employer and shall perform to applicable
requirements; accordingly, grantee shall neither discriminate nor permit discrimination in its
operations or employment practices against any person or group of persons on the grounds of
race, color, religion, national origin, handicap, or sex in any manner prohibited by law.

Copyrights

The grantee (i) agrees that the Mississippi Department of Education shall determine the
disposition of the title and the rights under any copyright by grantee or employees on
copyrightable material first produced or composed under this agreement; and, (ii) hereby grants
to the MDE a royalty free, nonexclusive, irrevocable license to reproduce, translate, publish, use
and dispose of, to authorize others to do so, all copyrighted or copyrightable work not first
produced or composed by grantee in the performance of this agreement, but which is
incorporated in the material furnished under the agreement, provided that such license shall be
only to the extent grantee now has, or prior to the completion or full final settlements of
agreement may acquire, the right to grant such license without becoming liable to pay
compensation to others solely because of such grant.

Grantee further agrees that all material produced and/or delivered under this grant will not, to
the best of the grantee’s knowledge, infringe upon the copyright or any other proprietary rights
of any third party. Should any aspect of the materials become, or in the grantee’s opinion be
likely to become, the subject of any infringement claim or suite, the grantee shall procure the
rights to such material or replace or modify the material to make it non-infringing.

Personnel

Grantee agrees that, at all times, employees of the grantee furnishing or performing any of the
services specified in this agreement shall do so in a proper, workmanlike, and dignified manner.

Assignment
Grantee shall not assign or grant in whole or in part its rights or obligations under this agreement

without prior written consent of the Mississippi Department of Education. Any attempted
assignment without said consent shall be void and of no effect.
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Availability of Funds

It is expressly understood and agreed that the obligation of the Mississippi Department of
Education to proceed under this agreement is conditioned upon the appropriation of funds by
the Mississippi State Legislature and the receipt of state and/or federal funds. If the funds
anticipated for the continuing fulfillment of the agreement are, at anytime, not forthcoming or
insufficient, either through the failure of the federal government to provide funds or of the State
of Mississippi to appropriate funds or the discontinuance or material alteration of the program
under which funds were provided or if funds are not otherwise available to the Mississippi
Department of Education (MDE), the MDE shall have the right upon ten (10) working days written
notice to the grantee, to reduce the amount of funds payable to the grantee or to terminate this
agreement without damage, penalty, cost, or expenses to MDE of any kind whatsoever. The
effective date of reduction or termination shall be as specified in the notice of reduction or
termination.

Mississippi Ethics

It is the responsibility of the grantee to ensure that subcontractors comply with the Mississippi
Ethics Law in regard to conflict of interest. A statement attesting to said compliance shall be on
file by the grantee.

Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion - Lower
Tier Covered Transactions

This certification is required by the Department of Education regulations and the participant
certifies, by submission of this proposal, that neither it nor its principals are presently debarred,
suspended, proposed for debarment, declared ineligible, or voluntarily excluded from
participation in this-transaction by any Federal department or agency.

L. SEENYR

Dr. Jennifer Wilso

Superintendent (Typed Name, aﬁ@gnatur‘e}) Date

Ms. Deirdre Mayes ﬁdjx,y %A’L M/{/ \.7/5/20/7
LEA Board President (Typed Name, and Signature) Date

Mr. Charles Johnson @,Q,zy—g,ﬂ—;-———’l KS—/S'/ZO£ i
Federal Programs Coordinator (Typed N4me, and Signature) Date

Ms. Temeka Jones 5%’7
Business Manager (Typed Name), and)Signature) Date

Include all pages 12-17 in application.

17



about the Eligible Schools

Complete the following chart for every eligible school. If the LEA does not intend to apply for a
school, select “Not served” in the Selected Intervention column.

MSIS School 2015-2016
SCHOOL Code N((;'_iim Designation State Selected
NAME (LEA, Schoc;l) & Accountability | Intervention
School) Label
Example 1234- 1234567- Priority
School 1234567 12345 School e e
Greenwood 28016500- .
High Schaol 4220-012 0256 Focus F Transformation
Greenwood Transformation
Middle 4220-022 | 28016500- Focus F
1005
School
Threadagill 28016500- Transformation
Elementary 4220-020 Focus F
0259
School
Select one... Select one... | Select one...
Select one... Select one... | Select one...
Select one... Select one... | Select one...
Select one... Select one... | Select one...
Select one... Select one... | Select one...

B. Consultation with Stakeholders

Describe the process by which the LEA consulted with relevant stakeholders regarding the LEA’s
application and the LEA’s proposed implementation of school improvement models in its served

school(s). The LEA must, in particular, demonstrate a robust process for engaging families and the
community in the selection of the intervention model and design of the application.

Upon learning of the eligibility for our schools to apply for SIG, the Greenwood Public School District
held district and school level consultation meetings to gather input and feedback from as many
stakeholders as possible. Eight district level meetings were held and schools met weekly with their
stakeholder groups. Over 200 stakeholders across three schools attended these meetings. The initial
meetings focused on understanding the grant opportunity and the various intervention models. Then
questions, suggestions, and concerns were addressed. Surveys were also administered to parents to
collect additional information regarding their perceptions of the school needs and possible usage of
the SIG funds. Each administrator met with his/her individual faculty, staff, and student body to
gather input regarding the SIG opportunity.

All stakeholders were given the opportunity to provide input via an open forum as well as through
surveys which included the following questions:

1. What are the school’s greatest strengths?
2. What are the school's greatest needs?

18



of the school?
4, Why did you choose this model?

Appendix A.

3. Based on your understanding of the intervention models, which model best meets the needs

5. If awarded SIG funds, how will they improve the school?
For detailed information pertaining to the district and individual school meetings, please see

SIG STAKEHOLDERS’ MEETINGS
(SEE APPENDIX A FOR MEETING MINUTES, AGENDAS, AND SIGN-IN SHEETS)

Greenwood Publicrschool District B

Greenwood High School

March 31 (Administrative Meeting)

April 3 (SIG Webinar/Administrative Meeting)
April 3 (School Board Notification)

April 6 (Administrative Meeting)

April 13 (School Board Meeting)

April 26 (Administrative Meeting)

May 1 (Administrative Meeting)

May 3 (Administrative Meeting)

April 3 (Administrator's Meeting)
April 4 (Faculty & Staff)

April 6 (Administrator’s Meeting)
April 6 (Parent & Community
Stakeholders)

April 11 (Facuity & Staff)

April 13 (Parent & Community
Stakeholders)

Threadgill Elementary School

Greenwood Middle School

April 3 (School Leadership Team)

April 3 (Faculty & Staff)

April 4 (Parent & Community Stakeholders)
April 5 (Administrator’s Meeting)

April 6 (Parent & Community Stakeholders)
April 7 (Parent & Community Stakeholders)
April 13 (Parent & Community Stakeholders)

April 4 (School Leadership Team)

April 4 (Instructional Staff)

April 6 (Administrator’s Meeting)

April 7 (Parent & Community
Stakeholders)

April 20 (Faculty & Staff)

April 21 (Parents, Students, Teachers, &
Community Stakeholders)

April 22 (Students)

stakeholder consultation.

@E, attach the agenda, minutes, and sign-in form (see LEA Application Toolkit) from the

C. Disclosure of External Party Application Assistance

LEAs must guard against conflicts of interest in cases where grant dollars may later be used for
contracts with external parties who assisted in the grant-writing process. In the FY2015/FY2016
application, LEAs must list the names and job titles of all persons who contributed to the grant
application. If the LEA collaborated with external parties in the development of this application,
the LEA must also list these external parties and their involvement in this application. For this
item, external parties are defined as any person who is not a regular employee of the district or
of MDE and who may have collaborated on the development of the grant in whole or in part.
External parties may be for-profit or non-profit organizations, including institutions of higher
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education or educational consultants. Even if the external party was not paid for the
collaboration, the relationship must still be disclosed.

1. Grant-Writing Team

Describe the make-up of the team writing the grant, including the names and job titles of each
person who contributed to the grant application.

The grant writing team consisted of the following individuals: Dr. Jennifer Wilson,
Superintendent; Mrs. Chiquita Daniels, Greenwood Middle School Principal; Dr. Kenneth
Pulley, Greenwod High School Principal; Mrs. Lachada Robie-Purnell, Threadgill Elementary
School Principal, Mrs. Mary Brown, Director of Curriculum and Instruction; Mr. Charles Johnson,
Director of Federal Programs; Mrs. Sabrina Tanner-Moore, Greenwood High School/Assistant
Principal; Mr. Monroe Golden, Threadgill Elementary School/Assistant Principal; Ms. Jeneveri
Cation, Greenwood High School/Instructional Coach; Ms. Yolanda Greer, Threadgill Elementary
School/Instructional Coach; Mrs.Linda Payne, Director of Special Education; Mr. Clell Ward,
Greenwood Middle School Asssistant Principal; Mr. Carl Brinkley, Director of Personnel; Ms.
Tara Harris, SSIP Literacy Coach; and Dr. Michael Johnson, Curriculum Specialist.

2. External Parties Involved in Grant Writing

Did the LEA work with external parties on any part of the LEA Plan Overview or any of the LEA’s
school proposal(s)?

YES
e

If the LEA marked “YES,” please complete the chart below.

External Party Role in Application Development

If Then Solutions, LLC Trainings/Consultations were held to facilitate the grant
writing team’s understanding of the process. Sessions
centered around helping the grant writing team develop an
understanding of the needs assessment process, the SIG
intervention models, and the various grant requirements.
Onsite sessions and one webinar were held for participants
to develop an understanding of the SIG application and to
provide feedback on the school proposal and the LEA plan
overview. Conference calls were held as the grant writing
team continued exploring the opportunities available
through SIG.
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PART II: DISTRICT LEADERSHIP

A. District Governance

1. Policy Analysis and Timeline

Complete the chart below to demonstrate that the LEA has reviewed its policies and eliminated, or has plans to eliminate, any
barriers which would prevent the full and effective implementation of the selected intervention models. Examples of relevant

policies are provided beneath important policy areas; however, depending on the intervention model chosen, not all policy areas
may require a policy change. If a policy does not require a change, please note “no change needed” or “not applicable.” In some
cases, an LEA may need to create policies to address new procedures. Any new policies necessary for the SIG process should also be
described below. Blank lines are provided for this purpose at the bottom of the chart.

Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How wiill this policy be amended?

When will these
changes be enacted?

School Zones:

v' Student
assignment

v' Student
attendance
areas/ school
boundaries

As per MS Code 37-7-311 (1987), School Board Policy AC
entitled School District Organization Plan states that the
Greenwood Public School District School Board shall
organize a school so as to avoid unnecessary duplication
and shall determine what grades shall be taught at each
school and shall have the power to specify attendance

areas and to designate the school each pupil shall attend.

This policy does not create a barrier to reform because it
allows the board at its discretion to configure the district
as it deems appropriate for the proper implementation
of this reform effort.

No changes are needed. The current policies will not
prohibit full, effective implementation of the
transformation model.

N/A

Time:

School year
School calendar
Extended school
year/ summer
school

v" School day

b T T

School Board Policy AE School Year (Academic Year)
states that except as otherwise provided, all public
schools in the state shall be kept in session for at least
one hundred eighty (180) days in each scholastic year.

Policy AEA — School Calendar states that the local school
board shall have the power and authority to fix the date
for the opening and closing of the school term, subject to
the minimum number of days which school must be in
session during the scholastic year, as prescribed under

No changes are needed. The current policies will not
prohibit full, effective implementation of the
transformation model.
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

v Student arrival
and departure
time

v" Administrative
personnel time
schedules

v" Instructional
personnel time
schedules

Section 37-13-63. However, local school boards are
authorized to keep school in session in excess of the

minimum number of days prescribed in Section 37-13-61.

Except as otherwise provided, all public schools in the
state shall be kept in session for at least one hundred
eighty days in each scholastic year.

School Board Policy AEBA- Extended School
Year/Extended Day states that the Greenwood Public
School District shall maintain and operate all of the
schools under their control for such length of time during
the year as may be required.

School Board Policy AF- School Day states that it shall be
the policy of this school district to provide sufficient
instructional time to give students the opportunity to
master specific learning objectives at all instructional
levels. The number of hours of actual teaching which
shall constitute a school day shall be determined and
fixed by the school board of this school district at not less
than five and one half hours. The portion of the calendar
day includes the teaching day, intermissions, and any
additional time included in the employee contract. A day
in which a minimum of 330 minutes of instruction an/or
evaluation and/or district approved group testing is
provided. Exceptions are days with fewer than 330
instructional minutes that are part of an instructional
week of at least 27.5 hours.

School Board Policy CCPF - Administrative Personnel
Time Schedules states that principals and other
professional employees shall be on duty the number the
days shown on the face of their current employment
contract less and except those days granted by the board
for iliness, personal business, earned vacation and
emergencies. School Board Policy GBRB- Professional
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

Personnel Time Schedule (Length of Work Day) states
that the work day shall be set within the legal
parameters with consideration of the instruction and
activity schedules established by the principal. The
number of hours of actual teaching which shall constitute
a school day shall be determined and fixed by the board
of trustees of the school district at not less than five and
one half hours. Elementary, junior high, and senior high
school teachers are expected to be on duty at their
respective schools at 7:30 a.m. each day. Except when
carrying out assighments of the principal, teachers are
expected to remain at school or on duty during the
designated hours. Time is provided at the end of each
day for instructional preparation and planning. Principals
are expected to be on duty from 7:00 a.m. to 4:00 p.m.

Curriculum:

v" Curriculum
development

v" Summer school
programs

Curriculum Development of the district is governed by
board policy IC and in part states that the school district
is in compliance with state and/or federal requirements.

School Board Policy IDCA - Extended School Year states
that the school board shall maintain and operate all of
the schools under its control for such length of time
during the year as may be required. Miss Code § 37-7-
301(m) (1993).

School Board Policy IC- Curriculum Development states
that the school board directs the superintendent and
administration to provide a curriculum of instruction that
meets the academic needs of all children in the school
district.

No changes are needed. The current policies will not
prohibit full, effective implementation of the
transformation model.

N/A
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Policy Analysis Proposed Changes Completion Date
Topic covered How does this policy create a barrier to reform? | How will this policy be amended? When will these
changes be enacted?
Instruction: School Board Policy ID- Instructional Management Plan No changes are needed . The current policies will not N/A

v Instructional
programs
Multi-tiered
system of
supports
Class size
Grading
Assessment
Use of test
results
Lesson plans

5

L

<

states that Greenwood Public School District has policies
in place which describe the Instructional Management
Plan. The description includes the instructional model,
strategies, activities, and other efforts that the district
takes to achieve instructional success. Embedded within
this policy is the Multi-Tiered System of Supports, which
addresses the three tier model. It also exists is designed
to ensure each classroom meets the needs of every
student. The district’s instructional management plan
also includes the district’s lesson plan template,
curriculum pacing guides, and other instructional
materials used to effectively implement the curriculum.
Other policies which help define the context of
curriculum development in the Greenwood Public School
District are Policies: IB, IC, ICA, ICF, ICHI.

School Board Policies IEA and IDB, states that GPSD has a
policy for the Multi-tiered system of supports (Policy IEA
& |DB) which meets state and federal regulations and
requires the district to implement an instructional mode
which meets the need of every students and consists of
three tiers of instruction.

School Board Policy IHA states that the district also has a
policy for an established grading system which
communicates to parents a periodic evaluation
summarizing significant factors in the student’s
adjustment in the total education program. The grading
system is based upon student achievement and
performance bearing in mind that any system
incorporates both subjective and objective consideration
in student evaluation. The grading system adopted is a
modified 10 point grading scale. The grading policy for

prohibit full, effective implementation of the
transformation model.
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

students with disabilities with current Individualized
Education Plans (IEPs) will be consistent with Policy IHFA.

School Board Policy IEC Class Size/ Enroliment
Requirements states that it is the intent of the Board of
Education to allocate staff in a manner that will be
educationally sound, instructionally appropriate, and
fiscally responsible. Conditions which impact class size
decisions include classroom, facility, or supply
constraints; funding and financial crisis, availability of
licensed staff, curriculum and instructional consideration;
and student enrollment and demographics. The
superintendent, or designee, shall keep the Board
informed of elementary and secondary class sizes and
learner/teacher ratio through regular reports. Standard
34 states: Student teacher ratio do not exceed the
following: MMS Code 37-151-77; 34.1- student teacher
ratio do not exceed 22 to 1 in kindergarten, except in
instances in which a full-time assistant teacher is in the
classroom; 34.2- student teacher ratio do not exceed 27
to 1in classroom serving grades 1 through 4 unless
approved by the State Board of Education. 34.3- student
teacher ratio do not exceed 30 to 1 in self-contained
classes serving grades 5-8; 34.4- student teacher ratio do
not exceed 33 to 1 in departmentalized academic core
classes serving grades 5-12. 34.5- the total number of
students taught by an individual teacher in an academic
core subject at any time during the school year shall not
exceed 150.

The district also has a policy which addresses class size
and enrollment requirements for students {Policy IEC).

25




Policy Analysis Proposed Changes Completion Date
Topic covered How does this policy create a barrier to reform? | How will this policy be amended? When will these
changes be enacted?
Lesson Plans: Adequate time is provided at the end of
each school day and during planning periods of each
school day for instructional preparation and planning.
Teachers are expected to plan lessons for instruction.
Employment School Policy GGE — Professional Personnel Assignment No changes are needed. The current policies will not N/A

(Hiring):

v" Administrative
personnel hiring

v" Teacher/other
staff hiring

allows the school district to employ licensed staff on a
professional basis without regard to age, race, gender or
national origin. Every school teacher employed in this
school system must possess a valid license and shall
execute a written contract with the Board of Education.
The school board has the power and authority to hire all
school district personnel in the manner provided by law,
and to provide for the employee fringe benefit programs
including accident reimbursement plans, as may be
deemed necessary and appropriate by the board 37-7-
301 (p) (1993).

In employing professional staff, the Greenwood Public
School District works to ensure compliance with all
applicable provisions of the No Child Left Behind Act
(NCLB) and Every Student Succeeds Act (ESSA).

School Board Policy Code: GBC, Recruitment and
Selection, states that the Greenwood Pubic School
District is an equal opportunity employer and shall
employ licensed staff (administrators and teachers) on a
professional basis, without regard to age, race, color,
gender, or national origin. Every administrator and
school teacher employed in the GPSD must possess a
valid license.

Staffing patterns are reviewed annually by the Personnel
Department and Federal Programs to ensure that poor
and minority students are not, at rates higher than are
other districts, taught by inexperienced, unqualified, or
out-of-field teachers. Each school year, the district

prohibit full, effective implementation of the
transformation model.
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Policy

Analysis

Proposed Changes

B Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

develops a Highly Qualified Teacher’s Plan to have all
teachers be highly qualified (5 year license) and develops
a plan to have all teachers teaching in core academic
subjects be highly qualified teachers to be in compliance
with the Mississippi Public School Accountability:
Standard #1 and #2.

The Greenwood Public School District, in accordance with
its Personnel Goals and Objectives, is committed to
employ personnel of the highest quality, both licensed
and unlicensed.

Employment
(Compensation):

v' Administrative
and teacher
compensation
guides

v' Compensation
for advanced
degrees

v" Compensation
guides/ salary
schedules

School Board Policy Code, GBA, Professional Personnel
Compensation Guides and Contracts states that the
district attempts to pay its licensed employees at a level
which is competitive and rewarding in hopes of attracting
and retaining top personnel with abilities that can exercise
exceptional professionalism and vertical growth within
the school district.

If a full-time school administrator returns to actual
teaching in the public schools, the term "year of teaching
experience" shall include the period of time he or she
served as a school administrator.

According to Policy Code: GBA-E, Teacher Salary Scale,
states all teachers employed on a full-time basis shall be
paid a minimum salary in accordance with the teacher
salary schedule established by law in the Mississippi Code
of 1972, including but not limited to Section 37-19-7, 37-
151-87, 37-151-89. No teacher shall be paid less than the
state minimum salary.

The school district seeks to maintain all qualified
professional staff and encourages its teachers to improve

This policy will need to be revised to address the issue of
personnel compensation/incentives. The district will
work closely with MDE and the MS School Boards
Association to develop a policy that complies with all
required legislation. While MDE does not require or
provide a uniform financial incentive package, the district
will examine financial incentives practices employed by
other agencies and will work closely with MDE and the
MS School Boards Association to develop such policy.

July 2017
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

their individual competence through appropriate
continuing education programs. The superintendent is
responsible for developing continuing education
guidelines for professional staff.

The GPSD does not pay any teacher less than the stated
minimum salary. The district pays teachers according to
the State Pay Scale and continues a payment plan
whereby teachers are paid varying salaries according to
the state salary scale, teaching ability, classroom
performance and other similar standards across the state.

if, at the commencement of a scholastic year, any licensed
employee (teacher) shall present the superintendent a
license of a higher grade than that specified in such
individual's contract, such individual may, if funds are
available from minimum education program funds of the
district, or from district funds, be paid from such funds the
amount to which such higher grade license would have
entitled the individual, had the license been held at the
time the contract was executed.

Currently, no policy exist for certified and non-certified
staff and administrative incentives-

Employment
(Placement):

v" Administrative
personnel
assighnment/ re-
assignment

v' Teacher/other
staff assighment

School Board Policy Code: CGD, Administrative Personnel
Hiring states that the Greenwood Public School District
Superintendent has the authority and duty to enter into
contracts in the manner provided by law for each
principal and teacher of the public schools under his/her
supervision after such principal and teachers have been
selected and approved in the manner provided by law.

No changes are needed. The current policies will not
prohibit full, effective implementation of the
transformation model.

N/A
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

In keeping with the district’s General School
Administration Policy Code: CGE, Administrative
Personnel Assignment, the GPSD Superintendent makes
assignments to the various district schools of all non-
instructional and unlicensed employees and all licensed
employees (administrators and teachers) as well as has
the authority to make reassignments of such employees
from time to time. However, a reassignment of a
licensed employee may only be to an area in which the
employee has a valid license issued by the State
Department of Education. Upon request from any
employee transferred, such assignment shall be subject
to review by the school board.

Emplovment (Career | Administrative Supervisory Personnel Policy CBG states This policy will be revised to create procedures for a July 2017
Ladder)' that all administrative and supervisory position in the career ladder for professional personnel which will be
district are established initially by the board of trustees, based, in part on student achievement.

v"  Administrative/ or by MS School laws, or by regulations of the State

supervisory Board of Education, or by a combination thereof.

personnel School Board Policy CC Organizational Chart. The district
v Organization does operate with an organizational chart.

charts The school district does encourage career enhancement
v Instructional and higher certifications for all employees.

personnel—

others
Employment As stated by school board policy, General School No changes are needed. The current policies will not N/A

(Evaluation):

v' Administrative
personnel
evaluation

Administration Policy Code: CGI, Administrative
Personnel Evaluation, Greenwood Public School District’s
administrative personnel (principals and teachers) are
evaluated annually with the Mississippi Department of
Education’s accepted Professional Growth Model, a
multi-level evaluation system based on student
outcomes and subjectivity, for meaningful, ongoing

prohibit full, effective implementation of the
transformation model.
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

v" Teacher/staff
evaluation

assessment and evaluation. The School Board and
Superintendent endorses that student growth should be
considered a significant factor in determining educator
effectiveness.

The school district uses PGM as an educator (goal-based)
evaluation system as a primary mechanism for school
improvement. All components of the PGM are directed
towards increasing student achievement in Greenwood
Public School District. The use of the district’s adopted
evaluation system does not create an undue burden on
personnel, but addresses educator’s needs and levels of
effectiveness to the greatest extent possible be objective
rather than subjective in nature. The goal is that these
evaluations be utilized to improve the practices of
teachers and administrators, and to in due course
increase student achievement in the district.

Employment
(Termination):

v' Personnel—
suspension

v' Administrative
personnel
separation and
dismissal

v" Teacher/ staff
separation and
dismissal

Administrative Separation and Dismissal Policy GCM
states that it shall be the policy of the school district to
provide the highest possible quality of education for the
students enrolled in the schools of the district. In order
to achieve this goal, it is recognized that it is necessary,
from time to time, to release from future employment
principals and other administrative personnel and all
certified personnel where their performance fails to
meet the standards established by the State Department
of Education and/or this board or where their services
are no longer needed. Any non-reemployment decision
of this school district shall be rationally related to the
legitimate educational interest and not arbitrary and
capricious or based upon some constitutionally
impermissible reason such as race, sex, religion,
handicap, or exercise of First Amendment Rights.

No changes are needed. The current policies will not
prohibit full, effective implementation of the

transformation model.

N/A
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

Professional
Development:

v" Opportunities—
all employees

v Administrative
personnel
professional
development

School Board Policy CK entitled Professional
Development states that the school board recognizes its
particular responsibility to provide the opportunity for
the continual professional growth of its professional
staff. To this end, professional personnel may be granted
leave by the superintendent, within budget
considerations, to take part in such opportunities.
Additionally, in School Board Policy ID requires the
district to provide a plan which describes the
instructional model, strategies, activities, and other
efforts that the district takes in order to achieve
instructional success with regard to the state and federal
accountability model. This policy also states that the
district may illustrate a differentiated professional
learning model for teachers.

Because of the general nature of the policy there is no
accountability for completion of a school designed and
directed professional development plan. The policy will
be revised to reflect professional development being

based on the LEA’s needs assessment.

July 2017

Student Climate:

v/ Attendance

v Truancy

v’ Student
involvement in
decision-making

v Student conduct

School Board Policy JCB entitled Student Code of Conduct
states that a student code of conduct will be developed
under the leadership of the district administration, and in
cooperation with staff, will be made available and
distributed to parents and students outlining student
conduct expectations and possible disciplinary actions,
including consequences for disorderly conduct, as
required by the No Child Left Behind Act. [n addition,
each school may publish a student/parent handbook
detailing additional rules specific to that school. All rules
that apply to student conduct shall be posted in a
prominent place in each school building. Board Policy
JBD entitled Attendance, Tardiness and Excuses does not
include any issues which would create a barrier to the
successful implementation of this grant.

Student conduct -Policy JCB- NO barrier to reform

School Board policy clearly sets forth the process for
maintaining a safe and orderly climate. However, it is
noted that students have not been involved in the
decision making and that may be a barrier to reform
efforts. Board mandated student code of conduct will be
reviewed by the student council of the school with
student recommendations being made to the Board of
Trustees.

July 2017
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Policy

Analysis

Proposed Changes

Completion Date

Topic covered

How does this policy create a barrier to reform?

How will this policy be amended?

When will these
changes be enacted?

Family and
Community
Engagement:

v School-
community
relations

v" Family
involvement

v' Community
involvement in
decision-making

v" Federal
programs
procedure with
complaint
resolution

v’ Visitors to
schools

School Board Policy KCB- School Community relations
and Community involvement in decision-making are
written in a way to meet the legal standards which guide
implementation. However, the policy does not
specifically outline a plan that guarantees community
involvement.

Policy KN - Federal program with complaint resolution
presents no barriers to reform.

Policy KM entitled Visitors to Schools states that parents
are encouraged to visit the schools. The classroom
teacher shall be informed as to the day and time of visits
so as to avoid any conflicts with the school schedule.
This policy does not create a barrier to school reform.

Policy KCB will be amended with specific actions that the
district staff will implement to ensure that community
involvement is included in the decision making of the
district

July 2017
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2. School Board Approval

Provide evidence of school board approval by attaching as Appen ‘!ix‘B;' the Board’s agenda
and/or minutes from the relevant meeting. Remember, the signature of the Board President
should also appear on the Assurances.

LEAs are not required to contract with external providers as part of the SIG process. If the LEA
plans to contract with external providers (educational consultants) as part of any of its school
proposal(s), please answer the following questions to demonstrate a rigorous, evidence-based
screening process for external provider (educational consultant) contracting. Before completing
this section, please see the “External Provider (Educational Consultant) Guidance” in the LEA
Application Toolkit for important information.

a) Recruitment of External Providers

How will the LEA recruit external providers (educational consultants)?

The LEA will select external providers through a rigorous screening and recruitment process
that has been approved by the Board of Education for the Greenwood Public School District
and is in alignment with state and federal rules of procurement. The LEA will use MDE’s
model Request for Proposals (RFP). If awarded a SIG, the district will begin working in July
2017 to draft RFPs for any applicable services. Scope of work, goals, and evaluation criteria
will be developed consistent with the detailed process listed in Part I.3.c of this application.
RFPs will be advertised in the local newspaper and posted on the district’s website. The LEA
will post any RFPs to http://agencybidbank.mississippi.org/ in accordance with State
Purchasing Law. The district will use the MDE’s Lead Partner Interview Protocol to evaluate
the external partner’s ability to fulfill the required scope of work. Once the external
providers have been selected, the district will use the MDE sample Memorandum of
Understandings (MOU) with the selected external providers. Selection of the external
providers and development of the MOUs will be finalized prior to the beginning of the 2017-
2018 school year.

b} Model Request for Proposal

Will the LEA use MDE’s model Request foriProposaI? Check one.
YES
[]INO

If not, attach the LEA’s model RFP in E@mﬁiﬁi The RFP must include the proposed scope
of work potential external provider (educational consultants) must address.

c) Screening, Evaluating, and Selecting External Providers

Describe in detail the LEA’s process for screening, evaluating, and selecting external provider
(educational consultant) applicants, beginning with the process for developing and releasing
the Request for Proposal to finalizing contracts. Include responsible parties and a timeline.
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Upon approval of this grant, the superintendent will meet with the district leadership team to
create the district’s RFP Selection Team. This team will be comprised of members from both
the school and district leadership teams. This team will write the RFPs based on the needs

identified in the needs assessment process.

The Greenwood Public School District will utilize the following process for screening,
evaluating, and selecting external providers. This outline has been adapted from Partnership
for Improvement in Teaching and Learning (2012), A Guide To Working with External

Partners, 3" Edition.

e Decide who should be on the team

e Decide what role various team members
will have on the selection team

e Decide what input other key stakeholders
who are not on the selection team will
have

e Determine the logistics of selection team
meetings

District
Leadership Team

Action Steps Persons Timeline
Responsible

Creating a Framework for the Selection Process | Superintendent

Step 1: Put together a RFP Selection Team Superintendent; | July 2017

Step 2: Develop a Request for Proposal (RFP)
e Review the school’s most pressing needs

e |dentify the budget, timeline, and logistical
concerns

e Identify the expected outcomes as a result
of hiring an external provider

e |dentify the services the external provider
needs to deliver

e |dentify selection criteria

e Write an RFP outlining the school’s needs,
the outcomes, services expected, and the
selection criteria

RFP Selection
Team

July- August 2017
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Step 3:

Recruit Po;ce;mtial Providers

Issue an RFP, publish RFP on the district’s
website and all other required websites,
and in the local newspaper

Consider various types of providers

Examine the provider’s track record of
success

RFPgeIéction
Team

July — August 2017

SCREENING EXTERNAL PROVIDERS

Step 4: Score Proposals

Establish a meeting date, time and place
for reviewing proposals from potential
external providers submitted in response
to the RFP

Examine carefully each proposal with the
selection team

Complete an evaluation matrix on each
provider to evaluate the proposals
received

RFP Selection
Team

August 2017

Step 5:

Conduct initial conversations

Discuss selection criteria with the
potential provider, using the interview
protocol from the LEA Application Toolkit

Discuss the cost of services with the
potential provider

Discuss the expected outcomes and
timetable with the potential provider

Discuss the provider’s evaluation strategy

RFP Selection
Team

August 2017

Step 6:
L]

Check References
Ask the provider for references

Contact schools or districts similar to ours
that have worked with the provider

RFP Selection
Team

August 2017
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e Clarify the scope of services and materials
supplied by the provider

e Identify gaps between what the school or
district requires and what the provider’s
standards are

e Discuss school-level policies that are
required for effective implementation

e Discuss district-level policies that are
required for effective implementation

e Agree upon a contract length acceptable
to both parties

e Agree on formative and summative
outcomes measures

e Agree on a timetable for measuring
outcomes

e Create implementation plan, in
partnership with external provider

e Work with the district attorney to draw up
the best possible outcome

Step 7: Reach an Agreement on an External RFP Selection August —
Provider Team September 2017
e Conduct due diligence on each potential
provider
e Ask key stakeholders to review the team’s
choice
e Build support for the choice among the
wider school community
Step 8: Negotiate a Contract Superintendent August —
September 2017

The district will use the interview protocol found in the LEA Application Toolkit.

If the LEA has interview protocols or evaluation rubrics, attach these in Appendi;
example of an interview protocol can be found in the LEA Application Toolkit.

C. An
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d) Model Memorandum of Understanding

Will the LEA use MDE’s model Memorandum of Understanding (MOU) for external providers
(educational consultants)?

YES
[ INO

If not, attach the LEA’s model Memorandum of Understanding as part of '_Appendix;‘q. The

MOU must include the following components:

o details of how the LEA will regularly review and evaluate the services provided by
external providers (educational consultants), including holding quarterly meetings with
external providers at a minimum, and

e the criteria which the LEA will use in determining whether to re-hire the external provider
(educational consultant) for continued services.

B. District Capacity for Selected Interventions

Answer the following questions to demonstrate that the LEA has the capacity to support its
portfolio of proposed school reforms.

1. Experience Successfully Managing and Implementing Competitive Grants

Describe the LEA's previous successful experience managing and implementing competitive
grants. Provide evidence that the grant produced positive student outcomes.

The Greenwood Public School District has a long history of receiving, successfully managing,
and implementing numerous large scale competitive grants, which have produced positive
student outcomes.

e In 2014-2015, the district received a two year United States Department of Education
Innovative Approaches in Literacy (IAL) grant. This grant was aimed at improving
student literacy skills and building community partnerships. During the grant award
period, the district’s 3™ grade ELA proficiency rates on the end of year state
assessment increased by 9.8 percentage points from 16.9% to 26.7%.

e The district was a 215 Century grant recipient for two-five year cycles (2006-2015)
totaling ten years of implementation. The grant provided after-school enrichment
and remedial activities for all students in the district. During that period of
implementation, several recognitions for improving student achievement were
bestowed upon schools within the district:

o Davis Elementary School was recognized as a National Title | Distinguished
School (2013).

o Bankston Elementary School was named a National Blue Ribbon School (2012).

o Birdette Hughey, a high school Algebra | teacher, was selected as the
Mississippi Teacher of the Year (2013).
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o Williams Elementary School increased its achievement rating froman Ftoa C
(2013).

o The district achieved a successful “C” rating for multiple years in a row during
the grant award years.

The district was awarded two, six-year Gaining Early Awareness and Readiness for
Undergraduate Program (GEAR UP) grants. These grants assisted the district in
increasing the number of low income students who were prepared to enter and
succeed in post-secondary institutions. Grant implementation was 2003-2008 (first
grant awarded) and 2008-2014 (second grant awarded). The district served two
cohorts of students beginning in 7t grade and following the students through high
school. One hundred seventeen (117) students graduated in the first cohort and one
hundred fifty-three (153) students graduated in the 2" cohort. During grant
implementation, the percentage of students who visited college campuses increased
from 25% to 75% and the percentage of students who enrolled in post-secondary
institutions increased by 20%.

The district was awarded two Project Fit America grants through Blue Cross-Blue
Shield of America. Bankston Elementary and Threadgill Elementary School each
received a $26,000 grant to improve the physical fitness of its students. The grant
included indoor and outdoor P.E. equipment, training for teachers, curricula and
lesson plans to support program implementation. Students’ BMIs were measured at
the beginning and at the end of the program. Body mass index (BMI) is a measure of
an individual’s body fat based on height and weight. At Bankston School, 84% of the
students tested showed improvements in their BMIs while at Threadgill Elementary,
73% of the students showed improvements.

The district was the recipient of three Reading First grants. All elementary schools in
the district were awarded Reading First competitive grants, and the district was
awarded a Reading Sufficiency grant. These grants focused on increasing the literacy
skills of elementary students. Through the implementation of researched-based
instructional practices, literacy coaches, instructional materials, and professional
development, students across the district improved their oral reading fluency,
comprehension, and phonemic awareness skills. All elementary schools improved
their accreditation ratings: Bankston Elementary was rated Star; Davis was rated High
Performing; and Threadgill and Williams were rated Successful.

The district was awarded a Foundation for the Midsouth grant. In 2011, this
competitive grant was awarded to the district to build teacher capacity by providing
high quality professional development in core content areas and using data to drive
instructional improvements. All schools benefited from the implementation of this
$250,000 grant. During the grant implementation, the schools improved their
performance ratings: Bankston Elementary was rated STAR; Davis was rated High
Performing; and Threadgill and Williams were rated Successful.
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2. District Leadership on SIG

Explain the role that district executive leadership, i.e., the Superintendent or Conservator,
will have in implementing the intervention model.

The Superintendent is a seasoned administrator having most recently served as the Executive
Director of the Delta Area Association for the Improvement of Schools. Prior to serving in that
role, she served as the Assistant Superintendent for Academic Education for Greenwood
Public Schools and provided leadership to administrators, teachers, and support staff. While
serving in this capacity, the district had one school named a National Blue Ribbon School
(Bankston Elementary), one teacher named the Mississippi Teacher of the Year (Birdette
Hughey), one school named a Title | Distinguished School ( Davis Elementary), and the district
maintained a “Successful” rating for three (3) consecutive years. The superintendent will use
the combination of these experiences to provide a focused vision, ongoing guidance, and
timely support to achieve a successful school transformation. District level structures will be
instituted to guide the district’s awarded SIG schools to achieve and sustain a rating of C or
higher. At the district level, the SIG will be monitored by the District Leadership Team, which
consists of integral positions needed to support and monitor the implementation. The
district leadership team will include the following individuals:

1. Superintendent of Schools

2. Director of Curriculum and Instruction (will serve as the district transformation
officer)

Director of Federal Programs

Director of Special Services

5. Director of Personnel

b

This team will meet monthly with the principal and School Improvement Specialist and will
be responsible for reviewing progress, monitoring implementation, and providing assistance
in removing barriers to implementation.

The superintendent will work with each school in setting clear goals and expectations for
increasing student achievement; ensuring that time and resources are maximized to support
instructional improvement; and providing the principal, school leadership team, and
teachers with flexibility and autonomy to meet their goals. To provide all necessary
resources and supports to the school, the superintendent will delegate a Core SIG Team, led
by her to keep a focused attention on all intended outcomes. The superintendent remains
easily accessible and is structuring the Core SIG Team to eliminate any possible barriers to
implementation. This team will meet bi-monthly to review data, discuss school needs and
implementation plans, and to address issues, concerns, and challenges that may hinder
effective school-wide implementation. The superintendent has identified a district-level
person to serve as the district transformation officer and, in collaboration with the district
leadership team, has identified clear roles and responsibilities for all personnel designated to
support the implementation of SIG. The Core SIG Team will be comprised of the
superintendent, district transformation officer, princpals,and the school improvement

39



specialist. The district transformation officer will be a direct liaison between the
superintendent and the principal.

The superintendent will move quickly to eliminate any barriers to implementation and keep
the board and community abreast of the school’s progress in implementing the
transformation intervention model as well as to address and eliminate any barriers that
hinder full effective implementation. As indicated earlier, a district-level position that is
critical to the successful implementation of the transformation model will be the district
transformation officer. The director of curriculum and instruction, Mrs. Mary Brown, will
serve in this position and will serve as the direct liaison between the school and the district.
In additional to the bi-monthly meetings with the superintendent, this person will meet
weekly with the principal and School Improvement Specialist to monitor SIG
implementation.

3. LEA Role in Supporting and Monitoring Implementation

How will the LEA establish annual goals for student achievement on the State’s assessments in
both reading/language arts and mathematics?

The Greenwoaod Public School District’s Board of Trustees and Superintendent of Schools, in
collaboration with the school administrators, teachers, parents, and community members,
developed the district’s strategic plan that outlines achievement goals, including interim and
annual student achievement goals, over the next five years. The Strategic Planning Team
analyzed data for the past three years to determine strengths and weaknesses across the
district. Based upon the review of district-wide data, growth and proficiency targets were
established for the next five years for reading/language arts, and math. The Strategic Planning
Team will meet annually to review progress and make necessary adjustments. In addition, the
superintendent will meet with the district leadership team quarterly to review progress towards
meeting the goals outlined in the strategic plan and to make internal adjustments as needed.
Data presentations by the school’s leadership team will be conducted showing each school’s
progress towards meeting the established goals, growth, and proficiency targets.

What policies and procedures will be instituted to enable the LEA to_provide adequate
resources and related support and internally monitor implementation, specifically the school’s
progress in meeting the leading indicators?

In order to monitor the implementation of the school’s reform efforts, the district will hire a
School Improvement Specialist to track and monitor all aspects of the SIG improvement model.
This person will be housed at the school site and will report to the district transformation
officer. The district transformation officer will oversee the school’s SIG implementation from
the district level and provide direction and guidance to the principal, School Improvement
Specialist, and school’s SIG Leadership Team.

The district will utilize its District Leadership Team (DLT) and will meet monthly to review
leading indicator data, discuss action steps, implementation milestones, and determine areas
of progress and areas needing improvement. The District Leadership Team will consist of the
Superintendent and key district administrators as listed in the LEA Plan Overview of this
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application. The district leadership team (DLT) will discuss and review the action steps that
have been taken by the school leadership team and external providers. The DLT will work with
the district transformation officer in developing a plan for monitoring implementation that
includes data collection, data analysis, observation of the program as implemented, and plans
to address “off target” results. Additionally, the DLT will review the budget to ensure that
purchases are being made and utilized in a timely and appropriate manner. Monthly updates
on SIG progress will be presented to the Board of Trustees and other key stakeholders,
including community members.

Who at the district-level will be responsible for monitoring implementation?

The Director of Curriculum and Instruction will serve as the District Transformation Officer and
will be responsible for monitoring implementation. The District Transformation Officer will be
under the supervision of the Superintendent in roles and responsibilities related to the grant
management, supervision, and reporting. The District Transformation Officer will meet with the
principal and School Improvement Specialist to monitor program implementation on a weekly
basis.

How often will internal monitoring take place, especially in regards to evaluating the school’s
progress in meeting the leading indicators?

Internal monitoring will occur on a bi-monthly, and montly basis:

e Monthly: The District Leadership Team is comprised of the Superintendent, District
Transformation Officer, the School Improvement Specialist, and district leadership
team members.

e Bi-Monthly: The Core SIG Team is comprised of the Superintendent, District
Transformation Officer, School Improvement Specialist, and Principals.

e Bi-Monthly: The School SIG Team is comprised of the principal, assistant principal,
School Improvement Specialist, Department Chairs of Content Areas, School
Interventionist, Instructional Coach, and Parent Liaison.

The School SIG Team will meet bi-weekly to discuss and monitor SIG implementation, including
progress towards meeting leading indicators and achievement goals. They will also monitor and
track data points, including but not limited to, student and staff attendance, discipline, course
pass rates, classroom observations, TST referrals, classroom walkthroughs and track all aspects
of the grant. Minutes, reports, and recommendations will be provided to the Core SIG Team.

The Core SIG Team will meet bi-monthly to review the School SIG Team reports, analyze school
data, discuss school needs and implementation plans, and address issues, concerns, and
challenges that may hinder effective schoolwide implementation. The district transformation
officer will report the results of these meetings to the District Leadership Team.

The District Leadership Team will meet monthly to review the school SIG and Core team
reports, review and evaluate implementation progress (leading indicator data), and to identify
and discuss barriers, successes, and challenges.
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What corrective actions will be taken if the LEA’s internal monitoring shows that the school is
not on-track to meet its leading indicators?

Through administrator observations, district monitoring, collection of leading indicator data,
and site visit reports from the MDE, the district and school will be able to quickly ascertain
whether or not the school is on track to meet its goals. If the school is not on track to meeting
its leading indicator goals, the superintendent will meet with School SIG Team and the district
transformation officer to determine where the breakdown occurred. If a corrective action plan
either in program implementation or leading indicators is required, the district transformation
officer and the School Improvement Specialist will create a written plan of action that will be
reviewed and monitored weekly by the superintendent until the areas of deficiency are
corrected. This plan will also be monitored by the District Leadership Team. District level
support will be intensified to assist remedying all barriers to implementation. The
superintendent will directly intervene if it is determined that the school is not making progress
towards meeting its goals.

4. District-Level Personnel with a Track Record of Success in School Improvement

Name and describe school- or district-level personnel who will be involved with the SIG process
who have a track record of success in improving student achievement. At least one district-level
staff member must serve as the School Turnaround Officer to provide oversight of
implementation. Include the most recent accountability label of any school under the direct
management of school- or district-level personnel listed here. For personnel without prior
administrative experience, include the criteria in which the district will measure their track
record of success in improving student achievement.

Jennifer Wilson serves as the Superintendent of Greenwood Public Schools. Most recently, Dr.
Wilson served as the Executive Director of the Delta Area Association of the Improvement of
Schools. Prior to that position, she served as the Assistant Superintendent for Academic
Education for Greenwood Public Schools, where she provided leadership to administrators,
teachers, and support staff. While serving in this capacity, the district achieved success. One
school was named a National Blue Ribbon School, one teacher was named the Mississippi
Teacher of the Year, one school was named a National Title I Distinguished School, and the
district maintained a “Successful” rating for 3 consecutive years. Dr. Wilson also served for four
years as an assistant professor of educational leadership at Delta State University. Delta State
University’s Educational Leadership Master’s Program prepared principals and assistant
principals to assume leadership roles and improve educational outcomes for students. While
serving in this capacity, Delta State University’s Educational Leadership Preparation program
was named “one of country’s exemplary principal preparation programs” based on a case study
conducted by Stanford University (Darling-Hammond, Lapointe, Myerson, Orr, & Cohen, 2007;
Lapointe, Davis, & Cohen, 2007). As superintendent, Dr. Wilson will use the combination of
these experiences to assist in building district and school level support structures to guide the
awarded SIG schools to achieve and sustain a rating of C or higher. Dr. Wilson leads the district
leadership team which will directly support the implementation efforts of the awarded SIG
schools by providing the necessary resources for success. A native of Greenwood, MS, Dr.
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Wilson graduated Magna Cum Laude from Mississippi State University in Math Education, has a
Master’s Degree in Math Education and a Specialist Degree in Administration and Supervision
from Delta State University, as well as a Doctor of Philosophy Degree in Educational Leadership
from Mississippi State University. She has participated in the Harvard University Principal’s
Academy, the Harvard University Superintendent’s Academy, and most recently the MDE’s
Superintendent’s Academy. She was named the Delta Area For Improvement of Schools’
Administrator of the Year.

Mary Brown serves as the Director of Curriculum and Instruction and will serve as the district’s
transformation officer. Mrs. Brown has established a successful track record of demonstrated
educational leadership. She has served in an administrative capacity since 2007 in the field of
education. Mrs. Brown began her administrative career serving as an assistant principal of East
Middle School (4th — 8th grade) from 2008-2009. In 2009, , she was promoted to the role of
principal and served in this capacity until 2011. According to the District’s Report Card for year
2008-2009, East Middle School had a QDI of 95, the AYP was not met in Reading-Language or
Mathematics, and the school’s accountability status was “Failing.” During the 2009-2010 school
year, with hard work and the determination of a focused, data-driven, and

strong leader, the school’s QDI increased to 117, the AYP was met in Reading-Language

and Mathematics, and the school’s accountability status moved up to Academic Watch. During
the 2010-2011 school-year, Mrs. Brown and her instructional team continued to use data to
drive the instructional practices throughout the school which resulted in the school’s QDI
increasing to 137. The school’s AYP was met in Reading, Language Arts , and Mathematics, and
the school’s accountability status was Successful. Mrs. Brown took the position of Principal at
W. C. Williams Elementary school, where she inherited an accountability rating of “Failing” in
2012. Once again Mrs. Brown worked to build capacity in teachers, students, parents, and other
stakeholders to increase student achievement which ultimately resulted in the school’s
accountability rating increasing from “Failing” to “Successful.” Mrs. Brown’s experiences in
turning around low performing schools will be invaluable in providing effective mentorship and
coaching support for the administrative staff of the awarded SIG schools.

Charles Johnson serves as the Director of Federal Programs. He has successfully written, secured,
and administrated the district’s current state and federal grants ranging from Consolidated Federal
Programs grants, to 21st Century Community Learning Center grants, to United States Department
of Education’s Innovative Approaches to Literacy grants. Mr. Johnson has undergone various
successful MDE district and program audits in his current position. Through his leadership and
guidance, federal and grant funding has provided supplemental educational resources and services
in order to enhance teaching and learning throughout the district. He has a Bachelor’s and a
Master’s Degree in Business Administration, and has 15 years of experience in the field of
education.

Linda Payne serves as the Director of Special Education. She will serve on the district
leadership team (DLT) offering expertise in the areas of students with disabilities, behavioral
interventions, Multi-Tiered System of Supports, and differentiated instruction. She has served
as a Special Education Director for four (4) years. She holds a Master’s and a Specialist’s Degree
in Special Education. While serving as a SPED teacher and more recently the SPED Director, her
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efforts, in collaboration with teachers and support staff, have resulted in several noteworthy
accomplishments, including the following:

Eight (8) students who were currently in self-contained classrooms for the 2016-2017 school
year will be full-time students in the general education classroom for the 2017-2018 school
year.

In the past five years, the Special Education Department had students who tested out of the

Special Education Program. These students are on track to graduate with a General Education
Diploma.

For the past five years, ninety percent ( 90%) of students diagnosed with significant cognitive
disabilities have scored “proficient” or “advanced” on state assessments.

For the 2016-2017 school term, four out of the five SPED seniors (80%) on the general
education track will graduate with a General Education Diploma.

For the 2016-2017 school year, the district has decreased the number of students aged 3-5
who have been placed in developmental delayed self-contained Classrooms from 26 students to
12 students.

One SPED student from Greenwood High School was accepted into the Mississippi School of
Arts. This student will graduate in May 2017, and her art work is currently being showcased at
the Mississippi School of Arts.

For the past three years, the graduation rate for students who receive special education
services has increased from 6.6% to 28.8%.

For the last five years, the special education department increased the percentage of student
with disabilities who score proficient on their reading state assessment from 12.5% to 20.5%
and on the math assessment from 15.9% to 20.5%.

For the past three years, 100% of student with disabilities who are at least 14 years old have
successful achieved their transition goals on their IEP.

Michael Johnson serves as a District Curriculum Specialist. He serves as the district-level
secondary mathematics coach where he provides support for Threadgill Elementary School and
Greenwood Middle School in the Greenwood Public School District. Dr. Johnson has been in the

field of education for 16 years. He has experience at the elementary, middle, secondary,
alternative, and post-secondary levels (undergraduate and graduate). He has served as a
teacher, a grade-level leader, and a coach for at-risk youth in an urban middle school setting. He
has also served as an administrator for elementary, middle, high, and alternative schools.

Under Dr. Johnson’s leadership from 2009 to 2012, South Delta Elementary School maintained

44




an accountability label of “Successful” (QDI of 168) or a “High Performing Rating” (QDls of 178
& 192). In 2012, his school was recognized as an “Exceed School” by the Mississippi Center for
Public Policy for having the second highest QDI (192) for schools in Mississippi having poverty
rates of 90% or higher. He received the following awards while there: PREPS Value Added
Award (2010-2011 & 2011-2012), Title | Distinguished School Award Recipient (2009 & 2011),
South Delta School District Service Award (2010-2012), and America Reads Mississippi (ARM)
Administrator of the Year (2009-2010). In 2012, Dr. Johnson was selected as the first principal
of Tupelo’s High School Advancement Academy, an extension of Tupelo High School that
focused on students who were two or more years behind in middle and high school to help
them earn a diploma or GED. One hundred percent (100%) of those students were able to re-
enter Tupelo High School and pursue their diplomas. In 2015, Dr. Johnson was selected to lead
Woolfolk Middle School in Yazoo City, MS, a chronically failing Priority School. The school was
ranked in the bottom five failing schools from 2011-2014. Under his leadership, the school’s
rating moved from an F to a D for the 2014-2015 school year under the current accountability
model. In addition, he was selected by Mississippi State University’s Research & Curriculum Unit
as part of a small cohort of educators providing policy recommendations to MDE on governing
practices, methods of support, and providing information on how to rise above the “Priority
School” status. He also serves as an adjunct professor for Jackson State University’s College of
Education where he has teaches classes on educational leadership and statistics.

Tara Harris is the State Systematic Improvement Plan Literacy Coach (SSIP) for the district’s
Office of Special Education. She will serve on the District’s Leadership Team and will observe
and collaborate with elementary principals, general education teachers, and special education
teachers to discuss ways to improve instruction in the classroom for struggling readers,
especially students with IEPs. She will focus on utilizing data to drive instructional practices. As
| a former classroom teacher, Ms. Harris understands the importance of using data to drive
instructional improvements. She has been employed as a teacher at Bankston Elementary
School since August 2001. While working at Bankston she served in the capacities of a first
grade teacher, third grade teacher, and instructional coach. As a third grade teacher from
August 2010 to May 2013, Ms. Harris’s MCT2 assessment results contributed to the success of
the school. More than 65% of her students scored proficient and advanced each year. Her
classroom’s ELA QDI for 2010-2011 was 201 (Star), 2011-2012 was 185 (High Performing), and
2012-2013 was 210 (Star). During this time frame, Bankston Elementary was named a Blue
Ribbon School. As the Instructional Coach during the 2014-2015 and 2015-2016 school years,
she assisted the principal with analyzing school, classroom and individual student data and
progress monitoring students scoring in the bottom quartile. She also assisted the principal in
creating, implementing, and monitoring improvement plans and strategies aimed at increasing
student growth and proficiency targets. She was responsible for providing Tier 3 evidence-
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based strategies to the instructional interventionists, who were responsible for providing
interventions to students who were not meeting their academic targets. She also provided
classroom teachers with Tier 2 evidence-based strategies during professional development, PLC
and TST meetings.

Carl Brinkley serves as the Director of Personnel. He will serve on the district leadership team
(DLT) and will use available district and MDE supports and recruiting strategies to reach the SIG
personnel goals. Prior to his current position as personnel director, Mr. Brinkley was a Grants
Specialist and Special Projects Consultant for Delta State University’s College of Business,
where he performed comprehensive research on government programs, foundations and
corporations to evaluate funding prospects that helped the College of Business bolster and
leverage its resources for advancement. One of his many successes in this role at DSU’s College
of Business was helping to secure the renewal of a $250,000 USDA Rural Development Grant;
he was also chosen to implement programmatic strategies, afterwards, for future grant
renewals. Before DSU, Mr. Brinkley served as the School Improvement Officer in Sunflower
County School District where he managed, coordinated and implemented a $3 million-dollar
SIG grant, for a Title |, Priority 1, middle school, with at-risk students, to reach its turnaround
goals. He produced, monitored and reconciled all SIG expenditure reports against budgeted
items. He managed bids for procurement and contract activity as well as recorded and
uploaded journal entries to the State Department of Education financial system. He monitored
the school’s planning, execution and compliance with all applicable state and federal
regulations in a SIG Turnaround School Model also. Furthermore, in retrospect, Mr. Brinkley
has served as a Grants Manager while in Sunflower County Schools where he provided planning,
budgeting, and coordination of the daily operations of a $3 million dollar (USDOJ) COPS grant
prior to his SIG responsibilities. As such, he was responsible for contracts, programs and
projects execution, drawdowns, reimbursements, carryover and time distribution records,
implemented internal controls and prepared financial reports for the school board in
accordance with GAAP. As GM, he scheduled, allocated, reconciled, and monitored
allowable/necessary budget expenditures for seven schools and worked with school-based
teachers and principals to implement research-based programs after-school reading and math
programs/GED program for overaged students and dropouts. Above all, Mr. Brinkley assisted
targeted communities with comprehensive direct/indirect services and interventions along with
program evaluations. Here to, he served over 3,000 students/800 families with school-based
health and mental health services as the Grants Manager. In other job titles, Mr. Brinkley has
been a Charter-School Business Manager, Federal Grants Reviewer, and Grants

Writer. Educationally, he holds a AA from MDCC, and a BBA and MBA from DSU. In August
2017, Mr. Brinkley will be considered for the Jackson State University’s Executive PhD in Urban
Higher Education to advance his core competencies.
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5. History of Conservatorship and/or Failing Schools

Is the LEA currently under conservatorship?

[ ]YES

X NO

Has the LEA recently (within the last 5 years) emerged from conservatorship?

[ ]YES

X NO

Has the LEA or any school within the LEA been rated as “F” for two consecutive years?
[ ] YES

NO

If the LEA or any school within the LEA has been rated as “F” for two consecutive years, list
the LEA’s 2014-2015 accountability label and each applicant school that has been rated as “F”
for two consecutive years.

6. Schedule of Findings and Questioned Costs

Attach the LEA's Schedule of Findings and Questioned Costs from the most recent audit as
Appendix D.

The Schedule of Findings and Questioned Costs has been attached. Also included is a letter
of explanation.

7. Schoolwide Plan and Priority or Focus School Action Plan, As Applicable

Attach a copy of the relevant Schoolwide Plan as well as a copy of your allgned Priority or
Focus School Action Plan from MS-SOARS, if applicable, as part of Appe

Copies of the Schoolwide Plan and Focus School Action plan are included.

8. Previous SIG Experience

Has any school in the LEA previously received a School Improvement Grant?

[ ] YES
NO

List the schools in the LEA that previously received a School Improvement Grant as well as
the number of years awarded and the amounts.
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An important consideration for MDE is whether the LEA will be able to sustain the reforms
after the funding period ends. MDE believes sustainability is created through quality
implementation, building human capital, and ongoing community engagement. Please
describe how the LEA, from a district-level perspective, will support the sustainability of
reforms.

The Greenwood Public Schools is committed to building processes and implementing
systems that build capacity in current staff members. To this end, more focus will be placed
on refining systems and processes which will result in a reduction for the need and
dependence on additional long term support from external providers. Specifically, as the
GPSD engages external support to assist in building capacity, model lessons will be recorded
and placed in the Professional Learning Lab so that when new teachers are on board,
resources will be available to assist the administrative team in building their capacity to meet
students’ needs. Additionally, the district strategically built in positions that can be sustained
and/or repurposed after SIG funds expire. As a district, we will focus the SIG funds as an
investment in mission-critical areas - such as building human capital to ensure a
transformation leader and high-quality teams of teachers are in place that can create a
culture of achievement. This culture of achievement and transformed school climate will
remain in place after the funding has expired. In previous years, our district has operated like
many others by allowing teachers to transfer from one school to another based on seniority.
On occasion, this has resulted in more experienced teachers often choosing to move to
higher performing schools. In an effort to sustain the reforms made through SIG, we will
discontinue this practice and make teacher placements based on the needs of the school and
students first and foremost . We will also continue the recruitment efforts to attract high
quality teachers, staff, and administrators to our schools. The district will be working during
this grant period to identify and support district leaders, school leaders, teacher leaders, and
community leaders to support the goals and measures of success of the school. The
successes will be determined by both short-term results and long- term results which may
not be realized until after the grant has ended. Capacity for district, school, and community
leadership must be built during the three years of the funding in order to sustain all efforts
after the funding period ends. Key staff members at the district and school levels will ensure
quality implementation of the grant and develop over the three years a philosophy built on a
foundation of success building upon success. As the school is transformed, a new mindset will
be developed among school staff that will guide further determinations of ensuring a
successful school. Through extensive professional development, staff members will be able
to completely understand student progress through data. Incremental changes will be noted
and addressed and all personnel will be able to access both individual and group data so that
planning for growth will become the focus of the implementation of the grant. Teachers will
experience the intrinsic rewards that impact human capacity to continue to build upon
success beyond the immediate grant period. The school staff will be participating in
professional training that will guide successful implementation over the three-year life of the
grant. Teachers will be trained and empowered to address the needs of the students by
making data based decisions on a daily basis and providing differentiated instruction so that
all students have access to grade level instruction with high expectations. From the district-
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level, we will examine teacher schedules and class size to ensure that teachersare provided
with the necessary time for instructional planning, grade level team meetings, and data team
work sessions. We will also maintain the maximum amount of learning time possible in each
school throughout the district. One of the major expected outcomes of this reform work is
increased accountability by all staff. As we move forward, after funding expires, the district
superintendent will continue to clarify accountability through the frequent and transparent
use of data in staff meetings and leadership team meetings.

COMMUNITY ENGAGEMENT

Research shows that schools, often with the active support of community-based nonprofit
organizations-have used community engagement as a key strategy for making school
turnaround more effective and sustainable. When successful, the many approaches to
community engagement create a continuum of interaction that builds trust, respect and a
sense of purpose. The entire District Leadership Team (DLT) will assist in developing strong
community involvement. The following steps will be used: 1. Communicate Proactively in the
Community. The first step in reaching out to families and community members is to inform
them about the impending changes through a variety of outreach materials and events The
transparency and authenticity of these early messages will set a foundation for the
community and families to trust and actively engage in the transformation reform. That trust
will be sustained by the district leadership team (DLT) regularly informing the community
stakeholders of progress as the initiative moves forward. 2. Listen to the Community and
Respond to its Feedback. Members of the DLT will inquire, both informally and formally,
through public forums, focus groups, surveys and conversations, about the views of families
and other community members. Listening-and responding to community feedback by taking
action-communicates to parents and community members that their participation and their
hopes for their children are valued, deepening their trust in the transformation initiative and
its key players. 3. Offer Meaningful Opportunities to Participate. When transformation
leaders involve community members in meaningful ways, such as training and serving on
advisory councils, participants begin to "own" the work They become more open to learning
about and shaping key reforms and to valuing their own contributions to schools and
students. The DLT will set up classes and workshops to help parents support their children
academically at home. Teachers and school leaders will add to these formal opportunities
through building relationships and holding events to celebrate student success. The DLT
members will collaborate with community partners to find creative routes to involve them in
the academic mission 4. Turn Community Supporters into Advocates and Leaders. The
Superintendent and Transformation Officer with assistance from the entire District
Leadership Team will: develop an engagement plan, establish a school/family council,help
parents access training, build community partnerships and assist with school/family
communication. In addition, the transformation office will provide guidance to schools and
include training for parents and school staff. The transformation office will monitor parent
engagement and track school responsiveness to parent feedback. The District Transformation
Officer and Superintendent will respond to concerns or complaints from parents or the

49




general public. The district will maintain a parent and community advisory board that will
advise the Superintendent and Transformation Officer about community engagement.

How will the district sustain the components of the proposal that are paid for primarily
through SIG funds after the end of the grant term? Please include a more specific strategy
than “we will shift resources” or “we will rely on philanthropic support.”

The Greenwood School District will sustain all proposed reforms through support for quality
implementation, human capital development, and on-going community engagement through
and alignment of district and other federal goals, plans and funds.

During Year 4 of the SIG grant, the district will develop a SIG Sustainability Council. This
Sustainability Council will have membership from both schools, District Office,
parents/community members and statewide representatives from organizations that may be
able to provide ongoing support for our students. The Sustainability Council will meet to
discuss potential opportunities and create plans for sustaining specific aspects of the SIG
program after the funding has concluded. We anticipate being extremely successful in the
implementation of these SIG grants. We know that, because of our commitment to make
difficult decisions through courageous leadership, our students will benefit and student
learning and teacher performance will soar. When this happens, we anticipate opportunities
to work with organizations that our district has not previously known. Through these
connections, strategic partnership opportunities will arise. As a former faculty member at
Delta State University, our superintendent has strong relationships with various partners,
potential funders, and researchers throughout the Southeast region. We hope to align with
an organization that can assist with our sustainability efforts through providing fiscal support
for teacher recruitment, teacher retention, and student incentives. By identifying these areas
early in our planning process, our leadership team will seek opportunities for partnership
early and often throughout the SIG implementation.

Specific strategies to ease funding that we will implement include:

1. We will use incremental funding, from sources such as Title | or Mississippi At-Risk funds
to increase student time in key academic areas and provide struggling learners with the
instructional support they need.

2. We will also examine our district’s previous budget to avoid investing in less leveraged
areas like across-the-board class size reduction and add-on programs that are not
integrated with the core instructional programs.

3. We will also utilize the opportunity presented by these SIG funds to create in-district
“subject matter experts” on a variety of areas — School Improvement, Leadership, ELA,
Mathematics, Positive Behavior Instructional Strategies (PBIS), Data Analysis, and
Technology Integration. These subject matter experts will gain a solid understanding of
each area through in-classroom coaching, professional development, and mentoring
opportunities. Once the SIG grant concludes, these staff members will be utilized
throughout the district to provide training and support to other schools and teachers.
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4. We will ensure that the best strategies identified through the SIG program will be
implemented in other schools throughout our district to sustain these transformative
efforts.

Three full time and three part-time position are proposed to be funded through SIG. The four
full-time positions will be with a combination of district and Title funds. Positions will be
repurposed to support district-wide reform efforts. The part-time instructional coach and
SIG coordinator will transition to a full-time role using district Title | funds. Their roles will be
expanded to support teachers across the district. For example, the Social Worker is a role
that will be expanded to support all schools in the district and will be supported through Title
| funds. Funding for the reading interventionist and math coach positions will be also be
sustained through the use of Title funds by expanding their roles to support teachers and
students at the middle school. The graduation coach position can be converted to district
funded teacher position with in the high school or another school in district.

The other components of the proposal that are paid for primarily through SIG funds are
mostly one-time cost initiatives and will be supported and maintained by proper planning
and alignment with the district and other federal budgets. The district is currently funding
professional development and community engagement reforms through a combination of
district and other federal funds and will continue with these initiatives once SIG funding has
ended. Additionally, at the district level, we will use incremental funding, from sources such
as Title I to increase student time in key academic areas and provide struggling learners
with the instructional support they need.

We will also examine our district's previous budget to avoid investing in less leveraged areas
like across-the-board class size reduction and add-on programs that are not integrated with
the core instructional programs. Each principal who receives Title | funds for their school
will have to align the Title funds back to improving common core instructional programs and
common core standards for the students in their building.

Another important step to sustaining the school reform efforts provided through these
school improvement funds will be focusing on ongoing community engagement strategies.
After funds expire, we will continue community engagement opportunities through inviting
parents and community members to serve as mentors for at risk students and volunteers in
the school to assist classroom teachers. In addition, we will continue our efforts to garner a
broad base of community support by having open forum meetings frequently to garner input
from our community members. Federal funds and district funds will be used to sustain any
programs, maintenance, and teachers or other positions used to make improvements during
the SIG. The district will continue to seek available grants for building strong educational
opportunities.
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SCHOOL PROPOSAL
INSTRUCTIONS: Complete a unique school proposal for each applicant school.

e Part | of the application contains information required by every intervention model.

e Complete the appropriate Parts Il and Il corresponding to the intervention model
selected for the school.

PART I: INTRODUCTION

To be completed regardless of intervention model selected.

A. Descriptive Information about the Eligible School
1. School Information

Complete the chart below.

Ms'g::g”' NCES ID 2015-16State |
NAME (LEA, Designation | Accountability .
(LEA, Intervention
School) Label
School)
Example 1234- 1234567- e
School 1234567 12345 Priority A-F Turnaround
Threadgill
Elementary | 4220-0020 2H015500- Focus F Transformation
0259
School

2. Total Number of Grant Years

For the FY2015/FY2016 SIG funds, LEAs may apply for funding for up-to-five years, which must
include three years of full implementation. How many grant years does the LEA propose for this
school?

e Total Number of Years: 4
e Number of Planning Years: 1
e Number of Full Implementation Years: 2
e Number of Sustainability Years: 1
B. Alignment with the Needs Assessment
1. Comprehensive Needs Assessment

To be eligible for SIG funds, all schools must complete a Comprehensive Needs Assessment.
Schools should use their Comprehensive Needs Assessment results that are part of MCAPS and
should take into account school needs as identified by parents, families, and community
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members. Summarize the results from MCAPS in the following chart. Attach the information

from needs assessment portion of MCAPS as part of%\

Data/Evidence

to Support
. . Areas of Improvement /Priority Needs Identification
Dimension o
of Priority
Needs
DATA Data from the
At Threadgill Elementary School, we refuse to hide our TIGER PRIDE! | following
Our tiger’s den is full of passionate, committed, and nurturing faculty | sources was
and staff members. We have the largest faculty, staff and student analyzed to
body in the district, which matches the huge hearts of our staff. We identify
are looking forward to building teacher capacity, increasing student Threadgill
engagement, creating parent and community partnerships, and Elementary
fostering a culture of academic excellence. The School Improvement | School’s
Grant (SIG) funds will help us add value, address some of the prioritized
academic concerns, and overcome many of the obstacles which have | needs for
prevented us from experiencing higher degrees of success as we have | student
in years past. Although we currently have a state accountability achievement.
rating of F, this has only been the case for the past year, which was
marked by significant changes at the school and district level. These Quantitative
changes significantly impacted the school both positively and Data:
negatively. The data below has been prepared to provide you with MAP
more insight regarding the academic decline of our school, as well as Assessment
Student make the case to prove why our school needs SIG funds to aid in the Data
Achievement | improvement of student achievement. Being awarded these funds MST2
will benefit our precious tiger cubs in ways which will indeed better Assessment
prepare them in successfully transitioning from elementary, to Data
middle, and through high school. OQur ultimate goal is to ensure our MKAS Score
tiger cubs develop into full grown tigers who are college and career Report
ready. Student
' : Discipline Data
Student
Attendance
Data
Teacher
Attendance
Data
2015-16 Needs
Assessment
2016-17 Needs
Assessment

“We refuse to hide our TIGER PRIDE!”
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The data for the past two consecutive years reveal that both
English/Language Arts and Mathematics achievement needs
improvement. In addition to the need for improvement in ELA and
Math, the data also reveal the need for more support and a strong
academic emphasis placed in the area of Science.

ELA MATH SCIENCE

2014- | 2015- | 2014- | 2015- | 2014- | 2015-
2015 | 2016 | 2015 | 2016 | 2015 | 2016

PROFICIENT 19 12.8 19.5 12.1 29.1 374

GROWTH OF | 42.7 45.2 26.8 38.3
ALL

GROWTH OF 63 57.2 54.2 59.3
BOTTOM
25%

MISSISSIPPI ASSESSMENT PROGRAM (MAP)
ENGLISH/LANGUAGE ARTS (ELA)

Due to changes in state assessments from the 2014-

2015’s Partnership for Assessment of Readiness for College and
Careers (PARCC) to the 2015-2016's Mississippi Assessment Program
(MAP) school year, there is a challenge in reporting trends in the data.
However, the data revealed the following:

ELA & Math: Growth of the Bottom 25%

¢ Although approximately 60% of the students showed growth
in 2014-15, there was a decline in 2015-16, which could be
attributed to increased student enrollment and larger class
sizes.

e More than 50% of the students in the bottom quartile met
growth in Reading in 2015-16; however, students were still
not attaining proficiency.

e Further review of the data per grade-level revealed 73% of
6" grade students scored a level 1or 2 on the MAP
ELA assessment.

e Further review of the data per grade-level revealed 67% of
6™ grade students scored a level 1 or 2 on the MAP Math
assessment

Qualitative
Data:
Parent Surveys
Student
Surveys
Community
Surveys
Staff Surveys
Administrative
Observations
MTSS
Documentation
Lesson Plans
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ELA & Math: Proficiency & Growth of All

Less than 20% of students attained proficiency in both ELA

and Math during the 2014-15 and 2015-16 school years.

During the 2015-16 school year, less than 13% of the students
scored proficient in ELA and Math.

Although over 50% of the students in the bottom 25% showed
growth, less than 46% of them grew overall in ELA and Math
during both school years.

Further review of the data per grade revealed that while
proficiency was low across all grades, there was a significant
gap in 6" grade in both ELA and Math

Further review of the data per grade-level revealed 67% of
6t grade students scored a level 1 or 2 on the MAP Math
assessment.

Subgroups

Further review of the data revealed that more than 1/3 of
students with disabilities did not meet growth in ELA & Math
during the 2015-16 school year.

During the 2015-16 school year, none of the students with
disabilities scored level 4 or 5 on MAP ELA or Math.

MISSISSIPPI SCIENCE TEST (MST2)

While student proficiency increased in Science from the 2014-
15 to the 2015-16 school year, less than 40% of the 5™ grade
students attained proficiency.

In addition to the aforementioned increase, students still
failed to score above 38% proficiency level. This can be
attributed to the merging of a low-performing school, an
increase in the student body, and an increase of the number
of certified teachers.
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Current Data: 2016-2017

During the month of April, the Greenwood Public School District
administered 3 — 6™ grade comprehensive exams at Threadgill
Elementary School in ELA, Math, and 5™ grade Science.

Data-Driven Decisions: Data from this assessment was used to
provide focused, immediate, intensive enrichment, remediation, and
differentiated instruction for students. It was also used to provide
targeted support to teachers to strengthen classroom teaching
practices.

ELA Performance Level Summary
Grade Level PL1 PL2 PL3 PL4 PLS
3 10.5% | 43% 33.3% | 12.3% | 0.9%
4th 6.5% 35.5% | 36.4% | 21.5% | 0%
5th 16.2% | 20.6% | 50% 8.8% | 5.5%
6th 24.7% | 37.6% | 18.8% | 14.1% | 4.7%
MATH Performance Level Summary
Grade Level PL1 PL2 PL3 PL4 PL5
3 0.8% 26.8% | 39.3% | 22.3% | 3.6%
a 6.7% | 38.1% | 41.9% | 13.3% | 0%
g 20.3% | 37.7% | 27.5% | 13% | 1.4%
gth 6.7% 37.3% | 26.7% | 21.3% | 0.8%
5t SCIENCE Performance Level Summary
Grade Level PL1 PL2 PL3 PL4 PL5
5th 6.9% 36.1% | 47.2% | 9.7% n/a

The current district reading assessment data indicates that 53% of 3™
grade students scored a level 2 or below with only 12% proficient; in
fourth grade 42% of the students scored level 2 or below with only
21% scoring proficient; in fifth grade 36% of the students scored level
2 or below with only 21% scoring proficient; in sixth grade 62% of the
students scored level 2 or below with only 18% scoring proficient. The
greatest gap is with 6™ grade. Currently the teacher student ratio for
grade six is 1:28 which is the largest among all grade levels.
Additionally, sixth grade has more students with IEP’s,

The current district math assessment data indicates that 27% of 3™
grade students scored a level 2 or below with 25% proficient; in fourth
grade 44% of the students scored level 2 or below with only 14%
scoring proficient; in fifth grade 58% of the students scored level 2 or
below with only 14% scoring proficient; in sixth grade 44% of the
students scored level 2 or below with only 22% scoring proficient. The
fourth grade teacher is new to the content area however has 3 years of
teaching experience. Both teachers in grades fifth and sixth are new to
the field with no prior teaching experience.
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The current district science assessment indicates that 43% of the
students scored less than proficient and 57% were proficient and
above. Science appears to be the strongest among all tested content
areas. The current teacher has 6 years of experience.

STAR Universal Screener:
Student Performance Levels

o Level 1 =Urgent Intervention
According to Renaissance Learning, studies have shown
students in the Urgent Intervention category are just as likely
to respond positively to an intervention as students in other
categories.

e Level 2 = Intervention
Intervention and Urgent Intervention cut scores identify both
the students who may need assistance to move toward the
end-of-year benchmark and the intensity of the assistance
they may require.

e Level 3=0n Watch
On Watch is auto-calculated because it is comprised of
students who are below the benchmark but above the
intervention threshold.

o Level 4 = At Benchmark

s Level 5= Above Benchmark
The At/Above Benchmark score represents the minimum
performance level students are expected to reach by the end
of the year. For Star Math or Star Reading, setting the
benchmark at the 40th percentile is most commonly
recommended by education professionals.

Data-Driven Decisions: Data from the Star Universal Screener was
used to provide focused, immediate, intensive enrichment,
remediation, and differentiated instruction for students. it was also
used to provide an instructional diagnosis of student needs for
teachers to strengthen classroom teaching practices and student
learning outcomes.
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FALL STAR READING REPORT 2016

GRADE | LEVEL | LEVEL | LEVEL | LEVEL | LEVEL

1 2 3 4 5
151 25% | 26% | 21% | 11% | 17%
20E 0% 71% | 19% | 10% 0%
3 8% 47% | 35% | 10% 0%
g1 2% 36% | 52% | 10% 0%
ik 0% 29% | 52% | 16% 3%
6™ 16% | 39% | 31% | 11% 3%

FALL STAR MATH REPORT 2016

GRADE | LEVEL | LEVEL | LEVEL | LEVEL | LEVEL
1 2 3 4 5
il 3% 38% | 54% 6% 0%
2NP 6% 50% | 30% | 14% 0%
3Rp 8% 42% | 39% | 11% 0%
4™ 4% 39% | 45% | 11% 0%
5 4% 19% | 56% | 18% 3%
6™ 4% 38% | 41% | 17% 0%

2016 STAR: RENAISSANCE LEARNING-- READING

51% of 1% graders scored Level 1 or 2 on the Fall STAR Reading
60% of 2" graders scored Level 1 or 2 on the Fall STAR

Reading

64% of 3" graders scored Level 1 or 2 on the Fall STAR
Reading

58% of 6! graders scored Level 1 or 2 on the Fall STAR
Reading

STAR Math scores are significantly higher than STAR Reading
scores

STAR: RENAISSANCE LEARNING-- MATH

Nearly 56% of 2" graders scored Level 1 or 2 on the Fall STAR
Math

Approximately 50% of the 3™ grade students scored Level 1 or
2 on the Fall STAR Math

Approximately 85% of the 4™ and 6% grade students scored in
the Level 2 or 3 categories

Over half of the 5™ grade students scored Level 3

Across all grades, students who scored Level 4 ranged from 6%
to 18%, signifying that these students were on target for
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meeting their end of the year benchmark performance goals.
Alternatively, 0% of the students in all grades scored Level 5.

NEEDS: Given this data, we can confidently say that there is a need
high-quality, evidence based professional development for our faculty
and staff in the following areas: using data to drive instructional
practices and make data-driven decisions, closing the achievement
gap with focus on differentiating instruction, and targeting, job-
embedded professional development designed to build teacher
capacity and improving student outcomes.

STUDENT PROMOTION DATA (% Promoted)

2014-2015 2015-2016
Kindergarten 98.81% 97%

1%t Grade 89.36% 83.5%
2" Grade 97.67% 91%
3" Grade 96.97% 77%

96% 91%
4™ Grade

100% 92%
5™ Grade

100% 100%
6" Grade

Data-Driven Decisions: Data from the Student Promotion and
Retention was used to provide focused, immediate, intensive
enrichment, remediation, and differentiated instruction for students.
It was also used to provide instructional plans for the district such as
aiding in the selection of professional development for administrators
and teachers.
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Promotion 2014-2015

o The data reveal that an average of 96.7% of students in grades
K-6™" were promoted to the next grade.

e Ingrades 3 through 6™, 98% of the students were promoted
to the next grade; however, the 2014-2015 PARCC assessment
data reveal that approximately 19% of the students attained
proficiency in ELA and Math.

Promotion 2015-2016

e The data reveal that an average of 90% of students in grades
K-6™" were promoted to the next grade.

o Ingrades 3™ through 6%, 98% of the students were promoted
to the next grade; however, the 2015-2016 MAP assessment
data reveal that less than 13% of the students attained
proficiency in ELA and Math.

NEEDS: The data shows that the percent of students being promoted
in each grade is over 75%; however, there is also a high percentage of
students scoring below the 50™" percentile on the state assessment.
The SIG grant will help to provide professional development on
quality interventions and instruction. This will provide the teachers
with instructional strategies needed to ensure academic success.

Academic Decline
Due to transitioning in state assessments from the 2013-2014’s
(PARCC -pilot-year), to the 2014-2015 (PARCC) to the 2015-2016
(MAP) school years and other factors which had negative impacts,
Threadgill Elementary’s academic status began to gradually decline.
e This past year students scoring proficiency decreased in the
areas of reading & math.
» While student proficiency increased in Science from the 2014-
15 to the 2015-16 school year, less than 40% of the 5™ grade
students attained proficiency.
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Closure of W.C. Williams Elementary

A primary reason for our academic decline was the closing of W. C.
Williams Elementary , a low-performing school with an F
accountability rating, and merging the majority of their students
with our students at Threadqill.

e There were no processes or protocols put in place to ensure a
smooth transition for either the students or the teachers to
move from one school to another. In addition, no leadership,
academic, behavioral, transitional support, or guidance were
provided by the district to prevent the academic decline.

As a result of this unforeseen and abrubt merger:

e Threadgill’s student enrollment increased from 614 to 814
students in 2015.

e Classroom sizes increased and the teacher student ratio went
from an average of 1:20 to 1:27. As a result, both the teacher
and student morale began to gradually decline.

e The school’s teacher turnover increased as well as its
absences. The school reported 431 teachers absences in
2015-2016. For the 2016-2017 school year, there have been
309 teacher absences recorded, which is less tha 122
absences.

NEEDS: Based on the data from the 2015-16 Needs Assessment
Survey and the decline in student proficiency on the state
assessment, after the merging of Threadgill and W.C. Williams, the
need to have a MTSS coordinator and an Interventionist is evident
and will benefit Threadgill by helping to improve student
achievement.
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Multi-Tiered Systems of Supports (MTSS): Students at Tier 1ll

2014- 2015- 2016-
2015 2016 2017
| Kindergarten 4 3 5
1%t Grade 20 19 27
2" Grade 10 8 10
3 Grade 5 6 5
4™ Grade 5 6 5
5% Grade 2 3 5
6" Grade 3 3 4
Total 49 48 61
Enrollment

Based on student enrollment (see page 68), the data reveal that the
percentage of students at Tier llI:
e Increased from 7% to 8% from 2014-15 to 2016-17 in
Kindergarten
e Increased from 15% to 24% from 2015-16 to 2016-17 in 1%
grade
e Decreased in grades 3 and 4" from 2015-16 to 2016-17
» The total enrollment of students in Tier lll increased each year
from 2014 to 2017.

According to the Mississippi Department of Education’s MTSS and
Early Warning System (EWS), at Tier lll, students receive high quality
classroom instruction and supports for academic and behavior. At this
level intensive intervention for multiple identified skill deficits,
progress monitoring, and differentiated instruction are required.
Students successful in Tier Il may: continue Tier Ill, return to Tier I,
or return to Tier . Students not successful at Tier lil: continue Tier IlI
with an additional intervention attempted or be referred to Child Find
to identify and evaluate the need for special education services.

The results of our Comprehensive Needs assessment yielded the
following:
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e Both teachers and administrators need additional guidance
and support regarding implementing the Multi-Tiered System
of Supports with integrity and continuity of practice.

e Teachers need additional professional development and
support regarding classroom interventions in the academic
and behavioral arenas.

o The tools for data collection and data maintenance require
review and enhancement to provide valid data to determine
trends and priorities for instruction and professional
development.

« Greater and additional access to up-to-date computers and
other technologies would be beneficial to students in meeting
individualized learning and instructional needs.

NEEDS: The 2015-16 Needs Assessment Survey results identified the
need to have professional development/training on the many
components of the MTSS . Threadgill’s retention rate of 13% can be
greatly decreased by having a MTSS coordinator provide professional
development on the implementation of the Tier System and to
provide and monitor the interventions for students. A Postive
Behavior Interventionist Specialist is also needed to assist in the
selection and appropriate behavioral interventions.

Given all these pieces of data, more support at Threadgill is needed in
the following areas:

e increasing student proficiency

e using data to drive instructional practices and make data-
driven decisions

o closing the achievement gap with focus on differentiating
instruction

e targeting, job-embedded professional development designed
to build teacher capacity and improving student outcomes

o fully implementing a multi-tiered system of support

e improving parental and community engagement

Curriculum
and
Instruction

At Threadgill Elementary, all of our students are assigned common
core curriculum textbooks and use them as a resource. Additional
resources used include Odyssey Learning, Star Reading/Math,
Accelerated Reader and Ready Reading/Math instructional materials
are used to support classroom instruction and remediation.

Data from the
following
sources was
analyzed to
identify
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Curriculum Binders
Each teacher has a copy of the Greenwood Public School District’s
curriculum binder which includes:

o Mississippi Curriculum frameworks

e MDE Scaffolding Documents

e District Pacing Guides

o MDE Test Blueprints

e MTSS Procedures and State Board Policy

e Mississippi Curriculum Aligned Practice Test Items

The binders are a quick reference for teachers being that all
documents included in the binders are necessary to provide quality

instruction.

Computer Assisted Learning Programs

Additionally, given that student proficiency is low across all grade
levels, with a significant gap in 6!"grade, Threadgill Elementary also
provides the following computer-based curriculum platforms as a
means to supplement instruction:

This is the school's third year using Learning Odyssey, a research-
based intervention program designed for tier 2 and tier 3 academic
interventions. Impact on student achievement at Elementary has
been minimal the past couple of years due to lack of adequate
training for staff on how to effectively use the system and fidelity of
implementation. According to the What Works Clearinghouse
Odyssey® Math was found to have potentially positive effects on
mathematics achievement for primary students.

Accelerated Reader is a K-12 reading program which is designed to
assess and improve reading comprehension skills. Students are
assigned books according to their grade and interest level.
Accelerated Reader is a proven, research-based program. This year,
Threadgill Elementary has assigned a staff member to coordinate the
program and monitor the fidelity of implementation. Additionally, the
district has set targets for each school. The end of the year goal is for
all students to maintain an average of 85% on all AR tests. The What
Works Clearinghouse (WW(C) identified two studies of Accelerated
Reader™ that both fall within the scope of the Beginning Reading

Threadgill
Elementary
School’s
prioritized
needs for
student
achievement.

Quantitative
Data:

MAP
Assessment
Data
MST2
Assessment
Data
MKAS Score
Report
Student
Discipline Data
Student
Attendance
Data
Teacher
Attendance
Data
2015-16 Needs
Assessment
2016-17 Needs
Assessment

Qualitative

Data:

Parent Surveys
Student
Surveys

Community
Surveys
Staff Surveys
Administrative
Observations
MTSS

Documentation
Lesson
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topic area and meet WWC group design standards. Both studies meet
WWC group design standards without reservations.

Education Leadership Solutions (ELS) provides a test item bank for
state assessed subjects which are aligned to the state standards and
in a similar format as state assessments. Teachers receive real time
data which can be disaggregated in granular form to help improve
student achievement. The system generates individualized student
reports and tracks progress over time. ELS also houses the GPSD’s
lesson plan template which will be used to standardize planning
across the school. Teacher feedback on their lesson plans are
provided through this platform.

Star 360: Renaissance Learning (Reading) The STAR assessments are
often used to screen students for their reading achievement levels.
STAR Reading assessments help determines reading levels. STAR Early
Literacy assessments help educators monitor students’ growing
literacy skills and students’ progress toward becoming independent
readers. STAR™ assessments can also be used to monitor student
growth throughout the year, to estimate students’ understanding of
state standards, and predict students’ performance on the state test.
In addition, STAR can help teachers determine appropriate
instructional levels and skills that students are ready to learn. STAR
provides the teachers with many reports that may be accessed
immediately following the test. It provides individual instructional
plan for the students as well as parent reports. Teachers have access
to this data; however, additional professional development training is
needed on how to analyze and effectively use the results to provide
high quality whole group and individual classroom instruction to
students.

Additional Resources:
Positive Behavior Intervention Supports (PBIS)

Positive Behavior Interventions and Supports (PBIS) is a proactive
approach to establishing the behavioral supports and social culture
needed for all students in a school to achieve social, emotional and
academic success. PBIS takes the approach of modeling, rewarding
and reinforcing positive social behavior and less focus on
misbehaviors by the implementation of punishment-based strategies
like reprimands, loss privileges, office referrals, suspensions, or
expulsions. This approach establishes a climate which students are
expected to display positive behavior at all times and positive
behavior becomes the norm.

Plans
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Currently Threadgill is a PBIS model site. This honor was bestowed on
the tigers during the 2013-2014 school-year, which indicates that the
current principal and staff at that time, had implemented and
effectively utilized behavioral interventions and best practices. Again,
during the start of the 2014-2015 school year, the principal and her
team were again awarded the PBIS model site designation and has
held this distinction for the 2016-2017 school year. Although there
was an increase in out-of-school suspensions, due to the abrupt and
unforeseen increase in student enrollment, the principal and her staff
have managed to continue to implement PBIS.

NEEDS: The PBIS initiative has helped Threadgill to address some of
the undesired behaviors and has helped to decrease the number of
out of school suspensions. Students have been referred to the MTSS
team to provide high —quality interventions matched to the student’s
individual needs and to define behavioral as well as academics goals.
Threadgill is well into operating the MTSS process; however, based on
the results of the Comprehensive Needs assessment both teachers
and administrators need additional training, guidance, and support
regarding the implementation of the Multi-Tiered System of Supports
with integrity and continuity of practice.

There is a strong need to continue professional development in the
area of promoting positive behavior and training all teachers on the
process of:

e completing the necessary forms to refer students, and make
data-based decisions about behavior and academic
instruction.

e providing and increasing the use and effectiveness of
research-based quality instruction in both Tier Il and Tier IlI
interventions.

» Reducing negative reactive behavior and increasing positive
behaviors and creating climate where positive behavior is the
norm.

e Increasing academic achievement levels of students by
utilizing the MTSS to increase the capacity of the educational
setting throughout the school.

Explicit Direct Instruction (EDI):

Explicit Direct Instruction (EDI), an approach to learning based on the
best research available, helps teachers deliver effective lessons which
can significantly improve achievement for all learners, including
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English language learners and students with special needs. Currently
the GPSD utilizes EDI as its instructional model. SIG will help to move
Threadgill toward more effective and more engaging professional
development. SIG will also help to provide high-quality on-going
professional development which gives teachers updated research
approaches that deepens teachers’ content knowledge

and understanding of delivering successive lessons and increase
student achievement.

Mississippi Department of Education Scaffolding Documents
According to the Mississippi Department of Education, the primary
purpose of the 2016 Mississippi College- and Career-Readiness
Standards Scaffolding Documents is to provide teachers with a deeper
understanding of the Standards as they plan for classroom
instruction. Based on the 2016 Mississippi College- and Career-
Readiness Standards, these documents provide a close analysis of the
requirements for student mastery. Because of the rigor and depth of
the Standards, scaffolding instruction to meet the needs of all
learners is essential to individual success. These documents will aid
teachers’ understanding of how to teach the Standards through a
natural progression of student mastery. Given the degree of teacher
turnover at Threadgill Elementary, additional professional
development is needed to assist teacher in understanding and
utilizing these documents more effectively.

Instructional Coaches: Threadgill currently has two instructional
coaches. One of its coaches focuses on working with Pre-K through 3™
grade teachers and students in the area of ELA. The other ELA
instructional coach, works with grades 4" — 6,

The role of the coach is to support the principal's work to align staff
development with school goals and improve instruction in every
classroom. Instructional coaches also work to develop positive and
supportive relationships with classroom teachers, administrators, and
staff while providing student interventions, teacher modeling,
classroom support, and serve as curriculum guides at the building
level.

Instructional Assistants: Instructional assistants are used to provide
additional academic support across all grade levels. Data from “Star”
assessments, state and district assessments are used to determine
the instructional needs. However, additional support is needed due to
the large percentage of students scoring less than proficient. They
also work with the teacher in planning and implementing a program
of instruction that adheres to the school’s philosophy, goals and
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objectives to meet the needs of the students. The instructional
assistants provide support for the classroom teachers and students by
assisting with small group and individualized interventions. The
instructional assistants work to help provide some of the
individualized intervention plans for the students prescribed by the
MTSS team. SIG will help to provide the funding needed to train the
assistants to provide explicit, direct-instruction.

NEEDS ASSESSMENT SURVEY RESULTS

Results from this survey administered at the end of 2015-2016 school
year reveal more than 75% of the teachers reported they have high
expectations for students, consequently, the data does not correlate
with the expectations.

Given all these pieces of data, more support is needed in the
following areas:

e Improve literacy

e increasing student proficiency

e closing the achievement gap with focus on differentiating
instruction

o targeting, job-embedded professional development designed
to build teacher capacity and improving student outcomes

e fully implementing a multi-tiered system of support

e improving parental and community engagement

School
Context and
Organization,
Including
School
Leadership

Demographics

Threadgill Elementary school located in Greenwood, MS in a low
socio-economic area. The city sits at the eastern edge of the
Mississippi Delta. The racial make-up of the student population is 98%
African American. All of the students receive free lunch. Threadgill
Elementary School currently has a student population of 820
students.

STUDENT ENROLLMENT

Year School Female | Male | IEP
Enrollment

2014- 614 298 316 | 68

2015 B

2015- 814 389 425 | 82

2016

Data from the
following
sources was
analyzed to
identify
Threadagill
Elementary
School’s
prioritized
needs for
student
achievement.

Quantitative
Data:
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2016- 820 407 413 96
2017
STUDENT ENROLLMENT BY GRADE
Grades 2014- | 2015- | 2016-
2015 2016 2017
Pre-K 54 65 61
Kindergarten 82 119 111
1% Grade 95 128 133
2" Grade 86 113 114
3" Grade 65 118 116
4'h Grade 75 70 111
5t Grade 58 90 79
6" Grade 60 75 86
Total 614 814 820
Enrollment

e Student enrollment increased from 614 students to 814
students from 2014-15 to 2015-2016 which increased class
sizes and contributed to the increase in student office

referrals.

o Teacher student ratio increased from 1:20 to 1:27 in most

classes from 2014-2015 to 2015-2016.

STUDENT/TEACHER ATTENDANCE

Year Student ADA # of Teacher
) Absenses
2014-15 517.2 487.5
700.23 4153
2015-16

e During the 2014-15 school year, student and teacher absences
differed by 29.7 days.

¢ During the 2015-16 school year, there were significantly more
student absences than teacher absences.

o Staff absentees decreased by 26 days from August to
November 2015-2016 compared to August to November

2016-2017

e Teacher attendance for 6'" grade ELA averaged 82% in 2015-

2016

MAP
Assessment
Data
MST2
Assessment
Data
MKAS Score
Report
Student
Discipline Data
Student
Attendance
Data
Teacher
Attendance
Data
2015-16 Needs
Assessment
2016-17 Needs
Assessment

Qualitative
Data:
Parent Surveys
Student
Surveys
Community
Surveys
Staff Surveys
Administrative
Observations
MTSS
Documentation

Lesson Plans
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STUDENT ATTENDANCE

GRADE 2015-2016 2016-2017
KINDERGATEN 95.24 94.61
FIRST GRADE 95.63 95.18
SECOND

GRADE 96.18 96.44
THIRD GRADE 97.25 96.04
FOURTH

GRADE 97.06 96.96
FIFTH GRADE 95.39 96.1
SIXTH GRADE 95.96 96.9

NEEDS: The attendance rates for Threadgill are all on or above an
average of 95%. This shows that attendance is not a contributing
factor in the retention rate. Therefore, the need to provide
professional development on delivering high-quality instruction is
strongly evident. The awardance of the SIG funds will allow Threadgill
to seek professional training to assist the new as well as the veteran
teachers with instruction.

OUT-OF-SCHOOL SUSPENSIONS (0SS)

2014- 2015- 2016
2015 Total # | Total # of Days &
of Days & Percentages
Percentages
All 239 276
IEP 19 30
(7.95%) (10.87%)
Black/AA 239 276
(100%) (100%)
White 0 0
(0%) (0%)

Discipline

Student achievement and growth is impacted when students violate
school rules and as a result are suspended from school. In a review of
the data:
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e There was an increase in the number of OSS from 2014-15 to
2015-16. The increase of student enrollments during the
2015-16 school year, resulted in an increase of disruptive
behaviors. This attributed to the increase of OSS.

e Further review of the data revealed male students were
suspended at a disproportionately higher rate than female
students during the 2015-16 school year.

¢ The ratio of 0SS for males to females was 129:22 for the 2015-
16 school year.

e Further review of the data by grade levels revealed that
students in grades 5 and 6 received more than 200 combined
0OSS.

e Total student out of school suspensions decreased from 141
days to 52 days from August to November 2015-2016
compared August to November to 2016-2017

NEEDS: There is a dire need for an Multi-Tiered Systems of Supports
interventionist. This person will be able to actively and consistently
monitor academic progress, as well as major and minor behavioral
infractions. infractions. The behavioral interventions will be provided
based upon the results from the Functional Behavioral Assessment
(FBA) which will be completed by the school psychometrist.

Evidence Based Research:
According to the What Works Clearinghouse

FBA-based interventions were found to have potentially positive
effects on school engagement and potentially positive effects on
problem behavior for children identified with or at risk for an
emotional disturbance based on evidence from single-case design
studies.

Professional
Development

Professional Development

Along with the above listed challenges, Threadgill had to address the
addition of new teachers both to the school and to the teaching
profession. Though, the district provided some training and
professional development in the beginning of the 2015-16 school year
which targeted new teachers; it was inconsistent and and ineffective.
Threadagill is in need of professional development for new teachers, to
include best practices, lesson planning, differentiated instruction,
providing quality and evidence based academic and behavioral
interventions, and using data to drive instructional practices.

Data from the
following
sources was
analyzed to
identify
Threadgill
Elementary
School’s
prioritized
needs for
student
achievement.
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Students with Disabilities

Students with disabilities are extended same services as general
education; however, special education teachers need assistance
understanding standards-based IEPs, Common Core State
Standards(CCSS) and implications of their students in MDE’s new
combined accountability system.

PROFESSIONAL LEARNING COMMUNITIES (PLCs)

Although more than 80% of the staff reported in the 2015-16 surveys
that they had time to collaborate and operate in a Professional
Learning Community, student data does not substantiate that the PLC
was implemented effectively.

Currently, teachers plan in grade level teams and primarily used the
textbook as their primary source for planning. A standard
instructional delivery system has been created for daily instruction.
However, additional support is needed to ensure teachers are
effectively implementing the plan.

However, teacher teams and administrators still need an area in
which they can meet collaboratively access to the necessary
resources and technology needed to plan across grade levels and
subject areas, as well as participate in professional development
session.

Evidence Based Research:

According to The What Works Clearinghouse, increasing professional
learning opportunities was the most common improvement strategy
reported in our core sample schools during the first year of SIG (Le
Floch et al., 2014), and is consistently cited as an improvement
strategy in low-performing schools more generally (Opfer & Pedder,
2011) (Accessed https://ies.ed.gov/ncee/pubs/20164002
/pdf/20164002.pdf).

Quantitative
Data:
MAP

Assessment
Data
MST2
Assessment
Data
MKAS Score
Report
Student
Discipline Data
Student
Attendance
Data
Teacher
Attendance
Data
2015-16 Needs
Assessment
2016-17 Needs
Assessment

Qualitative
Data:
Parent Surveys
Student
Surveys
Community
Surveys
Staff Surveys
Administrative
Observations

MTSS
Documentation
Lesson
Plans
Parent-Community Institutes are needed. Threadgill Elementary Needs
S — School would.li.ke to provi'de mQr(.e opportunities for adult literacy, . Assessment
Community and offer additional, quality trainings for parents on how to help their | Survey Data
students meet their growth targets. Kindergarten readiness is among
Involvement

the most important measures of a child’s academic progress, and
educating the parents on how to implement the predictors of early

72




literacy success and academic success will help to decrease the
number of students not meeting their academic goals. The SIG funds
will be key in providing opportunities for parents, school staff and the
community to work and learn together.

Evidence Based Research:

According to The What Works Clearinghouse,

Parents’ involvement in their children’s schooling can be an
important component of a school’s improvement efforts. For
example, correlational studies have found a significant association
between parents’ involvement and positive student outcomes33 and
that efforts to strengthen parents’ involvement are frequently a
component of successful school improvement efforts. The SIG
requirement that districts of transformation schools “provide ongoing
mechanisms for family and community engagement” reflects this
view that parents can play an important role in their children’s
schooling (Accessed from
https://ies.ed.gov/ncee/pubs/20144013/pdf/20144013.pdf).

2. Intervention Model Selection

Based on the needs assessment data, describe how the Transformation model best meets the
school’s needs.

As a school district, we have spent a substantial amount of time in the needs assessment and
deliberation process. We've included stakeholders, staff, administrators, students and
community members to solitict ideas, advice and suggestions as we’ve made this monumental
decision. We feel very strongly about school reform and what this opportunity means for our
school, teachers, students, staff, and parents.

This application for Threadgill Elementary School reflects our district’s decision to completely
transform the manner in which students are educated and faculty are supported.

We have selected the Transformation model to best meet Threadgill Elementary School’s needs
as defined by the comprehensive needs assessment process.

Through careful analysis of the comprehensive needs assessment, faculty/staff surveys, parent
and community stakeholders surveys, student assessment data, and other leading indicators,
we found there were deficiencies in proficiency of our students in all state tested areas. We
also found that there was a dire need for high-quality professional development training for our
faculty and staff, as well as opportunities to enhance parent and community engagement. The
current principal has the expertise, tenacity, and skills to lead Threadgill Elementary School.
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A new superintendent with a strong track record of success was hired to lead the district in late
April 2016. The superintendent is committed to ensuring the returning principal provides
strong leadership for the school. As the former Executive Director for the Delta Area
Association for the Improvement of Schools, the superintendent understands how to effectively
implement the improvement strategies required for positive school transformation. Upon the
transition of the new superintendent, reformative strategies were implemented, beginning
with a review of the district’s 5 year strategic plan. Bold goals were established for school and
district leaders. A comprehensive plan for reform has been implemented and the
transformation model serves as the best fit for Threadgill Elementary at this time.

Furthermore, Greenwood is located in the Mississippi Delta, a depressed region of the state.
The district continually struggles to attract and maintain new teachers to hire who are already
highly effective; therefore, the district must build structures in place to develop teacher and
leader capacity. The transformation model allows a stronger blending of the staff
rewards/incentives for student achievement/growth, which allows for Greenwood to compete
for the best talent to serve our students.

3. Baseline Data and Performance Goals

Attach the school’s baseline data and performance goals. Complete the Performance
Framework in the LEA Application Toolkit and attach as Appendix E

See Performance Framework in Appendix E.

C. Alignment with Intervention Requirements

All funded proposals must address every intervention requirement for the selected model.
Complete the appropriate chart below to demonstrate that the school proposal adequately
addresses each requirement. If the LEA proposes to take advantage of the Rural Flexibility
allowed for the Turnaround or Transformation models, the LEA should specify this in summary
in this table.

PLEASE NOTE: If the LEA is eligible for the Rural Education Assistance Program, it may choose to
modify one element of the Turnaround or Transformation model. If the LEA exercises this
option, it must describe how it will meet the intent and purpose of that element. The LEA
should clearly state whether it is exercising this option for any requirement so as not to lose
points.
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For TURNAROUND, TRANSFORMATION, and EARLY LEARNING MODELS

Intervention Requirement

Brief Description of How Proposal
Addresses the Requirement

Proposal Page
Number

U.S. Department of Education
requirement for the model

Description of how the school proposal
fulfills the requirement

Page(s) from the
proposal in which
further explanation
can be found

ALL MODELS (TURNAROUND, TRANSFORMATION, and EARLY LEARNING)

e Replacement of the N/A; Rural Flexibility 161-163
Principal The principal is an experienced, strong,
committed leader; therefore she will not
be replaced.
e Recruitment, Placement, District develop polices ranging from 160
and Retention Strategies signing bonuses and financial incentives
to recruit and retain staff
e Job-Embedded The additional personnel afforded by an | 54-70 needs
Professional Development | approved application will allow for more | 71-72
immediate and more focused job 93-121
embedded professional development. 128-129
Often the best way to reach teachers and
other instructional staff is in the school
setting during the work day. The hands-
on and direct help opportunities afforded
by having interventionists able to assits
students and show teachers what they
can do in their classrooms during the
instructional period we believe will
translate to increased job satisfaction,
improved student learning, and higher
school/district performance.
e Research-Based, Vertically | Teachers meet in vertical team meeting 122-129
Aligned Curriculum to ensure learning is taking place across
Aligned to State Standards | the grades
o FOR EARLY LEARNING | N/A N/A
ONLY: Curriculum and
standards inclusive of
all 5 early learning
domains -
e Data-Driven Decision- The district utilizes a data system in order | 56-59
Making to inform instruction and make data 130-132
driven decisions. 144-151
o Formative, interim, Formative, interim, and summative 54-70
and summative assessment data are administered on a 133

assessment data
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For TURNAROUND, TRANSFORMATION, and EARLY LEARNING MODELS

Intervention Requirement

Brief Description of How Proposal
Addresses the Requirement

Proposal Page
Number

U.S. Department of Education
requirement for the model

Description of how the school proposal
fulfills the requirement

Page(s) from the
proposal in which
further explanation
can be found

weekly, monthly basis in order to
monitor student progress

TURNAROUND/TRANSFORMATION ONLY

e Increased Learning Time Instructional days have been lengthen to | 142-143
385 minutes and extended learning time
will be provided during and after school
e School Autonomy The school has been provided autonomy | 183-185
in key decision making such as hiring,
termination in order to fully implement
the transformational model.
TRANSFORMATION/EARLY LEARNING ONLY
e Rigorous, Transparent, The school has been provided autonomy | 126-127

and Equitable Evaluation in key decision making such as hiring, 152-155

Systems for Teachers and | termination in order to fully implement 193-196

Principals, Developed with | the transformation model.

Teacher and Principal

Involvement

o Use of student growth | Student growth will be a primary 54-70

as a significant factor achievement indicator in order to
measure learning outcomes and teacher
effectiveness and increase proficiency
level.
e |dentify and Reward Financial and other incentives are 166-168

School Leaders, Teachers, | provided as a means to recruit, retain

and Other Staff and attract.

o Termination process Termination procedures are provided for | 177-179
staff members who do not demonstrate
effectiveness.

TRANSFORMATION ONLY
e Family and Community Effective family and community 49

Engagement Strategies engagement strategies have been 93-121
provide to support student learning and 196-208
enhance implementation of the
transformation model.

e On-Going Technical The Comprehensive Needs Assessment 48-49

Assistance and Support data reveals, as we have always believed, | 171

that large group, annual training sessions
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For TURNAROUND, TRANSFORMATION, and EARLY LEARNING MODELS

Intervention Requirement Brief Description of How Proposal Proposal Page
Addresses the Requirement Number
Page(s) from the
U.S. Department of Education | Description of how the school proposal proposal in which
requirement for the model fulfills the requirement further explanation

can be found

are not as beneficial as those that are
moe frequent and targeted to the needs
of those receiving the training. This
application once approved will allow us
the resources and personnel necessary to
offer ongoing assistance at more
frequent intervals. We will be able to
bring support and training directly into
the school setting limiting the need for
employees to be pulled away from school
and classes as frequent as they have
been in times past.

D. Foundation Laid through Priority/Focus Schools Process or Previous SIG Process

Answer the following questions to demonstrate that the school has the commitment to reform.

1. Priority or Focus School Actions Taken

Provide a description of the school improvement measures that have been instituted since the
school has been designated as a Priority or Focus school.

Since Threadgill has been designated as a focus school, the following measures have been
instituted:

The development and implementation of a School-level Leadership team (SLT). The leadership
team meets bi-monthly to review data, e.g. academic, discipline, etc... In addition, more
emphasis has been placed on ensuring the MTSS process is being implemented with fidelity.
The school is also utilizing Explicit Direct Instruction as the instructional model, as well as
implementing the district’s instructional management plan.

' Professional Learning Communities (PLCs) have undergone changes to have a more systemic
approach to continuous professional collaboration and learning among all instructional staff.
The team meets weekly to review student data to guide decisions which improve student

outcomes.

Administrative Academic Support
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The administrators are assigned to specific grade level content areas to provide additional
support to teachers.

Literacy Support

Additional support is provided to teachers in grades K-3 by the Mississippi Department of
Education. This Literacy Coach is responsible for providing effectivie literacy strategies,
instructional strategies, coaching, and immediate feedback to teachers. The MDE literacy coach
participates and supports teachers during PLCs with data analysis, instructional planning, and
academic discussions used to inform instructional practices.

Grade-Level/Subject-Area Team meetings are held weekly to foster collaborative planning
among department levels. During these meetings, team members meet to identify, discuss,
and refine research-based strategies for improvement of instruction. Administrators attend
each of these meetings to facilitate the professional learning process. As a result of these
meetings, a more data-driven instructional atmosphere will be evidenced in the school.

Instructional Coaches

Due to the increase in student enrollment, Threadgill has hired two full-time instructional
coaches who work directly with teachers to support the school administrators in building
teacher capacity in an effort to improve student achievement.

A Parent Advisory Council was formed; however, the council was not functioning with a focus
on school improvement. The council is being reorganized and instituted for the purpose of
collaborating to accomplish goals that will enhance our school for the benefit of the children’s
needs and to build on relations. These goals include: increasing parental involvement,
increasing communication, planning parent engagement activities for the year, and increasing
parental involvement in the overall schoolwide decision-making process.

Male Mentorships

The school uses a male mentoring group to target male students who have a high number of
office referrals. The mentors are comprised of male staff members, as well as males from the
community.

2. Teams Supporting School Improvement

Complete the chart below to describe the new teams in place for supporting the improvement
process.
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Team Name Purpose of team | Membership of | Frequency and | Recent outcomes
team duration of of meetings
meetings
List the teams Describe what List the names Provide a Describe the most
that were the team does to | and titles of all | meeting recent outcomes
created to assist the members of the | schedule for or actions taken
support school | improvement team. each team, e.q. | arising from team
improvement. process. every Monday | meetings.
from 9-10 AM.
List the dates of
the last three
meetings.
District The district’s Dr. Jennifer The DLT meets
Leadership leadership team | Wilson, Supt. weekly for one
Team meets weekly to Mr. Charles hour from 9:00
discuss the TokirEaT: —10:00 a.m. in
improvement Director of the boardroom
efforts of all Federal at the central
| - edera )
| schogls YV|th|n Programs OffIC(:_". Th?
the district, meeting times
including Mrs. Mary and days are
Threadgill Brown, Director | adjusted as
Elementary of Curriculum needed.
School. The Mrs. Linda
focus of these | payne, Director
meeting is to of Special Last three
discuss overall | services meeting dates:
progress as April 4, 2017

evidenced by
data and
identify any
issues which
may need to be
addressed by
the DLT. The
following data
points are
discussed in
detail: teacher
and student
attendance,
behavior,
interim

Ms. Tara Harris,
MDE SSIP
Literacy Coach

Mr. Carl
Brinkley,
Director of
Personnel

Mrs. Yvette
Totten, Director
of Food Services

Mr. David
Taylor, Director
of Maintenance
& Operations

April 11, 2017
April 18, 2017
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Team Name Purpose of team | Membership of | Frequency and | Recent outcomes
team duration of of meetings
meetings
assessment data
and benchmark
data. Teacher
observation
data is discussed
as warranted.
School Works PRE-K -2 Team meetings | Determine the
_I;eadershlp :o”abor;twely T e are htili onlce a :3}11122‘1i(5)na1
eam o provide a e month for
strong Eo,b'ef PLIJrnell, hour. direction — that is,
rincipa s
organizational g Kiond the school’s
process by Mr. Melvin o ayg' 201 oyefrall F:ducatlonal
collecting and Cook, Asst. Augusti; 206 wision, lt?' goals
analyzing data Principal Thursday, and priorities, the
to be use for MiF. Montoe September 8, Ztrategéets tha;[l.w il
. 2016 e used to achieve
.SChOOI renewal, | Golden, Asst. that vision and the
Improvements, | principal Wednesday, alignment of
and academic
Ja Ms. Natalie October 12, resources to
ecislons. Waterman 2016 accomplish those
Counselor Friday, strategies.
Mrs.Mary | November 11,
Hammond,
Instructional Thursday, Developed a
Coach January 12, culture in which
Mrs. Bridgett 2017 there is a shared
Harper, Pre-K Thursday, gogl for all :
Teachet February® children to achieve
2017 : high levels of
Mrs. Stephanie learning and a
Smith, 1% Grade | Monday, spirit of
Teacher March 20, 2017 | partnership among
_ | all constituencies
Mrs. Tiketha Thursday, April io aokieva flils
Patty-Harris, 20, 2017 goal.
Kindergarten May ( As
Teacher
needed)
Mirs. AFfictts Shaped a path to a
cru t.cher ond collaborative
Grade T ’ h school culture
vage eacher Developed school-
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Team Name

Purpose of team

Membership of
team

Frequency and
duration of
meetings

Recent outcomes
of meetings

3. 6th Grade

Mrs. Lachada-
Robie-Purnell,
Principal

Mr. Melvin
Cook, Asst.
Principal

Mr. Monroe
Golden, Asst.
Principal

Ms. Linda
Turner,
Counselor

Ms. Yolanda
Greer,
Instructional
Coach

Mrs. Cassandra
Moore-St. Clair,
3" Grade
Teacher

Ms. Tulawna
Belcher, 4™
Grade Teacher

Ms. Tawnia
Elmore, 5t
Grade Teacher

Ms. Robin York,
6th Grade
Teacher

based educational
policies aligned
with the school-
based budget.

Worked in
collaborative
manners to
understand and
evaluate effect on
student
achievement.

Developed ways to
ensure that the
school community
is notified of
upcoming
meetings.

Define goals that
are clear and
unambiguous.

Professional
Learning
Community

Works to
improve the
skills and
knowledge of
educators
through

All Teachers are
assigned to the
PLC group based
on their grade
level.

Pre-K thru 2
Grade team will
meet from
9:30-10:30.

3 thru 6t
Grade team will

81




Team Name

Purpose of team

Membership of

Frequency and

Recent outcomes

team duration of of meetings
meetings
collaborative meet from
study, expertise 10:40-11:40.
exchange, and
professional
dialogue, and (2)
improve the
educational
aspirations, Monday, Create and review

achievement,
and attainment
of students
through
stronger
leadership and
teacher/student
involvement.

August 1, 2016

Wednesday,
August 10,
2016

Tuesday,
August 16,
2016.

curriculum
binders. Teachers
helped to create
the binders as
information was
given to them on
each component.

Dissecting and
Understanding
Pacing Guides.
The pacing guides
were broken
down for
understanding

EDI Lesson
Planning. The
three components
of EDI were
discussed:
Engagement
Norms, TAPPLE
APPLE, Rule of
Two. Teachers
created plans for
implementation
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Team Name

Purpose of team

Membership of

Frequency and

Recent outcomes

team duration of of meetings

meetings

Wednesday,

RUBLEEES, EDI Lesson

2lils Planning Cont.
STAR Intervention

Wednesday, | pp) g TAPPLE

Ul STRATEGIES -

2016 TEACHERS
PLANNED FOR
STUDENT
ENGAGEMENT
Reviewed school’s
progress towards
meeting annual
student
achievement goals
outlined in the
district’s strategic
plan.
STAR Data

Tuesday, Analysis-Utilized

September 6, the data to make

2016 academic
decisions when
planning.

Modeling Lesson
using EDI
strategies.
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Team Name Purpose of team | Membership of | Frequency and | Recent outcomes
team duration of of meetings
meetings
Wednesday, Science (M.
September 7, Golden), ELA (Y.
2016 Greer) & Math (L.
Robie-Purnell)
Data Walls — how
to display data.
Tuesday,
September 13, Gradeboolf
2016 Setup/Review-
Addressed the

Tuesday,
September 20,
2016

Monday,
October 10,
2016

need to train new
and old teachers
on how to setup
gradebooks.

Tracking Forms-
Tracking student
progress. Tracking
assessments,
(district, 9wks,
midterms, practice
test)

Writing Rubric —
Teachers engaged
in learning how to
use the state’s
writing rubric.

STAR/MAPP-
Teachers reviewed

84




Team Name Purpose of team | Membership of | Frequency and | Recent outcomes
team duration of of meetings
meetings
Friday, and analyzed data.
November 4, Set goals for each
2016 individual student.
MTSS-Folder
Tuesday, review. Teacher’s
November 8, guestions were
2016 addressed. Proper
interventions
were put into
place.
Achieve the
Core/Educeri-
Teachers learned
how to use the
programs to
enhance their
Friday, lessons and

November 11,
2016

Tuesday,
November 15,
2016

provide rigorous
materials which
reflects the state’s
assessment.

MTSS Follow —Up

The teachers
discussed TIER IlI
criteria and
intervention.
Reviewed folders.

READY/KOATS
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Team Name

Purpose of team

Membership of

Frequency and

Recent outcomes

team duration of of meetings
meetings
Teachers
completed a tour
of a READY Lesson
through
Wednesday, navigation on the

November 16,
2016

Wednesday,
November 30,
2016

Thursday,
December 1,
2016

computer. They
also toured
KOATS, learning to
access and analyze
the test data.

Writing
Connections- Four
Square Writing

Accountability
Model Overview-
discussion of the
responsibilities of
each individual.
Expectations of
the school, district
and state.

MSCCR Writing
Assessment &
Analysis —
Comparative
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Team Name

Purpose of team

Membership of
team

Frequency and
duration of
meetings

Recent outcomes
of meetings

Friday, January
6, 2017

Wednesday,
January 11,
2017

Friday, January
20, 2017

Tuesday,
January 24,
2017

Analysis of W.4.1-
3

MDE Writing
Rubric,
Breakdown of a
sample writing
performance task.

MTSS review-
Revisited the
Intervention
Folders. The
Interventionists
analyzed their
folders and the
interventions.

Data Analysis —
Tracking the
bottom 25%
students and
goals.

Centers —
Teachers devised
a schedule and
put a routine in
place for centers.
Teachers planned
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Team Name

Purpose of team

Membership of
team

Frequency and
duration of
meetings

Recent outcomes
of meetings

Wednesday,
February 6,
2017

Monday,
February 13,
2017

Monday,
February 22,
2017

using PARCC,
SBAC, etc.

Data Analysis-

Reviewed school’s
progress towards
meeting annual
student
achievement goals
outlined in the
district’s strategic
plan; reviewed
nine week test
data to develop
action plans and
set goals for each
subject area.

READY Lesson-
The teachers
reviewed the
usage of the
program.

The FourT’s
(Teach to the Test
— This strategy
was shared.

Odyssey & STAR -
Implementing
these computer-
based programs
for additional
practice for
assessments
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Team Name Purpose of team | Membership of Frequeﬁcy and | Recent outcomes
team duration of of meetings
meetings
May (as Common Lesson
needed) Planning — The
teachers
collaboratively
worked to plan
lessons to address
the deficit areas
for testing.
Map Screening
Report — Analyzed
data
Other: School The teams PRE-K -3rd Tuesday, Analyzed data on
L.evel Multi- evaluates Mrs. Lachada August 23, 20 day studen.ts
tiered System of | students at TIER T — 2016 who automatically
Support Team 3 and help to Principal Thursday, populated in MSIS
organize September 22, and made
resources Mr.Monroe 2016 decisions
through Go[den, regarding
alignment of As.5|s’Fant Tuesday, appropriate
—— Principal October 25, placement in the
standards and Ms. Tulawna 25 tier process.
behavioral Belcher, 4t Tuesday,

expectations,
implemented
with fidelity and
sustained over
time, in order to
accelerate the
performance of
every student to
achieve and/or
exceed
proficiency.

Grade Teacher

Mrs. Tiketha
Patty-Harris, K
Teacher

Mrs. Mary
Hammond,
Instructional
Coach

Ms. Natalie
Waterman,
Counselor

4™ -6TH

November 29,
2016

Tuesday,
December 13,
2016

Thursday,
January 26,
2017

Tuesday,
February 28,
2017

Met with parents,
teachers, and
students of all 20
day students to
notify them of the
committee’s
decision regarding
placement and to
discuss next steps

Reviewed 20 day
roster again to
ensure no
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Team Name Purpose of team | Membership of | Frequency and | Recent outcomes
team duration of of meetings
meetings
Mrs. Lachada Tuesday, additional
Robie-Purnell, March 28, 2017 | students

Principal

Mr. Monroe
Golden,
Assistant
Principal

Ms. Yolanda
Greer,
Instructional
CoachMs.
Tulawna
Belcher, 4t
Grade Teacher

Tuesday, April
25, 2017

May - TBA

populated 20 day
file; discussed
interventions for
ELA, mathematics,
and behavior;
reviewed progress
of students who
were continuing
tiers 2 and 3 from
the previous
school year;
reviewed universal
screening data to

Mes. Linda determine
Turner, students who may
Counselor be at risk
Reviewed
progress
monitoring data
for students in the
tier process from
the previous
school year
Other: District The District’s Dr. Jennifer Met to review the
Multi-tiered MTSS Team Wilson, MDE updated
System of provides Superintendent Multi-Tiered
Support Team guidance and Ms. Mary Systems of
support to Brown, Su;l)port
schools to ' Eutriculur arid Guidelines and
fensure effectllve Instruction Procedures .and
implementation began drafting the
and monitoring | Ms. Shemica district’s MTSS
of student Pitts, Curriculum manual and
support and Specialist discussed the
interventions. Ms. Linda district’s strategy

Payne, Director

for implementing,
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Team Name

Purpose of team

Membership of

Frequency and

Recent outcomes

team duration of of meetings
meetings
of Special disseminating and
The team Services tr.ain.ing on the
monitors the Ms. Tara Harris, district’s MTSS
school’s MTSS Special manual and
process to Education Processes
ensure effective | Literacy Coach
|m_plementa.t|on Mr. Charles Discussed newly
ol inkeryentiens. Johnson, released early
The t??m also Director of warning system
!dentlﬂes'the Federal October guidance
Interventians ko Programs 20,2016 published by the
be us.ed ?cross MDE, continued
the district. updating the
district’s MTSS
manual and
training and
implementation
October 25, plan for MTSS
2016

Provided training
to the district and
school level MITSS
teams on the
district’s MTSS
process

Provided district
wide training to all
staff of the GPSD
on the MTSS
processes
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3. Previous SIG Experience

Has the school received or implemented a 1003(g) School Improvement Grant since the 2010-
2011 school year?

[ ] YEs
NO

If yes, was the school’s grant terminated at any point? Why?

If yes, what were the results of the School Improvement Grant on student achievement,
including state assessment data and graduation rate data, if applicable?

How have these results been sustained?
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E. Implementation Milestones

1. Implementation and Sustainability Years

In the chart below, delineate important milestones which demonstrate the school is implementing the chosen model fully and
effectively throughout the grant term. The milestones in this chart should encompass work that takes place from the start of year
one of implementation to the time at which the grant term concludes.

Connection to

Timeline for Completion

Inform school’s staff,
parents, community and
media about the grant
award

of SIG award via press
release, meeting with
faculty and staff,
letters to

notification of SIG
award to teachers,
parents, students, and
community

Activity Ind“"dl.]al Evaluation Metric Successful
Responsible " Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective
effective implementation | milestone is met? completed? implementation of the
of the model on the first model?
day of the first school year
of implementation?
Year 1 Implementation Superintendent Distribution of grant By informing the Board | July 2017 July 2017
Notification of Grant approval notification to | of Education regarding
Approval Board of Education grant approval, this
provides ongoing
communication and
support for reform
model, which is critical
to the full and effective
implementation of the
model
Year 1 Implementation Superintendent Formal announcement | Providing an official June 2017 | June 2017
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Connection to

Timeline for Completion

Activity Ind“"dl.lal Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin

school engage in to
prepare for the full and
effective implementation
of the model on the first
day of the first school year
of implementation?

responsible for
ensuring that the
milestone is met?

that an activity has
been satisfactorily
completed?

lead to the full and
effective
implementation of the
model?

and end?

parents/families,
community-wide
meeting

stakeholders will
enable all stakeholders
to gain further
understanding of the
SIG award, ask
guestions, and have
input into the
implementation. This
promotes ownership of
all stakeholders which
is critical for successful
reform implementation

Year 1 Implementation
Finalize District
Transformation Team

Superintendent

List of members on the
district transformation
team

The district
transformation team is
responsible for
monitoring the full and
effective
implementation of the
reform model at the
district level

June 2017 | July 2017
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Connection to

Timeline for Completion

Activity Ind|V|d|..1aI Evaluation Metric Successful
Responsible ) Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective
effective implementation | milestone is met? completed? implementation of the
of the model on the first model?
day of the first school year
of implementation?
Year 1 Implementation Superintendent District level person The district June 2017 | June 2017
Select District named District transformation officer
Transformation Officer Transformation Officer | is responsible for
working with the
principal, School
Improvement
Specialist, and School
SIG Team and
monitoring the
implementation of the
reform model at the
school level
Year 1 Implementation Complete Official Superintendent; A finalized budget June 2017 | July 2017

Complete budget
narrative

Budget Narrative,
with modifications,
if required

District Business
Manager;

Principal;

District Transformation
Team;

District Transformation
Officer

ready for school board
review
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Connection to

Timeline for Completion

Activity Ind“"dl.lal Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective

effective implementation
of the model on the first
day of the first school year
of implementation?

milestone is met?

completed?

implementation of the
model?

Year 1 (Implementation)
Hire School Improvement
Specialist

Superintendent;
Principal; District
Transformation
Officer

Contract issued to
School Improvement
Specialist

Hiring a School
Improvement Specialist
is critically important
to the successful
implementation of the
reform model. The
School Improvement
Specialist is responsible
for monitoring the day
to day implementation
of the reform model

Year 1 Implementation
Create School SIG Team

Superintendent;
Principal;
District
Transformation
Officer

List of School SIG Team
members

Creating a School SIG
Team is critical to the
full and effective
implementation of the
reform model because
this team is responsible
for monitoring the day
to day implementation

Year 1 Implementation

GPSD Board of
Education,

Board minutes

Revising board policies
that impede the

July 2017 July 2017
June 2017 | July 2017
June 2017 | July 2017

96




Connection to

Timeline for Completion

Indivi
Activity ndmdt_:al Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective

effective implementation
of the model on the first
day of the first school year

milestone is met?

completed?

implementation of the
model?

of implementation?
Revise school board Superintendent, effective, full
policies District implementation will

Transformation
Team

Principal; School
Improvement
Specialist

enable the school to
successful implement
the transformation
model.

Year 1 Implementation
Determine the District
RFP Selection Team

Superintendent

Advertise RFP

Creating a district RFP
selection team will
allow for greater
involvement and input
from key stakeholders
and help to ensure the
successful
implementation of
transformation model.

June 2017 August

2017

Year 1 (Implementation )
RFP Development and
Issuance

Superintendent;
District RFP
Selection Team

Publish RFP

The transformation
model places a strong
emphasis on job-
embedded content

July 2017 August

2017
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Connection to

Timeline for Completion

Activity Ind|v1d|..|al Evaluation Metric Successful
Responsible ; Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective

effective implementation
of the model on the first
day of the first school year
of implementation?

milestone is met?

completed?

implementation of the
model?

coaching. As Threadagill
Elementary School
works to build teacher
capacity, external
content experts are
needed to assist in
these efforts

Year 1 Implementation
Contract with external
service providers

Superintendent;
Principal, District
Transformation
Officer; Federal
Programs Director;
Business Manager

Contracts issued to
external service
providers

By contracting with
external service
providers, the district
will be able to provide
high quality job
embedded professional
development which
supports the full
implementation of the
reform model

Year 1 Implementation
Schedule external service
providers

Principal; District
Transformation

| Schedule of external

service providers
completed

By creating a schedule
for external service
providers, the school

July 2017 August
2017

July 2017 September
2017
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Connection to

Timeline for Completion

5 % Indivi . .
Activity ndIVIdL.'aI Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective

effective implementation

of the model on the first

day of the first school year

of implementation?

milestone is met?

completed?

implementation of the
model?

Officer; School
Improvement Officer

will be able to provide
and monitor high
guality job embedded
professional
development. Allows
for the effective
implementation of high
guality job embedded
professional
development, which
supports the full
implementation of the
transformation reform
model

Year 1 Implementation
Engage parents and
community in school
improvement efforts

Superintendent;
Principal; District
Transformation
Officer; School
Improvement
Specialist

Meetings held with
parents and
community members

By engaging in ongoing
two-way
communication with
parents and the
community, the
promotes ownership
and buy-in which is

July 2017 | May 2018
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Connection to

Timeline for Completion

vidual
Activity Ind|wd1:|a Evaluation Metric Successful
Responsible ) Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective

effective implementation | milestone is met? completed? implementation of the
of the model on the first model?
day of the first school year
of implementation?
critical for the full and
effective
implementation of the
reform model
Year 1 Implementation Superintendent; Performance By reviewing and June 2017 September
Review performance District Objectives reviewed finalizing the 2017
objectives for the school Transformation and finalized performance
Team; objectives, this creates
Principal, School a common
Improvement understanding and
Specialist; School expectations for
SIG Team accountability
Year 1 Implementation District Leadership A documented and By providing a system | June 2017 | August
Create a system to Team; School SIG board approved for identifying and 2017
identify and reward staff | team reward system rewarding staff
promotes and supports
accountability, which is
critical for successful
reform implementation
Year 1 Implementation Requisitions created These materials and June 2017 December
and purchased orders | supplies will enhance 2017
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Connection to

Timeline for Completion

Activity Ind“"dl.ml Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective
effective implementation | milestone is met? completed? implementation of the
of the model on the first model?
day of the first school year
of implementation?
Order instructional School Improvement | issued for materials classroom instruction
materials and supplies Specialist; Principal and supplies and support the full
implementation of the
reform model

Year 1 Implementation School Improvement | Sign-in sheets, By providing August May 2018
Provide remediation and Specialist; Principal; | consultants’ meetings, | remediation and 2017
enrichment for core student progress enrichment sessions,
content areas reports; daily the school will support

debriefing sessions student achievement,

with principals; with which is a critical

written consultants’ component of the

reports; reform model
Year 1 Implementation School Improvement | Requisitions and The PD lab will enable | July 2017 October
Purchase equipment and Specialist; Principal; | purchase orders for the school to provide 2017

materials for professional
development lab

equipment and
materials for the labs

coaching, modeling,
and build teacher and
administrator capacity,
promoting
sustainability
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Connection to

Timeline for Completion

ividual
Activity Ind“"dl.ja Evaluation Metric Successful
Responsible . Start End
Implementation
' What activities will the Who will be How will the LEA judge | How will this activity When will the work begin

school engage in to
prepare for the full and

effective implementation

of the model on the first

day of the first school year

of implementation?

responsible for
ensuring that the
milestone is met?

that an activity has
been satisfactorily
completed?

lead to the full and
effective
implementation of the
model?

and end?

Year 1 Implementation School Improvement | Schedule and daily Increased learning time | June 2018 | June 2018
Provide extended year Specialist; Principal; | attendance rosters; will improve student
school services Teachers student academic | achievement, which
progress reports supports the outcomes

of the reform model,
Year 1 Implementation Director of Personnel | Vacancy Positions outlined in June 2017 | August
Advertise for SIG funded postings/listings the SIG are critical to 2017
positions the successful

implementation of the

reform model
Year 1 Implementation Superintendent and | Development and use | The protocols allows June 2017 | July 2017
Develop Interview School SIG Team of protocols for a structured
Protocols process to determine

applicants’ who

possess the

competencies for

transformation/reform
Year 1 Implementation Principal and School | Recommendations SIG funded positions July 2017 August
Interview for SIG funded | SIG Team submitted for SIG included in the 2017
positions personnel positions application are

necessary for full,
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Connection to

Timeline for Completion

Activity Indwndt-:al Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective
effective implementation | milestone is met? completed? implementation of the
of the model on the first model?
day of the first school year
of implementation?
effective
implementation of the
transformation model
proposed by
Greenwood High
School
Year 1 Implementation District Curriculum Professional By providing job- July 2017 June 2018
Begin providing Coordinator; development plan embedded professional
professional development | Principal, School developed and development aligned
opportunities Improvement approved and with the school goals
Specialist professional and reform model, this
development builds teacher capacity
opportunities and support the full
scheduled and started | and effective
implementation of the
reform model
Year 1 Implementation Principal, District Effectively advertise Hiring highly qualified | January June 2018
Determine vacancies for Transformation and interview potential | faculty and staff is 2018

faculty and staff for the
2018-19 school year,
based on terminations,

Officer; School
Improvement

candidates using
interview protocol;
New teachers and staff

critical for the full and
effective
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Connection to

Timeline for Completion

- ividual . .
Activity Indw'd‘.’a Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin

school engage in to
prepare for the full and
effective implementation
of the model on the first
day of the first school year
of implementation?

responsible for
ensuring that the
milestone is met?

that an activity has
been satisfactorily
completed?

lead to the full and
effective
implementation of the
model?

and end?

transfers, or openings due
to retirements, moving,
etc.

Advertise and interview
candidates

Specialist; School SIG
Team

are hired to fill
vacancies

implementation of the
transformation model

Year 1: Implementation
Purchase data system

Superintendent,
Principal, and District
Transformation
Officer

Purchase order for
data system

One of the
requirements of the
transformation model
is continuous use of
data to improve
student outcomes.
Having a data system
in place that quickly
disaggregates data will
give staff and school
SIG team members an
opportunity to look at
data from a granular
level in order to make
decisions that impact

August
2017

August
2017
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Connection to

Timeline for Completion

N indivi
Activity nd“"dl.jal Evaluation Metric Successful
Responsible ; Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective

effective implementation
of the model on the first
day of the first school year
of implementation?

milestone is met?

completed?

implementation of the
model?

all students at an
individualized level

Year 1 Implementation
Conduct training on the
new data system

Principal

Training schedules,
agendas, and
evaluations

Provide training on the
new platform during
the planning year will
allow teachers and
administrators to be
prepared to fully
launch the new data
system in advance of
the school year.
Student assessment
data can be input into
the system at the end
of the current school
year and be in position
to enter the state
assessment data once
it is received by
districts across the
summer. This will

December
2017

August
2017
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Connection to

Timeline for Completion

effective implementation
of the model on the first
day of the first school year
of implementation?

milestone is met?

completed?

implementation of the
model?

Activity Ind“"dl.lal Evaluation Metric Successful
Responsible . Start End
Implementation
What activities will the Who will be How will the LEA judge | How will this activity When will the work begin
school engage in to responsible for that an activity has lead to the full and and end?
prepare for the full and ensuring that the been satisfactorily effective

allow administrators
and teachers the
opportunity to conduct
a thorough data
analysis to inform
instructional decisions
for the upcoming year.

2. Full Implementation and Sustainability Years

In the chart below, delineate important milestones which demonstrate the school is implementing the chosen model fully and
effectively throughout the grant term. The milestones in this chart should encompass work that takes place from the start of year
one of implementation to the time at which the grant term concludes.
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Compleﬁon

Start End
What major milestones must Who will be responsible for How will the LEA judge that a | When will the work begin and
be met throughout the grant ensuring that the milestone is | milestone has been end?
in order to demonstrate full met? | satisfactorily met?
and effective implementation
of the model?
Year 2 Full Implementation Principal; School SIG Team; Training sessions agendas and | July 2018 September
Conduct a series of staff School Improvement | sign-in sheets; Surveys 2018
training sessions on the Specialist; completed by faculty and staff
transformation reform model.
This is critical for staff new to
the school.
Year 2 Full Implementation Principal, District Effectively advertise and July 2018 August 2018
Continue to interview Transformation Officer; School | interview potential candidates
personnel for faculty and staff | Improvement Specialist; using interview protocol; New
vacancies for the upcoming School SIG Team teachers and staff are hired to
school year fill vacancies
Year 2 Full Implementation Superintendent External providers are August 2018 May 2019
Contract with External service selected and contracts are in
providers place;
Year 2 Full Implementation Superintendent Schedule of District Leadership | August 2018 May 2019
District Leadership Team Team Meetings; Minutes,
meetings scheduled and held Agendas
Year 2 Full Implementation Principal, School Improvement | Schedule of School SIG Team August 2018 May 2019

School SIG Team meetings
scheduled and held

Specialist; District
Transformation Leader

Meetings; Minutes; Agendas
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start | End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

Year 2 Full Implementation District Leadership Team; Copy of Evaluation system July 2018 May 2019
Develop a system to evaluate | Principals; School SIG Team; that aligns with the Mississippi

teachers and staff; Train District Transformation Officer | Educator and Administrator

faculty and staff on system; Professional Growth System

Year 2 Full Implementation District Leadership Team; Copy of Reward System September May 2019
Create a system to reward Principals; School SIG Team; disseminated to all faculty and | 2018

teachers and staff; District Transformation Officer | staff

Communicate system to

teachers and staff, build

stakeholders support and

accountability Provide

performance based incentives

using valid data on whether

performance indicators have

been met.

Year 2 Full Implementation Principals; School SIG Team; Copy of Reward System September May 2019
Create a system to reward District Transformation disseminated to all students 2018

students for academic and Officer; School Improvement

behavioral performance; Specialist, Student

Communicate system to all Representatives

students, building support,

expectations, and

accountability

108




Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start \ End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

Year 2 Full Implementation District Leadership Team; Copy of Evaluation system July 2018 June 2019
Continue providing high- Principals; School SIG Team; that aligns with the Mississippi
quality, job-embedded staff District Transformation Officer | Educator and Administrator
development Professional Growth System
Year 2 Full Implementation Principal with final approval by | Full implementation of a September May 2019
Develop and implement a Superintendent system to remove teachers 2018
system to remove teachers and staff who are not
and staff who are not performing to standard after
performing to standard after training, feedback and
training, feedback, and support; Documentation of
support process
Year 2 Full Implementation Principals; School SIG Team; Professional Development August 2018 May 2019
Provide rigorous professional | External Service Providers Schedule; Improved results on
development classroom observation;
Increased student
achievement

Year 2 Full Implementation School SIG Team; Principal; Classroom observations that August 2018 May 2019
Reform and Enhance Director of Curriculum and evidence increased rigor and
Classroom Instruction Instruction; student engagement
e Establish a structure

among teachers with

specific duties and time for

instructional planning;
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start [ End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

e Focus principal’s role on
building leadership
capacity, achieving
learning goals, and
improving instruction

e Align professional
development with
classroom observations
and teacher evaluation
criteria

e Ensure that teachers align
instruction with standards
and benchmarks

e Monitor and assess
student mastery of
standard-based objectives
to make appropriate
curriculum adjustments

e Differentiate and align
learning activities

e Assess student learning
frequently using
standards-based classroom
assessments
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible fof
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

e Prepare standards- aligned
lessons and differentiated
activities

e Provide sound instruction
in a variety of modes, i.e.,
teacher directed, whole
group, small group,
student directed, etc...

Employ effective classroom

management

| Year 2 Full Implementation
Evaluate SIG Implementation
Meet weekly, bi-monthly, and
monthly to discuss program
implementation and
determine if activities are
following implementation
plan, discuss areas that need
adjustments.

Examine qualitative and
guantitative data to determine
if program goals are being met

District Leadership Team;
Principal;

School Improvement Officer;
School SIG Team

Data reports on qualitative
and quantitative measures to
determine if program goals
have been met

August 2018 May 2019
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start

End

What major milestones must

Who will be responsible for

How will the LEA judge that a

When will the work begin and

School SIG Team meetings
scheduled and held

Specialist; District
Transformation Leader

Meetings; Minutes; Agendas

be met throughout the grant ensuring that the milestone is | milestone has been end?
in order to demonstrate full met? satisfactorily met?
and effective implementation
| of the model?
| Years 3 Full Implementation Principal; School SIG Team; Training sessions agendas and | July 2018 September
| Conduct a series of staff School Improvement sign-in sheets; Surveys 2020
training sessions on the Specialist; completed by faculty and staff
transformation reform model.
This is critical for staff new to
the school.
Years 3 Full Implementation Principal, District Effectively advertise and July 2018 August 2020
Continue to interview Transformation Officer; School | interview potential candidates
personnel for faculty and staff | Improvement Specialist; using interview protocol; New
vacancies for the upcoming School SIG Team teachers and staff are hired to
school year fill vacancies
Years 3 Full Implementation Superintendent External providers are August 2018 May 2020
Contract with External service selected and contracts are in
providers place;
Years 3 Full Implementation Superintendent Schedule of District Leadership | August 2018 May 2020
District Leadership Team Team Meetings; Minutes,
meetings scheduled and held Agendas
Years 3 Full Implementation Principal, School Improvement | Schedule of School SIG Team August 2018 May 2020
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start | End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

Years 3 Full Implementation
Review and refine system to
evaluate teachers and staff;
Train faculty and staff on
system;

District Leadership Team;
Principals; School SIG Team;
District Transformation Officer

Copy of Evaluation system
that aligns with the Mississippi
Educator and Administrator
Professional Growth System

Years 3 Full Implementation
Review and refine system to
reward teachers and staff;
Communicate system to
teachers and staff, building
stakeholders support and
accountability. Provide
performance based incentives
using valid data on whether
performance indicators have
been met.

District Leadership Team;
Principals; School SIG Team;
District Transformation Officer

Copy of Reward System
disseminated to all faculty and
staff

Years 3 Full Implementation
Review and refine a system to
reward students for academic
and behavioral performance;
Communicate system to all
students, building support,
expectations, and
accountability

Principals; School SIG Team;
District Transformation
Officer; Student
Representatives

Copy of Reward System
disseminated to all students

July 2018 May 2020
September May 2020
2018
September May 2020
2018
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start | End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

Years 3 Full Implementation Principal; School SIG Team; Professional Development July 2018 June 2020
Continue providing high- District Transformation plan; Sign- In Sheets; agendas;
guality, job-embedded staff Officer; Student Achievement Reports
development Director of Curriculum and
Instruction
Years 3 Full Implementation Principal with final approval by | Full implementation of a September May 2020
Review, refine, and implement | Superintendent system to remove teachers 2018
system to remove teachers and staff who are not
and staff who are not performing to standard after
performing to standard after training, feedback and
training, feedback, and support; Documentation of
support process
Years 3 Full Implementation Principals; School SIG Team; Professional Development August 2018 May 2020
Provide rigorous professional External Service Providers Schedule; Improved results on
development classroom observation;
Increased student
achievement

Years 3 Full Implementation School SIG Team; Principal; Classroom observations that August 2018 May 2020
Reform and Enhance Director of Curriculum and evidenced increased rigor and
Classroom Instruction Instruction; student engagement
e Review and revise among

teachers with specific

duties and time for

instructional planning;
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start \ End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

e Focus principal’s role on
building leadership
capacity, achieving
learning goals, and
improving instruction

e Align professional
development with
classroom observations
and teacher evaluation
criteria

e Ensure that teachers align
instruction with standards
and benchmarks

e Monitor and assess
student mastery of
standard-based objectives
to make appropriate
curriculum adjustments

e Differentiate and align
learning activities

e Assess student learning
frequently using
standards-based classroom
assessments
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start | End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

e Prepare standards- aligned
lessons and differentiated
activities

e Provide sound instruction
in a variety of modes, i.e.
teacher directed, whole
group, small group,
student directed group,
etc...

Employ effective classroom

management

Years 2 and 3 Full
Implementation

Evaluate SIG Implementation
Meet weekly, bi-monthly, and
monthly to discuss program
implementation and
determine if activities are
following implementation plan
Discuss areas that need
adjustments

Examine qualitative and
guantitative data to determine
if program goals are being met

District Leadership Team;
Principal;

School Improvement Officer;
School SIG Team

Data reports on qualitative
and guantitative measures to
determine if program goals
have been met

August 2018 May 2020
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start

End

What major milestones must

Who will be responsible for

How will the LEA judge that a

When will the work begin and

be met throughout the grant ensuring that the milestone is | milestone has been end?

in order to demonstrate full met? satisfactorily met?

and effective implementation

of the model?

Year 3 Full Implementation District Leadership Team; Completed sustainability plan | August 2019 May 2020
Sustainability Plan Principal;

Review and revise School Improvement Officer;

sustainability plan for next School SIG Team

year’s sustainability

Year 4 Sustainability Principal; School SIG Team; Training sessions agendas and | July 2020 September
Conduct staff training sessions | School Improvement sign-in sheets; Surveys 2020

on the transformation reform | Specialist; completed by faculty and staff

model. This is critical for staff

new to the school.

Year 4 Sustainability Principal, District Effectively advertise and July 2020 August 2020
Continue to interview Transformation Officer; School | interview potential candidates

personnel for faculty and staff | Improvement Specialist; using interview protocol; New

vacancies for the upcoming School SIG Team teachers and staff are hired to

school year fill vacancies

Year 4 Sustainability Superintendent External providers are August 2020 May 2021
Contract with External service selected and contracts are in

providers place;

Year 4 Sustainability Superintendent Schedule of District Leadership | August 2020 May 2021

District Leadership Team
meetings scheduled and held

Team Meetings; Minutes,
Agendas
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Milestone

Individual Responsible

Evaluation Metric

Timeline for éompletion

Start End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

Year 4 Sustainability Principal, SIG Coordinator; Schedule of School SIG Team August 2020 May 2021
School SIG Team meetings District Transformation Leader | Meetings; Minutes; Agendas
scheduled and held
Year 4 Full Implementation District Leadership Team; Copy of Evaluation system July 2020 May 2021
Review and refine system to Principals; School SIG Team; that aligns with the Mississippi
evaluate teachers and staff; District Transformation Officer | Educator and Administrator
Train faculty and staff on Professional Growth System
system;
Years 4 Full Implementation Principal; School SIG Team; Professional Development July 2020 June 2021
Continue providing high- District Transformation plan; Sign- In Sheets; agendas;
quality, job-embedded staff Officer; Student Achievement Reports
development Director of Curriculum and
Instruction
Year 4 Sustainability Principal with final approval by | Full implementation of a September May 2021
Review, refine, and implement | Superintendent system to remove teachers 2020
system to remove teachers and staff who are not
and staff who are not performing to standard after
performing to standard after training, feedback and
training, feedback, and support; Documentation of
support process
Year 4 Sustainability | Principals; School SIG Team; Professional Development August 2020 May 2021
Provide rigorous professional Schedule; Improved results on
development classroom observation;
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start | End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

Increased student
achievement

Year 4 Sustainability

Reform and Enhance

Classroom Instruction

e Review and revise among
teachers with specific
duties and time for
instructional planning;

e Focus principal’s role on
building leadership
capacity, achieving
learning goals, and
improving instruction

e Align professional
development with
classroom observations
and teacher evaluation
criteria

e Ensure that teachers align
instruction with standards
and benchmarks

e Monitor and assess
student mastery of

School SIG Team; Principal;
Director of Curriculum and
Instruction;

Classroom observations that
evidenced increased rigor and
student engagement

August 2020 May 2021
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start | End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

standard-based objectives
to make appropriate
curriculum adjustments

e Differentiate and align
learning activities

e Assess student learning
frequently using
standards-based classroom
assessments

e Prepare standards- aligned
lessons and differentiated
activities

e Provide sound instruction
in a variety of modes, i.e.
teacher directed, whole
group, small group,
student directed group,
etc...

e Employ effective
classroom management
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Milestone

Individual Responsible

Evaluation Metric

Timeline for Completion

Start | End

What major milestones must
be met throughout the grant
in order to demonstrate full
and effective implementation
of the model?

Who will be responsible for
ensuring that the milestone is
met?

How will the LEA judge that a
milestone has been
satisfactorily met?

When will the work begin and
end?

Year 4 Sustainability

e Evaluate SIG
Implementation

e Meet weekly, bi-
monthly, and monthly
to discuss program
implementation and
determine if activities
are following
implementation plan

e Discuss areas that need
adjustments

e Examine qualitative
and quantitative data
to determine if
program goals are
being met.

District Leadership Team;
Principal;

School Improvement Officer;
School SIG Team

Data reports on qualitative
and quantitative measures to
determine if program goals
have been met

August 2020 May 2021
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PART II: TEACHING AND LEARNING—TURNAROUND, TRANSFORMATION, EARLY LEARNING,
and PATHWAYS TO SUCCESS

To be completed if the LEA is proposing a Turnaround, Transformation, Early Learning, or
Pathways to Success model.

PLEASE NOTE: If the LEA is eligible for the Rural Education Assistance Program, it may choose to
modify one element of the Turnaround or Transformation model. If the LEA exercises this
option, it must describe how it will meet the intent and purpose of that element. The LEA
should clearly state whether it is exercising this option for any requirement so as not to lose
points.

A. Curriculum

1. Use of State Standards

Certify below that the school uses the state-adopted Mississippi Early Learning Standards for 3-
and 4-Year-0Olds, the Mississippi College and Career Ready Standards, and the Mississippi
Curriculum Frameworks, as applicable, as the basis of the school’s curriculum.

YES
[]NO

2. Research-Based Materials
a) Current and Proposed Research-Based Materials

Complete the chart to describe the school’s current and proposed research-based curricular
materials that are aligned to state standards. If the school is satisfied with its curricular
materials, it does not have to propose new materials. If the school intends to discontinue
programs or materials, please note what will be discontinued in the “proposed” column.

Curricular Area Current Research-Based Curricular Proposed Research-Based
Materials and Programs Materials and Programs
Subject Ex. textbooks, software, SIG curricular materials;
manipulatives, centers, etc. specify whether items are
additions, substitutions, or
deletions
Mathematics MATHEMATICS: Additional text for

e MS Common Core Envision Mathematics

Math Grades K-6; Pearson:
Scott-Foresman-Addison
Wesley (2012)

e Ready CCSS Math Book: Ready CCSS Math Instruction

Curriculum Associates (2016) | Practice Problem Solving
Student Books: Grades K-6
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Curricular Area

Current Research-Based Curricular
Materials and Programs

Proposed Research-Based
Materials and Programs

Ready CCSS Math Instruction:
Teacher Toolbox-Grades K-6

Mississippi Department of
Education MAP Practice Tests,
MAP Testlets, and MAP ltem
Samplers

Educational Leadership
Solutions (ELS) Test Item Banks

Kirkland Online Assessment
Tool (KOATS) Test Items

Supplementary Materials

Remedial
mathematics

Learning Odyssey (Compass Learning)
is an intervention software program
designed for blending learning,
intervention, and inquiry-based
personalized learning. The program
assists in pinpointing causes of skills
and concept gaps in students that
prevent students from being
successful in their current grade.

Mississippi Department of
Education MAP Practice Tests,
MAP Testlets, and MAP Item
Samplers

Educational Leadership
Solutions (ELS) Test Item Banks

Kirkland Online Assessment
Tool (KOATS) Test ltems

Supplementary Materials

Reading/Language
Arts (ELA)

READING TEXTBOOK:

e MS CC Reading Street Grades
K-6; Pearson: Scott-Foresman-
Addison Wesley (2011)

Additional Resources:
Thinking Maps

Mississippi Department of
Education MAP Practice Tests,
MAP Testlets, and MAP Item
Samplers

Educational Leadership
Solutions (ELS) Test Item Banks

Kirkland Online Assessment
Tool (KOATS) Test Items

Supplementary Materials
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Curricular Area

Current Research-Based Curricular
Materials and Programs

Proposed Research-Based
Materials and Programs

Remedial ELA Learning Odyssey (Compass Learning) | Mississippi Department of
is an intervention software program Education MAP Practice Tests,
designed for blending learning, MAP Testlets, and MAP Item
intervention, and inquiry-based Samplers
personalized learning. The program Educational Leadership
assists in pinpointing causes of skills Solutions (ELS) Test ltem Banks
and concept gaps in students that
prevent students from being Kirkland Online Assessment
successful in their current grade. Tool (KOATS) Test Items
Supplementary Materials
Language Arts ENGLISH | TEXTBOOK: Additional Resources:

English is embedded within the
English Language Curriculum. We are
currently using Reading Street Basal
and Ready resources.

Write for the Future
Thinking Maps

Class sets of novels for novel
studies

AP English Textbooks and
supplemental materials

Mastery Connect Test Item
Banks

Vocabulary Workshop
Workbooks

Remedial Language
Arts

Learning Odyssey (Compass Learning)
is an intervention software program
designed for blending learning,
intervention, and inquiry-based
personalized learning. The program
assists in pinpointing causes of skills
and concept gaps in students that
prevent students from being
successful in their current grade.

Mississippi Department of
Education MAP Practice Tests,
MAP Testlets, and MAP Item
Samplers

Educational Leadership
Solutions (ELS) Test Item Banks

Kirkland Online Assessment
Tool (KOATS) Test Items

Supplementary Materials

Science

SCIENCE TEXTBOOK:

Mississippi Department of
Education MAP Practice Tests,
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Curricular Area

Current Research-Based Curricular
Materials and Programs

Proposed Research-Based
Materials and Programs

e MS Science: A CLOSER LOOK:
Grade 5; McGraw-Hill School
Division (2011)

e AW Science Digital Courseware:
Grades K-5; Scott Foresman
(2016)

e PH Middle Science Digital Astro &
Space: Grade 6; Prentice Hall
(2016)

e PH Middle Science Digital Ecology
7 Environment: Grade 6; Prentice
Hall (2016)

e PH Middle Science Digital Forces 7
Entergy: Grade 6; Prentice Hall
(2016)

MAP Testlets, and MAP Item
Samplers

Educational Leadership
Solutions (ELS) Test Item Banks

Kirkland Online Assessment
Tool (KOATS) Test Items

Supplementary Materials

Social
Studies/History

e Mississippi We Live Together,
Grade 2; McGraw-Hill School
(2005)

e Mississippi Our Communities,
Grade 3; McGraw-Hill School
(2005)

e Our Mississippi, Grade 4;
MacMiillan Publishing, USA (2005)

e QOur Nation, Grade 5; McGraw-Hill
School (2005)

e PH World Studeis: Western
Hemisphere, Grade 6; Prentice
Hall (2005)

e Psychology: Principles in Action
HRW (2010)

Mississippi Department of
Education MAP Practice Tests,
MAP Testlets, and MAP Item
Samplers

Educational Leadership
Solutions (ELS) Test Item Banks

Kirkland Online Assessment
Tool (KOATS) Test Items

Supplementary Materials
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b} Monitoring the Effectiveness of Materials

How will the school monitor the effectiveness of adopted curricular materials?

Curricular effectiveness can be defined as the extent to which a curricular program and its
implementation produce positive and valid outcomes for students. As we implement the SIG
program, we will pay particular attention to the effectiveness of our curriculum and
instructional practices through careful, ongoing evaluation. We understand that curriculum
evaluation is a necessary and important aspect of any successful school, especially one in
transformation or the school reform process.

As we are evaluating the effectiveness of our curriculum program, we will measure the:

o Effectiveness and efficiency of curriculum policies, objectives, structures and
supports;

» Reliability and consistency of instructional practices; and

« Attainment of quarterly student achievement goals.
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As we are evaluating the effectiveness of our curriculum program, we will measure the:

o Effectiveness and efficiency of curriculum policies, objectives, structures and
supports;

o Reliability and consistency of instructional practices; and

e Attainment of quarterly student achievement goals.

Student assessment will be a critical aspect of this evaluation process. Student learning is a
fundamental measure of the success of any curriculum implementation. In order to improve
the teaching process, we must know the extent to which students are achieving success, and
areas where they are struggling to attain proficiency. Our school will use quantitative and
qualitative processes to monitor the effectiveness of adopted curricular materials.

At Threadgill, we understand that quantitative methods include the collection of formative
and benchmark data throughout the year. We will be enter and track these data pieces for
immediate review and analysis by the school’s leadership team. This collection and careful
analysis will allow our staff to make instructional decisions which will be critical to obtain our
goals of lasting school reform. The team will measure this against the anticipated teacher
growth goals. Teachers will be provided instructional supports and monitored by the school’s
leadership team and district administrators if goals are not being met in a satisfactory
manner. Ourleadership team will have instructional usage reports from all curriculum
programs generated at least every two weeks. These reports will serve as critical tools for
data analysis on student learning and program implementation.

In addition, the leadership team at Threadgill Elementary School will utilize qualitative
measures; such as scheduled and unscheduled monitoring visits as part of our evaluation
process. The school’s administrative team, district transformation officer, and the
instructional coaches will conduct thse monitoring visits to ensure curriculum materials are
being implemented with reliability and validity. Our teachers will also be observed at a
minimum of once per week by the school’s leadership team. /n addition to the
observations, feedback will be provided on instructional practices, including effective use of
curricular resources, and the implementation of the instructional management plan. Qur
teachers are already required to submit lessons plan weekly and will be asked to continue
this practice. Our administration reviews these plans to ensure that plans and resources are
properly aligned to MS Department of Education Curriculum standards. Classroom
observations will be conducted by the school administration, instructional coaches, or
district transformation officer to ensure alignment between lesson plan and instruction.
Threadgill Elementary ‘s administrative team and the district transformation officer will
gauge the instructional needs of faculty and staff through ongoing monitoring of classroom
instruction and weekly lesson plans, as well as feedback received in post-observation
conferences.
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c) Alignment of Materials to State Standards

How does the school ensure that curricular materials in each subject-area/grade-level are
aligned with the state standards?

At Threadgill, we follow our District’s school board policies regarding curriculum materials and
instructional alignment. Board policy IFCA outlines the process for ensuring curricular materials
are aligned to state standards. Our school’s leadership team will examine new instructional
programs and materials to determine both alignment with the state standards and proper fit for
Threadgill Elementary. After close examination and this determination, classroom teachers will
have opportunities for review, feedback and approval. The principal will then move forward
with seeking approval from district administration.

3. Vertical Alignment

Answer the following questions to describe the current or proposed process of vertically
aligning the curriculum in each core subject.

a) Pacing Guides

Provide the school’s website link to pacing guides in each core subject in each grade-level:
http://www.greenwood.k12.ms.us/Curriculum/pacing_guides.php

If the school does not have pacing guides for core subjects in all grade levels, please describe
how the school will develop pacing guides in core subjects for all grade levels for use during
the intervention model.

N/A

b) Reviewing and Revising Pacing Guides

Describe the school’s process for reviewing and revising pacing guides to keep them current
in each core subject in each grade-level.

Our teachers review and revise pacing guides so that instruction which supports the
Mississippi Curriculum Framework for each subject area and grade level is planned
throughout the school year in a sequential manner. Assessment data is also reviewed by
teachers to determine if any adjustments are needed to their instructional practice or to our
school’s curriculum pacing guides.

In short, any changes or revisions are recommended by our teachers and our instructional
coach shares these requests with the district’s curriculum team. Teacher recommendations
are reviewed for consideration during the curriculum team meetings every other week. To
-ensure district-wide implementation and consistency, the Director of Curriculum serves as
the head of the curriculum team. Because we understand the fluid nature of the
instructional process, , the curriculum team makes the changes and disseminates information
to all teachers who are impacted throughout the year if changes are warranted. In addition,
any changes are updated and posted on the district’s website. At the end of the school year,
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teachers review pacing guides to determine if revisions are needed for the upcoming school
year.

In an effort to provide a more detailed explanation of this process, at Threadgill
Elementary, we believe it is important for teachers to work collaboratively to review,
discuss, and revise our pacing guides as needed. The Director of Curriculum and all
instructional coaches are present during these sessions. Afterwards, the Director of
Curriculum schedules a meeting with the instructional coaches to review the changes. Each
instructional coach is assigned the task of revising the pacing guide for a specific grade
level(s) after concensus is reached.

Previously, , teachers were able to review the newly revised pacing guides in August of the

upcoming school year. Teachers who are employed during extended school are allowed to

review the revised pacing guides and provide additional input. Once all pacing guides have

been revised, the Curriculum Director will post the pacing guides on the district’s webpage.
She will contact all teachers, via email, and request additional input.

Our plan for the upcoming school year is to provide teachers with a copy of the pacing
guides in their teaching area to request their final input before the the school year begins.
After being given this opportunity to provide input, the Curriculum Director will meet with
all instructional coaches to finalize the pacing guides and disseminate the completed,
finalized copies to all teachers. This information will be posted on the district’s webpage to
ensure teachers, parents, and community stakeholders have access to the pacing guides.

c) Cross-Grade Planning

Describe the process for cross-grade planning to ensure that the curriculum in each
successive grade builds on previous learning.

Threadgill Elementary School has a clear, high-quality process for cross-grade planning which
involves all content area teachers to ensure that the curriculum builds on successive grades.
All teachers in a particular content area meet monthly to collaborate across grade levels.

Additionally, across the district, cross-grade planning occurs one to two times per semester,
giving middle and high school teachers an opportunity to discuss high impact standards
that transcends across grade level, curricular materials, and prerequisite skills required for
mastery at the next grade level or subject area. To ensure effective articulation of standards,
the MDE scaffolding documents are provided for ELA and mathematics courses. Curriculum
frameworks are used for all subject areas.

Additionally, grade-level teams meet weekly to discuss research-based instructional
practices, to identify gaps in student learning, to analyze data, and to review the curriculum
standards from grade to grade and subject to subject. PLC grade-level teams are comprised
of all teachers within a content area and across grade levels. During our monthly cross-
grade level PLC meetings, teachers identify and discuss key learning objectives that students
must master in order to be successful. As previously stated,any request for changes are
submitted to the school’s instructional coaches who in turn shares with the curriculum team
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for consideration. This collaborative process enables teachers to be reflective and to ensure
students have the prerequisite skills to be successful as they matriculate through middle
school, high school, and beyond.

B. Instruction
1. Instructional Improvements

Answer the following questions to demonstrate that instructional improvement will be
embedded into the school improvement process.

a) Instructional Design

Describe the school’s current instructional design, including teaching methods.

Due to inconsistency with the implementation and usage of the district’s instructional model,
classroom instruction lacked the rigor which would have positively impacted student learning
outcomes throughout the district.

The school and district clearly recognized that dramatic changes were needed. As a result,
the Board of Education hired a new superintendent on July 1, 2016. Under the guidance of
the new district leadership, Threadgill Elementary School’s staff has received training in an
instructional design model which is evidence-based, effective, promotes active student
engagement. Explicit Direct Instructional (EDI) is a compilation of proven research-based
practices to actively engage students in the teaching and learning process. The strategies are
not content specific; however, research shows that effective implementation has improved
outcomes in all content areas. The EDI model identifies design and delivery strategies. Design
strategies include: learning objectives, activating prior knowledge, content development, skill
development, guided practice, relevance, and closure. Delivery strategies are embedded
throughout each of the aforementioned design strategies and include an intentional focus on
checking for understanding and other student engagement strategies. All teachers have
received initial training on the EDI model; however, additional professional development
training is needed. Teachers meet weekly during PLC grade-level meeting time to discuss,
refine, and reflect upon implementation successes and areas needing improvement.

Teachers are using the district adopted textbooks as the primary source for curriculum and
instruction. Classroom instruction is primarily provided in whole group setting format, and
differentiated instruction, however strongly encouraged, was not consistently implemented
across all grade levels and subject areas due to lack of effective implementation and support.
Threadgill’s teachers are proficient in using classroom technology such as Mondo and
Promethean Boards which were purchased for instructional support and enhancement.
Classroom instruction has been more teacher-centered rather than student-centered
resulting in low level of active student engagement and rigor in the delivery of instruction.

Threadgill Elementary is currently staffed with two assistant principals, two instructional
coaches, and two guidance counselors to assist with building teacher capacity.
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Current Data: 2016-2017
The Greenwood Public School District administered 3™ — 6" grade comprehensive exams at
Threadgill Elementary School in ELA, Math, and 5% grade Science.

ELA Performance Level Summary
Grade Level PL1 PL2 PL3 PLA PL5
3 10.5% | 43% 33.3% | 12.3% | 0.9%
4th 6.5% 35.5% | 36.4% | 21.5% | 0%
ELy 16.2% | 20.6% | 50% 8.8% | 5.5%
gth 24.7% | 37.6% | 18.8% | 14.1% | 4.7%
MATH Performance Level Summary
Grade Level PL1 PL2 PL3 PL4 PL5
g 0.8% 26.8% | 39.3% | 22.3% | 3.6%
4th 6.7% 38.1% | 41.9% | 13.3% | 0%
5th 20.3% | 37.7% | 27.5% | 13% | 1.4%
6t 6.7% 37.3% | 26.7% | 21.3% | 0.8%
5t SCIENCE Performance Level Summary
Grade Level PL1 PL2 PL3 PL4 PL5
5t 6.9% 36.1% | 47.2% | 9.7% n/a

b) Enhancements through SIG

How will instruction be enhanced through the School Improvement Grant model, including

the use of evidence-based strategies?

While the school has begun implementing transformational practices, funding afforded
through SIG will allow the school to strengthen the practices that have been implemented
this year as well as expand efforts to fully implement effective reform strategies. More
specifically, the school will:

Provide Targeted Reading Interventions for Struggling Students: The universal screener
helps us to identify struggling learners. Those students who are identified begin
immediate interventions based on their individual needs. Resources used for those
interventions include Learning Odyssey, West Virginia Phonics, Reading Works. Org, New
York Engage and Achieve The Core. A reading interventionist will be hired to provide
targeted, intensive reading interventions to students identified as academically behind as
well as our IEP students who are in need of those supports.

Provide Extended Day and Year Services: Students will have the opportunity to
participate in after-school remediation and enrichment activities. The school will also
offer extended-year services during the summer months.

Institute a Professional Development Lab: A Professional Development Lab will be
instituted for staff use in order to continue building staff capacity. The teachers need
access to proven, research-based resources and a place where all staff can assemble for
professional learning. This assembly is not just to accommodate the teachers at Threadgill
Elementary School, but also those from the other Focus and Priority schools within the
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GPSD. The PD Lab will be a designated area equipped with content specific training
materials which include model lesson videos, instructional focused book, and an
interactive display for teachers to not only collaborate with peers within their school, but
also connect with virtual learning opportunities with successful turnaround schools which
have similar demographics. Connecting for a virtual field trip for teachers allows staff to
glean the same information but minimizing the days missed for instruction

Job-Embedded Professional Development: Key components of transforming instruction
through the SIG include:

a.

increasing rigor in the curriculum through research-based programs that offer
appropriate scope and sequence aligned to the benchmarks,

training on a research-based writing curriculum that includes reading and writing
strategies and thinking maps.

emphasizing differentiation across all grades and more cooperative learning in the
upper grades;

embedding professional development within the school day with a focus on
improving effectiveness of lesson plan design and ability to deliver explicit,
adaptive instruction;

augmenting learning opportunities through the addition of math and science labs;

strengthening the specificity of objectives, measurable goals, and curricular
offerings for special education students.

teaching strategies embedding project based learning and inquiry will be
developed,

identifying students early who are “at risk” through analysis of the low 25% for
ELA and Math based on prior year’s MAP data, along with school-wide literacy
efforts, will ensure students are receiving supports for foundational deficits that
may impede TES’ success.

providing teachers with external coaches for ELA, Mathematics, and Literacy
across the curriculum who will assist teachers in effective Tier | and Il instruction
with infusion of technology. Intense efforts will be placed on supplemental small
group instruction matched to the needs of the learners, as evidenced by data.
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3. Multi-Tiered System of Supports Instructional Model/Intervention Process (IP)

State Board of Education Policy Part 3, Chapter 41 requires all schools in Mississippi to use a
Multi-Tiered System of Supports Instructional Model. Complete the chart below to describe
how the personalized academic and non-academic support services which support the school’s

intervention process will be improved through the SIG process.

Type of Service

Current Services

Proposed Services

What services are currently
available to students who have been
identified through the school’s
multi-tiered model?

How will the school enhance
available services under the SIG
program?

Academic

Currently at Threadgill Elementary
School, students who are in tiers 2
and 3 receive additional support

through interventions, computer-
based programs and assessments.

Tier 2 students receive 30 minute of
interventions twice a week.
Interventions are provided by the
classroom teacher and an
instructional assistant. Interventions
are tailored to students’ academic
needs.

Tier 3 students receive 30 minutes
of interventions 5 times per week.
The teacher and/or an instructional
assistant provide the interventions.

The results of our Comprehensive
Needs assessment yielded the
following: (1) Both teachers and
administrators need additional
guidance and support regarding
implementing the Multi-Tiered
System of Supports with integrity
and continuity of practice. (2)
Teachers need additional
professional development and
support regarding classroom
interventions in the academic and
behavioral arenas. (3) The tools for
data collection and data
maintenance require review and
enhancement to provide valid data
to determine trends and priorities
for instruction and professional
development. (4) Greater and
additional access to up-to-date
computers and other technologies
would be beneficial to students in
meeting individualized learning and
instructional needs.

The SIG will dramatically enhance
the three tier model at Threadgill
Elementary School. The three tier
model is designed to ensure a
systematic approach for providing
student interventions and serve
students who require occasional
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and additional instructional support
as well as those students who
require long-term support. The
School Improvement Specialist will
meet with the school’s leadership
team, and building-level staff to
review and discuss disaggregated
data which will be populated
through a new data system.
Through SIG funding, School
Improvement Specialist will be
responsible for analyzing, sharing,
and disaggregating data by:

e teacher

e student
e strand

e objective for all subgroups of
students.

Through the use of SIG funds, a
school improvement specialist will
import and track the data within
three days of collection. The data
coach will synthesize the data, work
with the school leadership team and
teachers in understanding their data
in order to make data driven
decisions. Additionally, this person
will aggregate data across all
metrics to capture a comprehensive
snapshot of the school across all
data points in content areas.

With the support of a reading
interventionist, Threadgill
Elementary School will be able to
enhance the quality of work and
support being provided to both
teachers and students as it pertains
to the three tier process. We feel
that our plan will now become a
reality in our school. With the
addition of these supports, we will
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have the manpower to implement,
oversee and adjust our goals as
needed. The School Improvement
Specialist’s roles will be critical

in assisting with developing teacher
understand of the importance of
using data to drive instructional
practices and building a stronger
foundation in math to increase
student growth and proficiency.

Early Learning Collaborative

The Mississippi Department of
Education (MDE) issued the request for
proposals on Aug. 29 and accepted
applications through Sept. 26. The
MDE reviewed all 15 applications
received. Four of the 15 applicants
gained the required points to gualify
for the interview round, with
Greenwood Public School District being
one of them. The ELCs will receive
$247,250 annually for three years, as
state funds are available. Each entity
will receive enough funding to provide
115 full-time seats for pre-kindergarten
classrooms. The four collaboratives will
serve 460 children with a total
allocation of $989,000 per year. The
new ELCs first funding year will be a
planning vear and began January 1,
2017 until June 30, 2017. The second
year will be July 1, 2017 until June 30,
2018, and the third will be July 1, 2018
until June 30,2019. PreK teacher will
also receive support and through
the use of SIG funds, Threadgill
elementary school professionals will
be able to become more proficient
in their abilities to engage and
foster student learning. The
MTSS/Interventionist will work with
all teachers to make adjustments to
their lesson plans, including
differentiated lessons, remediation,
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and additional support. The data
coach and reading interventionist
provided through SIG funds will
support teachers by helping them
understand how to better plan for
differentiated instruction and
accommodate students’ learning.

Non-academic

Threadgill will continue the
implemention of PBIS as a means to
reward students for positive
behave, and hold others
accountable for unacceptable
behavior. The PBIS team will be
responsible for the oversight of
activities for an improved PBIS
model program. A PBIS Specialist
will be critical to ensure these
initiative are enhanced.

Due to the number of repeat
offenders, additional training is
needed to assist the Teacher
Support Team and PBIS team with
effective evidence based
interventions and strategies.

The principal will work with the
school’s MTSS team, which will
consist of teachers from each
department, and the school
counselors, to assist the PBIS team
in developing a building wide
discipline plan. The school MTSS
coordinator will be charged with
ensuring students with behavior
problems are properly identified,
and teachers are trained on the
various issues related to student
behaviors.

The MTSS coordinator and
counselors will also work with
teachers to develop behavior
modification plans for each student
such as check in and out systems for
small group behavior. The MTSS
coordinator and counselor will
develop a schedule for each student
to ensure that the proper number
of minutes are received in
supplemental behavior support.

Through the use of SIG funds, The
MTSS Coordinator is greatly needed
at Threadgill Elementary School to
provide a remedy for other factors
indirectly related to the academic
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potential of students which may
affect student achievement. The
MTSS Coordinator will accomplish
the following:

Mobilizing family, school,
and community resources to
enable the child to learn as
effectively as possible in his
or her educational program
Assisting in developing
positive behavioral
intervention strategies
(PBIS)

Developing intervention
strategies to increase
academic success.

Assisting with conflict
resolution and anger
management.

Assisting parents to access
programs available to
students with special needs.
Assisting teachers with
behavior management

Attach the school’s Multi-Tiered System of Supports process as part of @pp@(ﬂﬁ_ﬁ

(See the attached manual of GPSD Procedures). Summarized briefly, we operate with a District
Leadership Team for MTSS/EWS that ensures we are carrying out MDE SBE Policy Chapter 3
— Part 41. Each school has its own Teacher Support Team that is continuously studying
student data and identifying the students who require intervention in the academic or
behavioral area. We have an instructional program that includes three tiers of instruction —
Tiers 1, Il, and lll. We also have another caveat to that structure which is our Multi-
Disciplinary Evaluation Team which ensures that we are carrying out Child Find (under IDEA)
when the first three tiers have not been sufficient to ensure student success.

4. Special Populations

Complete the chart to describe how the SIG process will enhance services, including personnel

or supplemental curricular resources, for special populations.

Group

Current Services

Proposed Services

Students with Disabilities

Students with disabilities are

identified for special education

Services provided to students
with disabilities through the
implementation of the SIG
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through a comprehensive
process which includes:

e Documentation that the
child was provided
appropriate instruction
in general education
setting delivered by
qualified personnel

e Implementation of the
MTSS process and the
MDE Special Education
Eligibility Determination
Guidelines

e Evaluationwhich
assures that lack of
instruction, limited
English proficiency or
cultural differences are
not a determinant
factor

The current services provided
to students with disabilities are
based on consideration of a
student’s least restrictive
environment and an individual
education plan (IEP). For many
students, supplemental or
tutorial services are sufficient.
For some students, extensive
support is needed and
supplementary aides and
services are identified that
would need to be provided in
order for the student to be
successful in the educational
environment places. Academic
and behavioral growth goals
are aligned with students’ IEPs
and services are identified and
provided to increase student
performance and the rate of
growth. Assistive technology

program will include access to
new reading materials through
a new research-based intense
reading program designed to
support struggling readers.

Also, the addition of the
reading intervention teacher
and social worker will impact
students with disabilities.
These adults will work with
students who are struggling
with academics and support
their IEP through a well-
planned system of support. The
reading intervention teacher
will work with every student
identified on a daily basis. The
social worker will work also to
work to support special
education students who need
behavior modification support.

In addition, through on-site
job-embedded professional
development, teachers will
receive coaching on how to
differentiate instruction at
varying levels, conduct
formative and diagnostic
assessments and use data to
drive instructional decisions.
This training and support will in
turn enhance the instruction
provided to students with
disabilities.
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services will be maximized to
efficiently support students’
academic growth and decrease
the impact of students’
disabilities. The current school
services and support staff will
be reviewed to determine
possible schedule changes,
training, additional services or
staff which might be needed to
successfully serve students
with disabilities.

Students with disabilities are
identified and served from ages
3-21. The district employs
speech therapists, and
contracts with a psychometrist,
and physical and occupational
therapists to provide services
to student. Other staff
members include a director,
case manager, and others.

Our Special Education staff
assists with parents and
students with special needs or
disabilities to develop 504 or
Individual Educational
Programs. Students with
disabilities are afforded
accommodations and
modifications which allow
them to be successful
academically, socially, and
attain skills to maximize their
potential as adults. The district
will continue to review services
for special populations which
will be enhanced through
school improvement (SIG)
funds.

English Language
Learners

Students who are classified as
English Language Learners are

Threadgill currently has no ELL
students; however, in the
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identified through a Home
Language Survey during the
registration process. Students
and their families are provided
support through translation
services and English language
acquisition materials and
software. Students are tested
to determine their level of
English proficiency annually
using the LAS LINKS
assessment, as required by
MDE.

event that students are
enrolled, then SIG funds will
be beneficial in having an on-
site MTSS/Interventionist to
assist with identifying and
using the reading programs
and software to increase
student comprehension and
fluency. Also, the new reading
intervention materials will be
designed to support both
struggling native speakers and
ELL students.

Academically Behind

Students who are academically
behind are often identified
through the universal screening
assessment taken between
mid-August and early-
September. Teachers also
make note of students who are
experiencing academic
difficulties through the course
of the school year. Students
have opportunities for
remediation and instructional
support through curriculum
software programs, such as
Accelerated Reader and
Learning Oddyssey.

Students also receive tutoring
supports from either their
classroom teacher or other
instructional staff during non-
core academic time and after
school.

Threadgill Elementary School’s
leadership team and district
administrators also recognize
the services provided to
students who are academically
behind through the
implementation of the SIG

e Services provided to
students who are
academically behind
through the
implementation of the
SIG program will include
access to new reading
instructional materials
through a new,
research-based intense
reading program,
Ready, designed to
support struggling
readers. Students will
also benefit from the
improved utilization of
assessments to identify
early students who are
struggling. Also, the
addition of the Reading
Interventionist and
MTSS Coordinator will
have an impact on all
students with academic
difficulties. The reading
interventionist and
MTSS Coordinator will
meet regularly with the
school’s leadership
team and teachers to
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program will include access to
new reading instructional
materials through a new,
research-based intense reading
program designed to support
struggling readers. Students
will also benefit from the
improved utilization of
assessments to identify early
students who are struggling.
Also, the addition of the
Reading Interventionist and
MTSS Coordinator will have an
impact on all students with
academic difficulties. These
adults will work with students
who are struggling with
academics through a well-
planned system of support. The
Reading Interventionist will
work to provide “safety nets,”
including those for students
with special needs.

The Three Tier instructional
Model is designed to provide
intervention and support for all
students. Tier | includes quality
instruction for all students. Tier
[l is intensive instruction for
students who are struggling in
general education and involves
the use of supplemental
instruction. These students
may “catch up” with tutoring
or extra help which utilizes a
different strategy. Tier lll
interventions are additional
focused activities based on
data are implemented by the
teacher support team (TST).
District-level, MTSS
Coordinator, and school-level
interventionists coordinate the

ensure that every child
is quickly identified and
receives appropriate
services.
The MTSS Coordinator will
work to develop staff in-service
training programs and assist
teachers with student behavior
management
Additionally, the reading
interventionist will work with
Tier 3 students daily. These
adults will work with students
who are struggling with
academics through a well-
planned Multi-Tiered system of
support. The Reading
interventionist will work with
every student identified on a
daily basis. The instructional
software will be supported by
our Technology Instructional
Coach, who will plan with
teachers on how to integrate
technology into the classroom.
All students will have access to
this instructional technology
software, but will significantly
impact those who are
academically behind by
increasing reading
comprehension and fluency. In
addition, through on-site job-
embedded professional
development, teachers will
receive coaching on how to
differentiate instruction at
varying levels, conduct
formative assessments and use
data to drive instructional
decisions.
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Response to Intervention (RTI)
process.

ESifted or Advanced

Threadgill offers services and
opportunities to meet the
needs of all students. Gifted
students participate in and
utilize instruction designed for
academically gifted and
talented students. Additionally,
for advanced students,
classroom teachers ensure that
students’ instructional needs
are met by providing
differentiated instruction on
various lessons.

Services will be provided
through the SIG model to
ensure all gifted and advanced
students are appropriately
challenged and provided with
quality instruction.

5. TURNAROUND/TRANSFORMATION ONLY: Increased Time for Students

The Turnaround and Transformation interventions require that schools increase the length of
the instructional year in minutes by lengthening the instructional day, adding instructional days
to the calendar, or using both methods. The intervention models require that all students are
included in the increased time. Research suggests that increasing the instructional year by at
least 300 additional hours can have a positive impact on student achievement.

Complete the following chart to_ demonstrate that the school will increase the length of the
instructional year. If SIG Year 1 is a planning year, please write “planning” in the first column.

Lef‘gth of . Number of Length of Instructional
YEAR Instructional Day (in ) .
. Instructional Days Year (in minutes)
minutes)
Current (2015-16) 364 178 364 x 178 =64,792
182 2 182 x2 =364
Total 180 65,156
SIG Year 1 (Planning) | 364 178 364 x 178 =64,792
182 2 182 x2 =364
Extended Year 210 16 210 x 16 = 3,360
Extended Day 90 50 90 x 50 = 4,500
Total 246 73,016
SIG Year 2 364 178 364 x 178 =64,792
182 2 182 x2 =364
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Extended Year 210 16 210 x 16 = 3,360
Extended Day 90 50 90 x 50 = 4,500
Total 246 73,016
SIG Year 3 364 178 364 x 178 =64,792
182 2 182 x 2 =364
Extended Year 210 16 210x 16 = 3,360
Extended Day 90 50 90 x 50 = 4,500
Total 246 73,016
SIG Year 4 364 178 364 x 178 =64,792
182 2 182 x 2 =364
Extended Year 210 16 210 x 16 = 3,360
Extended Day 90 50 90 x 50 = 4,500
Total 246 73,016

increased time/time for educator joint planning across grade levels.
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C. Data for Instructional Decision-Making

1. Current and Proposed Assessments

Complete the charts to describe how the school proposes to measure student progress in core subjects using formative, interim, and
summative assessments.

a) Current Internal and External Assessments (List only those to be continued as part of the SIG process; if any assessments will be
discontinued, do not list them.)

T Grade Subject Areas Internal or Frequency
Assessment Description Type
Levels Covered External
Title of Assessment Briefly describe the characteristics of Is the Specify which | Specify which subject | An internal How often is
the assessment. Multiple choice or assessment grade levels areas use this assessment is this
free response? Is it paper and pencil or | formative, use this assessment. created by assessment
adaptive? interim, or assessment. district or given?
summative? school staff;
external
assessments
are created by
vendors or the
state.
STAR Math Fall, Winter, Spring Formative PreK-6t All Mathematics External 3 times a year
Administration — Adaptive Subjects
multiple choice assessment
STAR Math will reveal which
students need help to reach
benchmark, and will help group
students by proficiency levels.
STAR Reading Fall, Winter, Spring Formative PreK-6t" All ELA Subjects External 3 times a
Administration — Adaptive year

multiple choice assessment
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STAR Reading will: « Monitor
students' progress toward
MCCRS expectations

* Personalize and guide
independent reading practice.

* Develop lifelong readers and
learners.

* Tap into unlimited access to all
quizzes and enjoy online
support.

Increase parental support with
web-based, school-to-home

communications
Kirkland Online Assessments are multiple choice | All 3rd _gth All Tested Subject | External 9 weeks
Assessment Tool | with some multiselect repsones Areas

desgined to assess student

mastery of grade level content

at the 4 % and Nine Week mark

throughout the school year.
Mississippi Summative | 36t All Tested Subject | External Annually
Assessment Areas
Program
ELS Assessments are multiple choice | All 3rd pth All Subjects Internal Weekly

with some multiselect repsones
desgined to assess student’
mastery of grade level content
at the teacher level throughout
the school year.
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b) Proposed Assessments
(1) External Assessments

[NOTE FOR PATHWAYS MODEL: Pathways to Success applicants must administer the ACT, the ACT Aspire Series, or an approved
institutions of higher education (IHE) entrance/college placement exam to students as early as eighth grade. The budget must
reflect how the school will offer these tests free-of-charge to students.]

FPA—— Deseriptian Type Grade Subject Areas Frequency
Levels Covered
Title of Assessment Briefly describe the characteristics of the Is the assessment | Specify which Specify which subject How often is this
assessment (e.g., multiple choice or free formative, grade levels areas use this assessment
response; paper and pencil or adaptive; interim, or use this assessment. given?
etc.) summative? assessment.
Educational e Utlized to create bi-weekly Formative 3rd— gt Reading, Language | Bi-Weekly
Leadership assessments in ELA, Math, and Arts, Mathematics,
Solutions (ELS) Science. and Science
e These assessments will assess
student learning/ progress
throughout the year in order for
teachers and staff to analyze
student data.
Benchmark e Utlized to create midterm and Reading, Language
Assessment Tool benchmark assessments in ELA, | Formative 3rd—gth Arts, and Nine Weeks
Math, and Science. Mathematics
e These assessments will assess
student learning/ progress
throughout the year in order for
teachers and staff to analyze
student data.

(2) Internal Assessments
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If the school plans to develop new formative, interim, or summative assessments, describe how the school will develop and approve
new internal assessments.

N/A
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2. Data-Driven Decision-Making

Please answer the following questions to demonstrate that this assessment plan can enable
data-driven decision-making.

a) Instructional Decisions

What instructional decisions will be informed by student data?

Overall, student data will inform us about whether instructional strategies and specific
supplemental resources, including computer-assisted programs, are making a positive impact
on student achievement. The data will identify where we have gaps in our grade level and
subject area instruction.

As part of the strategic school improvement efforts of Threadgill Elementary School and the
district uses the analyzation of the data in the instructional decision making process. School
and district leaders recognizes that in order to significantly improve student achievement levels,
our teachers and administration needs to have a systematic monitoring process of multiple
sources of student information and assessment data. With the support of SIG funding, we will
dramatically expand our efforts to capture this critical data in a more efficient and time saving
method (3-day cycle from Day-1 students assessed, Day-2 assessments are scored and Day-3
reports provide to teachers and SLT). The reports generated from the data will give our
instructional staff an immediate and more holistic student profile which will serve as the basis
for differentiated instruction. We believe that data is needed at the student, classroom, grade
and school level to drive transformational school reform. To this end, we would like to utilize a
system which will use existing assessment tools we currently have on campus, yet improve our
efforts for data collection, analysis, and utilization. This will allow our teachers to drive decision-
making for all activities related to instructional strategies and student-level interventions.

As part of the School Improvement Model, our instructional staff will learn how to use
powerful strategies for using data to:

o Analyze and interpret all available data
o Plan and implement data driven decisions
o Differentiate instruction based on performance data to customize for all learners

The Principal along with the Superintendent, Director of Curriculum & Instruction, the Director
of Federal Program, and the School Improvement Coordinator will oversee and work with our
school personnel to build capacity through the formation of site-based “Data Coaching Teams”
who will conduct regular data meetings to monitor and adjust learning paths based on student
progress, multiple data points, and growth measures. The Director of Curriculum and School
Improvement Coordinator will assist the Principal in designing individual learning plans, group
and schedule students for optimal learning time, and monitor and adjust instructional pathways
based on the triangulation of all available data. We will work with all instructional personnel,
our administrators, and the data team to change the school’s culture through Seven
Transformational Practices:

7 Transformational Practices for Using Data:
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« Develop a plan of action for using data effectively

e Establish growth targets for individual students and classrooms
e Integrate data systems and instructional technology

« Navigate data tools efficiently

« Improve differentiated and performance level instruction

o Monitor student performance and support transparency

o« Communicate performance and achievement data to students, parents, teachers and
administrators

b) Immediate Analysis, Feedback, and Targeted Instruction

How do the current and proposed assessments permit immediate analysis, feedback, and
targeted instruction?

The school’s current and proposed formative assessments will permit immediate, analysis
feedback and targeted instruction through 1-Day or 3-Day assessment model. In the 1-Day
model teachers will be able to design their own formative assessment through the use of test
item banks or assessment programs, to test their student and have results score by data coach
for the immediate generating of score reports in the format request by the teachers to be
analyzed. In the 3-Day model school or district administration will be able to design formative
assessments though the use of test item banks or assessment programs, Day 1 test students in a
mass group; Day 2 assessments are retrieved by data coach and reports are submitted to the
District’s Leadership Team, Principal, and SIG Coordinator for analyzatio; and Day 3 reports and
feedback are provided to teachers to assist with targeted instruction. Results will be used to
adjust teaching — reteach (provide targeted instruction to small groups) where needed and
challenge higher level learners.

Teachers will use all noted test item banks and assessment programs to provide rigorous, grade
level appropriate assessments aligned to the state standards. These formative assessments will
be given weekly, every four weeks and quarterly for immediate analysis, feedback, and targeted
instruction. Instructional focus will be intensified as the results/trends will determine the
effectiveness and/or continuation of external partners secured with SIG funds.

c) Academic Growth of Students

How do these assessments allow the school to track academic growth of students?

The assessments used at Threadgill will allow the school to track academic growth of students
by their alignment with State Standards and the baseline assessment which will be given at the
start of each school year to set students growth targets for the school year. Students will be
tracked and monitored by their individual teachers and by the School Leadership Team
continuously through the school year to ensure growth targets are being met. A scantron-
reader program and an online assessment system which automatically scores assessments and
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does not require the use of scantrons, will be used to electronically score each assessment and
immediately store the data. The assessments will compare data collected in the early fall,
winter and spring to report a growth calculation. A growth calculation will be provided for
each individual student in English/Language Arts, Mathematics, and Science. This data will be
reported in terms of individual students, classrooms, competencies, and grade levels and will
track growth and performance. Each teacher will have access to his/her classroom level and
individual student performance data through detailed reports. Reports will demonstrate
academic growth performance at the student, classroom and grade level. The assessments used
will allow teachers and administrators to track student growth and progress over multiple years
as well.

d) Achievement Gaps

How do these assessments allow the school to track achievement gaps in both proficiency and
growth between major student subgroups?

Currently, the district’s superintendent, curriculum coordinator, federal programs director,
principals, and assistant principals track achievement gaps in both proficiency and growth
between student subgroups through the analyzing of all district assessments reports which
will be generated according by requested categories. This information is given to the principal
to pass on to the teachers. Teachers then analyze all of their own assessments by class and use
that information for guiding instruction and for grouping purposes when necessary. Also, this
information helps to identify targeted students who need to be progress monitored and
provided interventions.

e} Support for Data Analysis and Use

What school structures (e.g., committees, software, dedicated staff, or schedules) will
support data analysis and use?

At Threadgill Elementary, the school structures which will support data analysis and use, will
include the effective implementation of Data Coaching Teams and the onsite support and
consultation of an experienced Data Coach, i.e... external providers and district level
administrators.

Also, curriculum software and an online data warehousing program will be used to support
the implementation of a comprehensive data-driven system for analysis by teachers. We will
implement effective PLC teams who will study and discuss data both vertically (throughout
grade levels and subject areas) and horizontally (across grades and subjects).

An experienced data coach will work with our school personnel to build capacity through the
formation of site-based "Data Coach Teams" which will conduct regular PLC meetings to
monitor and adjust learning paths based on student progress, multiple data points, and
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growth measures. The data coach will additionally guide our teachers in how to design
individual learning plans, group and schedule students for optimal learning time, and monitor
and adjust instructional pathways based on the triangulation of all available data.

The Data Teams will examine data from the universal screener and assessments through
the components for reading, math, and other content areas. Data Teams will also analyze
classroom assignments/tests, district common assessments, truancy/attendance/discipline
and other forms of data which may impact student performance. The Data Teams will
examine data from the online data warehouse both in terms of individual assessment results
and in longitudinal results to determine trends or gaps in student learning by individual
students, class, grade level, and school.

The data coach will offer onsite, job-embedded professional development in the form on
data analysis/planning sessions, workshops, and team meetings. All professional
development opportunities will be aligned to the school's school improvement plan and
student performance needs - based on current data analysis. Professional development
opportunities will guide teachers in developing an action plan for using data effectively,
establishing growth targets for students, and monitoring student performance to improve
instruction. This professional development which will be provided is fully research-based and
focused on instruction. Teachers will be involved in countless hours of professional growth
and learning through onsite data sessions, in-classroom coaching, and Data Team meetings.
The goal of our professional development will be to encourage effective use and integration
of data by all teachers in daily decision-making to improve student academic growth and
performance.
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D. Instructional Leadership and Staff

Please complete the charts below to demonstrate that the school will have the human capital to implement the school proposal.
Only school-level positions should be listed in this chart.

1. Current Instructional Staff (List only those to be continued during SIG.)

Position Nur:_:EeSr of Funded by Roles/Responsibilities Reports to
Title of position How many Will this position be What does a person in this position do? Who does a person in this
full-time funded by SIG, another | Describe briefly. position report to?
equivalents | grant program, or by
will hold this | regular
position? appropriations?
Ex. Literacy Coach 2 151G The literacy coaches work with classroom Assistant Principal for
1Title I, Part A reading teachers to improve reading Curriculum and
instruction and facilitate full implementation | Instruction
of the reading curriculum.
Principal 1 District Funds The principal provides instructional Superintendent
leadership to ensure a successful or higher
accreditation rating and meet AYP in
Language Arts and Mathematics. Principals
must also be responsible for building
administration and ensure the safety and
welfare of all students and staff.
Assistant Principal 2 District Funds Assistant principals provide assistance to the | Principal

school principal in the total school program,
with particular responsibility in the area of
general administration; To provide
leadership for the school staff in the
development, implementation, and
evaluation of an effective, comprehensive
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Number of

Position FTEs Funded by Roles/Responsibilities Reports to
Title of position How many Will this position be What does a person in this position do? Who does a person in this
full-time funded by SIG, another | Describe briefly. position report to?
equivalents | grant program, or by
will hold this | reqular
position? appropriations?
Ex. Literacy Coach 2 151G The literacy coaches work with classroom Assistant Principal for
1Title!l, Part A reading teachers to improve reading Curriculum and
instruction and facilitate full implementation | Instruction
of the reading curriculum.
educational program and to administer the
program in accordance with
School board policies and administrative
. regulations.
Guidance Counselors 2z District Funds Guidance counselors help students Principal
overcome problems that impede learning
and to assist them in making educational,
occupational and life plans that hold promise
for their personal fulfillment as mature and
responsible young men and women
Instructional Coach 2 Title | Funds Works with classroom teacher and other Principal
school leaders to bring evidence-based
practices into the classroom
Instructional Technology 1 Title lI Addresses the professional development Principal

Coach

needs of specific groups of teachers, support
staff and administrators district-wide in the
area of instructional technology; speaks to
the needs of specific groups of students who
were previously identified as requiring

special education services, including students
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Number of

Position ETEs Funded by Roles/Responsibilities Reports to
Title of position How many Will this position be What does a person in this position do? Who does a person in this
full-time funded by SIG, another | Describe briefly. position report to?
equivalents | grant program, or by
will hold this | regular
position? appropriations?
Ex. Literacy Coach 2 1SIG The literacy coaches work with classroom Assistant Principal for
1Titlel, Part A reading teachers to improve reading Curriculum and
instruction and facilitate full implementation | Instruction
of the reading curriculum.
who have dropped out of school, and those
who are at-risk for school failure due to
academic, social, or behavioral issues in the
area of instructional technology; and works
closely with the District’s Director of
Curriculum and Instruction as well as a
community advisory board on data-driven
solutions.
Curriculum Specialist 1 Title | Works with the Department of Curriculum Superintendent

and Instruction to coordinate Multi-Tiered
Systems of Supports, Professional
Development, and provide appropriate data-
driven services to schools so that there can
be a cohesive, sustained, intensive, and
classroom-focused approach that is rigorous,
engaging, and relevant for students.

The (DCS) District Curriculum Specialist will
provides a non-threatening, open,

professional, and collaborative work
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Number of

Position ETEs Funded by Roles/Responsibilities Reports to
Title of position How many Will this position be What does a person in this position do? Who does a person in this
full-time funded by SIG, another | Describe briefly. position report to?
equivalents grant program, or by
will hold this | regular
position? appropriations?
Ex. Literacy Coach 2 181G The literacy coaches work with classroom Assistant Principal for

1Title I, Part A

reading teachers to improve reading
instruction and facilitate full implementation
of the reading curriculum.

Curriculum and
Instruction

relationship with district-level personnel,
school-based instructional coaches,
principals, and teachers. The DCS

is required to effectively identify the needs
of assigned schools in order to prioritize,
schedule, organize, and provide technical
assistance so that students in assigned
schools achieve proficiency and growth
targets.

2. Proposed Instructional Staff (List new positions during SIG implementation.)

[NOTE FOR PATHWAYS: Pathways to Success schools must reflect a commitment to counseling through an adequate number of

trained counselors.]
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Number of

Position ETEs Funded by Roles/Responsibilities Reports to
Title of position How many Will this position be What does a person in this position do? Who does a person in this
full-time funded by SIG, another | Describe briefly. position report to?
equivalents | grant program, or by
will hold this | regular
position? appropriations?
Ex. Literacy Coach 2 151G The literacy coaches work with classroom Assistant Principal for
1Titlel, Part A reading teachers to improve reading Curriculum and
instruction and facilitate full implementation | Instruction
of the reading curriculum.
School Improvement 1/3 SIG Under the general supervision of the school | SIG Coordinator

Specialist

principal, the School Improvement Specialist,
will guide and monitor school site
implementation of SIG goals and activities.
Ensure that professional development
support is planned, implemented and
monitored to directly support the school
staff and affect student achievement. To
ensure school and district support for the
academic achievement a low-performing
school site and implementation of all
intervention requirements and/or to serve as
a key member of the school leadership team
(SLT) and district leadership team (DLT),
which is responsible for overseeing school
level and district-level accountability and/or
performance-based monitoring
interventions. School Improvement Specialist
answers to the Principal and is responsible

for coordination of data, gathering, analyzing
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Position

Number of
FTEs

Funded by

Roles/Responsibilities

Reports to

Title of position

How many
full-time
equivalents
will hold this
position?

Will this position be
funded by SIG, another
grant program, or by
regular
appropriations?

What does a person in this position do?
Describe briefly.

Who does a person in this
position report to?

Ex. Literacy Coach

2

1 151G

1 Title |, Part A

The literacy coaches work with classroom
reading teachers to improve reading
instruction and facilitate full implementation
of the reading curriculum.

Assistant Principal for
Curriculum and
Instruction

and inputting data; generating reports;
preparing and processing a variety of
documents and records; maintaining student
records; tracking student data and programs;
responding to inquiries from district staff,

SIG staff, MDE and the US Department of
Education; ensures all data is current,
accurate and complete; utilizes specialized
computer-driven file maintenance like word
processing and spreadsheet programs;
ensures the district stays 100% in compliance
with federal and state reporting
requirements related to student information;
and is responsible of the SIG grant timelines
and securing benchmark data.

MTSS Coordinator
/Interventionist

SIG

The MTSS Coordinator /Interventionist, will
work under the auspice of the Principal to
provide data-driven, intensive instruction to
struggling readers and provide strategies for

teaching and supporting students in the

Reading Interventionist
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Number of

Position ETEs Funded by Roles/Responsibilities Reports to
Title of position How many Will this position be What does a person in this position do? Who does a person in this
full-time funded by SIG, another | Describe briefly. position report to?
equivalents | grant program, or by
will hold this | regular
position? appropriations?
Ex. Literacy Coach 2 181G The literacy coaches work with classroom Assistant Principal for

1Title |, Part A

reading teachers to improve reading
instruction and facilitate full implementation
of the reading curriculum.

Curriculum and
Instruction

literacy skills needed to learn to read, read to
learn, and comprehend better; will
coordinate and facilitate the school’s literacy
intervention program; collaborate with
teachers individually to identify the literacy
needs of students, to set learning goals and
targets, and to problem solve with teachers
to develop best practices for continuous
academic growth of students in literacy; and
teach targeted literacy intervention to small
groups of students daily using research-

based strategies and resources.
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PART Ill: OPERATIONS AND SUPPORT SYSTEMS—TURNAROUND, TRANSFORMATION, and
EARLY LEARNING

To be completed if the LEA is proposing a Turnaround, Transformation, or Early Learning model.

PLEASE NOTE: If the LEA is eligible for the Rural Education Assistance Program, it may choose to
modify one element of the Turnaround or Transformation model. If the LEA exercises this
option, it must describe how it will meet the intent and purpose of that element. The LEA
should clearly state whether it is exercising this option for a requirement so as not to lose
points.

A. Allocation of Financial Resources

Complete the chart to describe how additional resources available to the school will be
allocated to support the SIG proposal.

Source of Funds 2016-2917 How do these funds support/align with the
Allocation SIG proposal?
Title |, Part A S474,847.87 Funds are being used to provide a variety

of school initiatives to improve teaching
and learning (e.g. Professional
Development for staff, instructional
materials and resources, instructional
coaching support, Parent liaison, parental
resources and opportunities to have at
home interventions through computer
software programs).

Title Il $63,841.00 Funds are being used to provide a variety
of school initiatives to improve teaching
and learning (e.g. Research-Based high-
quality professional development for staff,
recruitment, hiring and retention of highly
qualified teachers and principals,
purchasing supplies or instructional
materials used as part of professional
development activities, and carrying out
teacher advancement initiatives that
promote professional growth and
emphasize multiple career paths)

Title 11l (ELL) N/A N/A
Title IV (215t Century) N/A N/A
Title VI (Rural Schools) $11,498.63 Funds are being used to provide a variety

of school initiatives to improve teaching
and learning (e.g. Instructional technology
equipment and instructional software
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programs, and professional development
on the use of instructional technology in
the classroom).

McKinney-Vento N/A N/A
Homeless Grant

State Literacy Target N/A N/A
School

State Dyslexia Grant N/A N/A
State Pre K Collaborative | N/A N/A
Grant

Innovative High Schools N/A N/A
State AP Funds N/A N/A
Other Special Revenue: N/A N/A
Other Special Revenue: N/A N/A

B. Human Resource Systems
1. Recruitment and Hiring
a) School Leader

Schools are required to replace the principal as part of the Turnaround, Transformation, or
Early Learning models, unless the school qualifies for an exception. Schools should complete
parts (1), (2), or (3), as applicable.

(1) Newly Hired Principal Exception

If the school’s principal was newly hired in 2014-2015, the school does not have to replace
the principal IF the principal is a strong leader with a proven track record of success in
raising student achievement and, if applicable, increasing graduation rates. If the school
cannot demonstrate this track record, then it may not retain the newly hired principal. If the
school seeks to retain its newly hired principal, complete the following:

Date when the principal was hired: N/A

Quantitative evidence that the principal has a proven track record of success in raising
student achievement:
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(2) TURNAROUND/TRANSFORMATION ONLY: Rural Flexibility Exception

If the LEA is eligible for the Rural Education Assistance Program and is choosing to modify
this element of the turnaround or transformation model by not replacing the principal,
please describe how the LEA will meet the intent and purpose of this element to ensure the
principal provides strong leadership.

The superintentdent is committed to ensuring the returning principal provides strong
leadership for Threadgill Elementary School. As the former Executive Director for the Delta
Area Association for the Improvement of Schools, the superintendent understands how to
effectively implement the turnaround strategies required for positive school
transformation. She is also a trainer for Mississippi’s Professional Growth System for
administrators and teachers. When assuming the superintendent position in June 2016, the
superintendent began implementing changes to support and sustain school reform efforts.
When the superintendent came on board, the accountability rating had not been released
for the past two years (2014-2015 and 2015-2016). Prior to the MDE releasing
accountability ratings for both school years between Summer and Fall 2016, the school was
a C rated school. In the interest of understanding the needs and underlying causes for the
school’s F accountability rating, the superintendent conducted a deep dive into multiple
data points in order to effectively address the reasons for the failure. Specifically, the
superintendent has taken the following actions to address the school’s leadership:

e To continue building administrative capacity for improving student achievement, the
district has enrolled in the National Institute for School Leadership (NISL) Institute.
NISL’s Executive Development Program emphasizes the role of principals as a strategic
thinker, instructional leader, and creator of a just, fair and caring culture in which all
students meet high standards. It ensures that school leaders can competently and
effectively set direction for teachers, support their staff, and design an efficient
organization.

The NISL program combines best practices in teaching and learning, subject-area content

knowledge, and leadership knowledge and practices, including:

e Leadership knowledge and skills:

-Strategic thinking; strong school culture and team building; data-driven
organization; importance of systems; turnaround leadership competencies.

e Best practices in teaching and learning:

-Coaching and teacher supervision; use of standards-based classrooms; formative
assessment; instructional teams; compelling school vision; differentiated
instruction; and professional learning communities.

e Subject-area knowledge:

-Creating excellent school-wide programs in English language arts, mathematics
and science; identifying and coaching towards strong instruction in the content
areas.

* Best practices for delivery of adult curriculum: 360° assessments; cohort-based; job-
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-embedded learning; simulations; case studies; group discussion; and extended
period of study.
e Additionally, all building-level administrators, principals and assistant principals, meet in
- weekly administrative meetings with the school superintendent. These meetings
are designed to build administrator’s capacity by improving instructional
leadership skills, analyzing school level data, discussing instructional strategies,
addressing problems of practice, and discuss issues and concerns. Prior to
assuming the superintendency, Dr. Wilson served as a professor of educational
leadership. In this role, she trained cohorts of masters and specialist level students
in instructional leadership, organizational effectiveness, and building school and
community relationships. During her tenure at Delta State, she, along with her
colleagues, received national recognition for their Educational Leadership
Preparation Program.
e Lastly, the district level person assigned to serve as the district transformational leader
-has a proven record of increasing student achievement. She will work with the principal
in further developing her transformational and school improvement competencies and
skills.

(3) Replace the Principal

Answer the following questions to describe how the school will recruit and evaluate
applicants to select a strong leader with a proven track record of success in raising student
achievement and, if applicable, increasing graduation rates.

(i) Recruitment

How will the LEA or school recruit a pool of qualified applicants for the position of School
Leader?

The principal was hired July, 2010. The district is eligible for Rural Flexibility Option and is
requesting to modify the element to replace the principal. A description of how the LEA will
meet the intent of that element is outlined in Part 111.B.2.

Will the LEA or school use an external provider to_recruit a pool of qualified applicants for
the position of School Leader?

[ ]YES
X] NO
If so, please describe how the external provider will be involved in recruitment.

N/A

Attach as part of AppendiX H the School Leader job description that the school will use

when it markets the position.

(ii) Applicant Evaluation
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b)

Describe the process by which the school will evaluate applicants to select for a strong
leader with a proven track record of success in raising student achievement and, if
applicable, increasing graduation rates.

The principal was hired June 2010. The district is requesting the Rural Flexibility exception
to modify this element of the requirements. See School Proposal Part 11.B.2.

If the school has interview protocols or applicant evaluation forms, attach these in FApp_é‘hd.bi
H.

The school will develop an interview protocol based on a specialized researched-based
technique called Behavioral Event Interview.

Instructional Staff

Please answer the following questions to describe how the school will recruit and evaluate
applicants to select effective teachers and other instructional staff with a record of success in

raising student achievement who also possess qualities that equip them to succeed in the
intervention school environment.

(1) Instructional Staff Recruitment

How will the LEA or school recruit a pool of qualified applicants for instructional staff
positions?

Recruiting and hiring personnel who are committed to improving student achievement is
critical to the transformation of Greenwood High School The Greenwood Public School
District will use a variety of sources and recruitment strategies to recruit and hire qualified
teachers and other instructional staff.

1. First of all, Threadgill Elementary School is in close proximity to a great source of teacher
education candidates from Delta State University. The current superintendent of schools is
a former Delta State University College of Education faculty member. As a result, she has
direct contacts with the Dean of the College of Education, Elementary and Secondary
program coordinators, and the Director of Field Experiences. She will utilize these contacts
to recruit a pool of qualified applicants for instructional staff positions.

2. For the 2016-17 school year, Greenwood Public School District has signed an MOA with
Mississippi State University to serve as a host district for student teaching. By serving in this
capacity, the district will have the opportunity to recruit high quality teaching candidates.

3. The school district will send representatives to all major teacher recruitment fairs.

4. The Teacher Center at the MS Department of Education will be contacted when vacant
positions are available so the positions can be posted on their website as well as the
district’s website.

5. The district will partner with organizations such as Teach for American (TFA) and the MS
Teacher Corp to find quality alternate route candidates for teaching positions.

163




6. The district will develop an employment outreach plan that will include new advertising
techniques and strategies, web-based recruitment, recruitment banners, brochures and
materials, and participating in out of state as well in state job fairs.

7. Creating an attractive proposition that includes financial incentives based on student
growth, on hard to staff positions, and differentiated pay scale based on certifications,
educational levels, and experiences.

Prospective candidates will be interviewed by a team and decisions will be made based on
the needs of the school and the qualifications of the candidates.

This process will differ from current practices in the fact that applicants will not only be
considered based on the Mississippi Department of Education's requirements for
certification, but also on their abilities, beliefs and desires to meet the needs of all students
in the classroom and to ensure their success. Teachers must hold high expectations for all
students and exert the required time and effort needed to address the various ability levels
within the classroom.

Will the LEA or school use an external provider to recruit a pool of qualified applicants for
any available instructional staff positions?

[ ]YES
NO

If so, please describe how the external provider will be involved in recruitment.

N/A

(2) Applicant Evaluation

TRANSFORMATION and EARLY LEARNING ONLY: Describe the process by which the school
will evaluate applicants to select effective teachers and other instructional staff with a
record of success in raising student achievement who also possess qualities that equip them
to succeed in the transformation environment.

Our staff has collaborated with district leadership and other partners to develop a process
for evaluating applicants to select effective teachers and other instructional staff with a
proven track record of success in raising student achievement and who also possess the
knowledge, skills, and dispositions that equip them to succeed in the transformation/school
reform environment. This process will ensure that candidates with a track record of success
in raising student achievement receive priority in employment with the district.

The overall process of evaluating applicants for instructional staff positions will include:
o Training interview committee on new applicant evaluation model
o Selecting interview questions and designing interview protocol

e Conducting the interview according to a standard interview protocol
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o Scripting responses during the interview
e Rating/scoring candidates after the interview
o Comparing applicants to determine selection

The interview protocol that the district will utilize is based on a specialized research-based
technique called Behavior Event Interview. In Behavior Event Interview, candidates are
asked to describe in detail past work events. The interview team has pre-planned well
developed questions and will script the candidates responses. Throughout the interview,
candidates are asked to further explain or redirect with additional questions. The purpose
of this interview model is to discover what candidates have done to achieve success at work
and what they are thinking during their previous experience to determine how they will
achieve success in this new job. Of particular importance is the fact that the current
superintendent of schools has received extensive training in the use of this interview
protocol. As a former professor of educational leadership, she trained and coached cohorts
of educational leadership candidates at Delta State University in this interview protocol.
She will use her knowledge and experiences in coaching school and district personnel in
using this research-based interview protocol.

How will this process differ, if at all, from current practice?

In previous years, the district maintained an employment application that did not request
evidence of improving student achievement, but rather focused primarily on previous work
experience and certifications. As stated earlier, our job application will be revised to include
student achievement data. Additionally, the previous interview process focused on
educational philosophy, training and previous teaching experience. Through this new
interview protocol, applicants will have the opportunity to share past achievements-
specifically related to improving student learning. For teachers new to the profession, their
past achievements can be related to their student teaching and other field experiences.

The purpose of this newly interview model is to discover what candidates have done to
achieve success at work and what they were thinking during their previous experience to
determine how they will seek success on this new job.

If the school has interview protocols or applicant evaluation forms, please attach these in
Appendix H.

The school will develop an interview protocol based on a specialized researched-based
technique called Behavioral Event Interview.
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c)

Financial Incentives for Principal and/or Instructional Staff

(1) SIG-Funded

Describe any SIG-funded financial incentives (such as signing bonuses, moving

reimbursement, or loan repayment) that the LEA or school will use to recruit staff for the

school.

Threadgill Elementary School plans to recognize and reward exceptional performance and
contributions that enable excellent student outcomes through a performance incentive
plan, in which faculty and staff has access to a bonus between $150 and $800, depending
on their role and achievement of performance goals. Performance goals are focused on
meeting student growth and proficiency on externally created End-of-the-Year
comprehensive assessments that are aligned to the Mississippi Department of Education
College-and-Career Readiness Standards. Faculty and staff will also receive a bonus based
on the achievement of their targeted annual School Improvement Performance
Framework goal. Threadgill Elementary has set Metric 6 (Proficiency on State Assessments)
for each grade level and subject in the Economically Disadvantaged category as its Year 1
targeted goal. For example, a 4" grade math teacher could earn $550 if 65% of his/her
students meet their growth goals, plus $250 for the school meeting their targeted annual
performance framework goal, with a maximum of $800 possible. Similarly, an assistant
principal can earn $275 (one subject) or $550 (two subjects) for 65% of students schoolwide
meeting their growth in Reading and/or Math; plus $250 for the school meeting their
targeted annual performance framework goal, with a maximum of S800 possible. By tying
its performance incentive plan to rigorous, objective, holistic, and state-aligned metrics,
Threadgill Elementary will reward its faculty and staff for working together to improve their
instructional and professional practices and achieve school and performance goals for

students.
Assignment | Category Description and Bonus Goal Bonus amount
Pre-K thru 3¢ STAR 65% of students who met their STAR Reading and $550 (Per Person)
Teachers Math Growth goal ($275 per subject)
*Growth targets will be based on fall universal
screener growth projections *

4" thry 6t Externally 65% of students who met their Reading and Math $550 (Per Person)
Teachers Developed End-of- | Growth goal ($550 per subject)

the-Year *Growth targets will be based on previous level obtain

Comprehensive on the MAP State assessment*

Assessment

(EEYCA)
5t Grade Science | Externally 60% of students who score at a level of proficient or $550 (Per Person)
teacher Developed End-of- | above

the-Year *Proficiency will be based on the percentage levels set

Comprehensive by State assessment*

Assessment

(EEYCA)
Non-Tested STAR / Externally | 65% of students schoolwide who met their Reading $150-$300
Teachers and Developed End-of- | and Math Growth goal ($150 per subject) (Per Person)
staff the-Year

Comprehensive STAR (Pre-k -3 Staff) *Growth targets will be based

Assessment on fall universal screener growth projections *

(EEYCA) or
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EEYCA (4" -6t Staff) *Growth targets will be based
on previous level obtain on the MAP State assessment*

School
Administration

Externally
Developed End-of-
the-Year
Comprehensive

65% of students schoolwide who met their Reading
and Math Growth goal ($275 per subject)

*Growth targets will be based on previous level obtain
on the MAP State assessment*

$550 (Per Person)

Framework Metric
Goal

*Year 1 Targeted Goal: Metric 6 (Proficiency on State
Assessment) - each grade level and subject must have

met set goal in the Economically Disadvantaged (ED)

category

Assessment

(EEYCA)
All Faculty and School Faculty and staff will also receive a bonus based on the | $250 (Per Person)
Staff Improvement achievement of their targeted annual performance

Performance framework goal.

(2) Non-SIG-Funded

Are there additional state-funded, federally funded, or privately funded financial incentives

YES
[INO

If additional incentives are available, please describe.

available to instructional staff or administrators who chose to work at the school?

A variety of incentive programs are available to teachers through the MS Department of
Education including:
The Federal Loan Forgiveness Program, which pays up to $ 17,500 towards the repayment
of student loans for qualifying individuals.
The state-funded Mississippi Teacher Loan Repayment Program, which repays student loans
for qualifying individuals who teach in critical shortage areas.
The state funded Mississippi Critical Shortage Act, which offers scholarships, loan
forgiveness, moving expenses, housing assistance and administrator sabbaticals for
qualifying individuals with conditions related to working in critical shortage areas.
National Board Certification Incentive offers a $10,000 incentive for five (5) years for
individuals obtaining national board certification in selected critical shortage areas funded
through the state legislation.

3. Employment Policies

a) Placement

At the school level, what is the process for assigning highly effective teachers to work with
specific grades, subjects, and/or groups of students in order to ensure equity of learning
opportunities for all students?

At Threadgill Elementary School, recruiting, hiring, and maintaining highly effective teachers
are critically important. Effective school transformation requires highly skilled and committed
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teachers to work with specific grades, subject areas, and/or groups of students in order to
ensure equity of learning opportunities for all students. In order to make this a reality, the
school in collaboration with the district will

1. Develop local competencies to define “highly effective teachers.” This list of
competencies will be used when interviewing prospective teacher applicants.

2. Examine each teacher’s certification areas- not simply their preferred and/ or previous
teaching assignments.

3. Analyzing value-added student data indicators on the teachers’ track record of
performance with improving student performance, student academic growth, discipline, and
attendance

4, Assigning those teachers, within their areas of certification, who have proven to
improve value-added student indicators, to the student/grade levels/subject areas with the
most need.

B. We will also immediately implement a process from removing underperforming
teachers out of the school. As the principal makes staff replacements, we hope to reach a level
of having the majority of the instructional staff meeting the definition of “highly effective.”

b} TRANSFORMATION/EARLY LEARNING ONLY: Evaluation Policies

Will the school adopt and use the rigorous, transparent, and equitable evaluation system which
incorporates student growth as a significant factor that was developed by the Mississippi
Department of Education in conjunction with teachers and principals?

X YES
[ ]NO

If no, describe the process that the district will use to develop rigorous, transparent, and
equitable evaluation system which incorporates student growth as a significant factor that was
developed in conjunction with teachers and principals and that will be fully and effectively
implemented upon receipt of the grant.

c) TRANSFORMATION/EARLY LEARNING ONLY: Financial Rewards

What, if any, financial rewards (e.g., individual, team, or school-wide salary bonuses, raises, or
loan repayment) are available to staff who demonstrate gains in student achievement?

Threadgill Elementary School plans to recognize and reward exceptional performance and
contributions that enable excellent student outcomes through a performance incentive
plan, in which faculty and staff has access to a bonus between $150 and $800, depending
on their role and achievement of performance goals. Performance goals are focused on
meeting student growth and proficiency on externally created End-of-the-Year
comprehensive assessments that are aligned to the Mississippi Department of Education
College-and-Career Readiness Standards. Faculty and staff will also receive a bonus based
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on the achievement of their targeted annual School Improvement Performance
Framework goal. Threadgill Elementary has set Metric 6 (Proficiency on State Assessments)
for each grade level and subject in the Economically Disadvantaged category as its Year 1
targeted goal. For example, a 4™ grade math teacher could earn $550 if 65% of his/her
students meet their growth goals, plus $250 for the school meeting their targeted annual
performance framework goal, with a maximum of $800 possible. Similarly, an assistant
principal can earn $275 (one subject) or $550 (two subjects) for 65% of students schoolwide
meeting their growth in Reading and/or Math; plus $250 for the school meeting their
targeted annual performance framework goal, with a maximum of $800 possible. By tying
its performance incentive plan to rigorous, objective, holistic, and state-aligned metrics,
Threadgill Elementary will reward its faculty and staff for working together to improve their
instructional and professional practices and achieve school and performance goals for
students.

This plan will continue to be developed by the school and the school and district leadership

teams once the SIG funding is awarded with support and direction from MDE.

a) Opportunities for Promotion and Career Growth

Providing teachers with avenues for career advancement is critical to retaining highly effective
teachers. Please complete the following chart to describe opportunities for promotion and
career growth available to teachers.

Question Formal Informal

The following lists or
committees provide informal
opportunities for teachers to

Teachers will be provided
formal opportunities to
serve in a leadership

What leadership opportunities
are available to teachers?

capacity through the serve in a leadership
following roles: capacity:
MENTORING FOR e Leadership Team

BEGINNING TEACHERS: e Data Team

In addition to classroom
teaching responsibilities, a
teacher may be selected to

e Assessment
Development Team

mentor at least one e Curriculum
beginning teacher to provide Committee
on the job induction and & Texthook sslectizn
support. This role should comiities
require between 1-2

e MTSS Team

additional hours per week. A
minimum of 3 years of
classroom teaching
experience, with proven
teacher effectiveness is

PLC Team leader.
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required to serve as a
mentor teacher.

PLC LEADERS

Teachers will have the
opportunity to serve as PLC
Leaders and lead PLC
discussions and data
analysis. This aligns with the
Learning Forward Standards
for Professional Learning.

GRADE LEVEL CHAIRPERSON

In addition to classroom
teaching responsibilities, a
teacher may be selected to
serve as Grade Level Chair to
lead grade level meetings,
guide curriculum and
instruction pacing, lead
assessment reviews,
coordinate special
department projects, and
serve as a resource to all
teachers in the department
and principal. This role
should require 2-4 additional
hours per week. A minimum
of 3 years classroom
teaching experience, with
proven teacher effectiveness
and content/ curriculum
expertise is required to serve
as Grade level Chairperson.
A Master’s degree or
additional graduate work is
referred.

INSTRUCTIONAL COACH

A classroom teacher may be
selected to serve in this
school-based position. This
position is designed to
support teachers with
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curriculum, instruction, and
assessment planning and
development, as well as
providing in classroom
modeling, coaching, and
school-based in-service. This
is a full-time position. A
minimum of five years of
classroom teaching
experience, with proven
teacher effectiveness and
content/curriculum
expertise is required to serve
as the Instructional
Specialist. A Master’s
degree or equivalent is
required.

What opportunities,
particularly decision-making
roles, exist for highly effective
teachers to help shape the
reform effort?

Several teams are and will
be available to help shape
the transformational reform
effort. Highly effective
teachers will play a critical
role on these teams as they
work to guide the direction
and support the pace of
actions taken by these
teams. The teams will
include Data Team School
Leadership Team, and Grade
level team chairpersons.
Each of these teams will
meet regularly to help select
from a list of
transformational practices
that the school will employ.
These teams will work to
develop action plans and
ensure that the
implementation of the SIG
grant is met. Teachers will

The informal opportunities
to shape the direction of the
reform efforts will be
through conversations with
other faculty and staff.
Teachers will interact with
one another on a daily basis,
and most of this
interaction... Highly
effective teachers will be
encouraged to mentor other
through their insights,
encouragement, and
guidance. For example, a
highly effective teacher may
offer to model a lesson for a
new teacher. These and
other types of support will
help shape the reform effort
by building a school culture
of collaboration and
support.
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have an active voice through
ongoing participation,
agenda setting efforts,
articulating the beliefs of the
school in regards to their
team assignment, and
shaping he work of the 3
years of SIG grant and
beyond.

How would a teacher receive
access to these opportunities?

All teachers will be given an
opportunity to serve on the
aforementioned teams.
However, the principal,
School Improvement
Specialist, and school
leadership team may
encourage particular
teachers- based on their
expertise and the school’s
need- to serve on specific
teams. Teachers will receive
access to these
opportunities, committee
assignments and additional
leadership roles through
information shared at faculty
meetings and in grade-level
meetings

Teachers will learn
informally about
opportunities for leadership
through individual
conversations and
communication with the
school’s leadership and
administration. During
classroom observation or in
brief hallway conversations,
the school’s leadership team
may encourage highly
effective teachers to spend
time working with the
certain teacher or engage in
more direct and vocal
guidance during the
upcoming team meeting.
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b) TRANSFORMATION/EARLY LEARNING ONLY: Termination

(1) Please describe the school’s current process for terminating ineffective teachers and leaders by completing the chart below.

Definition of

Process for identifying

Definition of

Termination

Employee : . ; . “Ample
BIRY “ineffective” “ineffective” staff i I o
Opportunities Dismissal Non-Renewal
How does the school
define “ample
What is the school’s , opportunities for . .
g What is the school’s process for PP f What is the school’s process | What is the school’s process
definition of an . e ., employees to ., ., .
P L identifying “ineffective . . for dismissing “ineffective for non-renewing
ineffective improve their ; -
employees? . employees mid-contract? ineffective” employees?
employee? professional
practice” prior to
termination?
Leader Has low The superintendent will use a | Ample Leaders whose Leaders whose

expectations for
teaching and
learning and
accepts excuses
from teachers
and students.

Receives a rating
of “1” the MS
Professional
Growth System
Rubric.

Does not meet
all set student
achievement
goals.

comprehensive, value-added
system for identifying
ineffective leaders. This
system will include, but is not
limited to formal evaluations,
informal observations by
district instructional
leadership staff, school
performance reports from
assessments and feedback
from faculty, community and
parent engagement
activities. Through this
wealth of information, the
superintendent will identify
who the ineffective leaders

opportunities
are defined by
the district as
weekly coaching
sessions,
informal
observations and
feedback from
the district
leadership team
a minimum of
twice per week,
opportunities to
observe an
effective leader,
a written growth

performance is not
adequate will be given
direct instructions on
areas that are
inadequate and
directives on how to
improve performance.
Leaders who are
chronically
underperforming will

| be provided a mentor,

written copies of
observation reports
with suggested areas
for improvement, and
a growth plan. After

performance is not
adequate will be given
direct instructions on
areas that are
inadequate and
directives on how to
improve performance.
Leaders who are
chronically
underperforming will
be provided a mentor,
written copies of
observation reports
with suggested areas
for improvement, and
a growth plan. After
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Inadequately
works with
teachers whose
data is below
targets to
improve
teaching and
learning.

Ineffective
leader does not
demonstrate
high
expectations for
all students and
cannot
demonstrate
evidence of
ensuring that
students are
learning at
expected as a
schoaol.

are and begin developing a
plan of support and
professional growth with the
person identified as
ineffective

plan and
professional
development
assessments
targeted toward
improved
effectiveness.

six weeks, if the
leader’s performance
is not improved by the
next formal evaluation,
he/she will be placed
on a plan of
improvement. Any
leader placed on an
improvement plan will
receive ample
opportunities for
improvement. The
district’s leadership
team will continue
providing consistent,
meaningful, support
aimed at improving
effectiveness, as well
as observing the school
on a regular basis to
best support the
leader and promote
student learning. A
leader who receives an
unsatisfactory rating
for performance, and
refuses to participate
in the support and
growth opportunities
for improvement
provided, will be

six weeks, if the
leader’s performance e
is not improved by the
next formal evaluation,
he/she will be placed
on a plan of
improvement. Any
leader placed on an
improvement plan will
receive ample
opportunities for
improvement. The
district’s leadership
team will continue
providing consistent,
meaningful, support
aimed at improving
effectiveness, as well
as observing the
school on a regular
basis to best support
the leader and
promote student
learning. A leader who
receives an
unsatisfactory rating
for performance, after
receiving and
participating in ample
opportunities for
improvement will be
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recommended for
termination.

recommended for
nonrenewal.

Teacher

The
superintendent
will use a
comprehensive,
value-added
system for
identifying
ineffective
teachers. This
system will
include, but is
not limited to
formal
evaluations,
informal
observations by
school and
district
instructional
leadership staff,
school
performance
reports from
assessments and
feedback from
faculty,
community and
parent
engagement

Ample opportunities are
defined by the district as
weekly coaching sessions,
informal observations and
feedback from the district
leadership team a minimum
of twice per week,
opportunities to observe an
effective teacher, a written
growth plan and professional
development assignments
targeted toward improved
effectiveness.

Teachers whose
performance is
not adequate
will be given
direct
instructions on
areas that are
inadequate and
directives on
how to improve
performance.
Teachers
chronically
underperforming
will be provided
a mentor,
written copies of
observation
reports with
suggested areas
for
improvement,
and a growth
plan. After six
weeks, if the
leader’s
performance e is
not improved by
the next formal

Teachers whose
performance is not
adequate will be given
direct instructions on
areas that are
inadequate and
directives on how to
improve performance.
Teachers chronically
underperforming will
be provided a mentor,
written copies of
observation reports
with suggested areas
for improvement, and
a growth plan. After
six weeks, if the
leader’s performance e
is not improved by the
next formal evaluation,
he/she will be placed
on a plan of
improvement. Any
teacher placed on an
improvement plan will
receive ample
opportunities for
improvement. The
district’s leadership

The superintendent
will use a
comprehensive, value-
added system for
identifying ineffective
teachers. This system
will include, but is not
limited to formal
evaluations, informal
observations by school
and district
instructional
leadership staff, school
performance reports
from assessments and
feedback from faculty,
community and parent
engagement activities.
Through this wealth of
information, the
transformational
principal will identify
teachers who the
ineffective teachers
and begin developing a

| plan of support and

professional growth
with the person

175




activities.
Through this
wealth of
information, the
transformational
principal will
identify teachers
who the
ineffective
teachers and
begin
developing a
plan of support
and professional
growth with the
person
identified as
ineffective

evaluation,
he/she will be
placed on a plan
of improvement.
Any leader
placed on an
improvement
plan will receive
ample
opportunities for
improvement.
The district’s
leadership team
will continue
providing
consistent,
meaningful,
support aimed at
improving
effectiveness, as
well as observing
the school on a
regular basis to
best support the
leader and
promote student
learning. A
leader who
receives an
unsatisfactory
rating for

team will continue
providing consistent,
meaningful, support
aimed at improving
effectiveness, as well
as observing the school
on a regular basis to
best support the
leader and promote
student learning. A
leader who receives an
unsatisfactory rating
for performance, after
receiving and
participating in ample
opportunities for
improvement will be
recommended for
nonrenewal.

identified as
ineffective
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performance,
and refuses to
participate in the
support and
growth
opportunities for
improvement
provided, will be
recommended
for termination.

(2) What, if any, changes will the school make in order to enhance the usefulness of the termination process for SIG?

The principal and central office staff will provide consistent,meaningful support geared toward improving teacher
effectiveness. Each teacher will be evaluated four to six times a year, dur ing formal and drop-in observations by trained
administrators. Prior to a formal evaluation, an administrator will meet with the teacher for a pre-conference to discuss the
upcoming evaluation. All evaluations will be followed up with a post-conference between the teacher observed and the
administrator. Teachers will be continuously informed of progress or lack of progress being made toward instructional
improvement.

A district level support team will be established to include district administrators who are familiar with the rules and
regulations which govern staff dismissals. This team will provide guidance and support to the school principal. Additionally,
several changes that will be implemented by the school's leader(s) are listed below. The school leader will: communicate a
vision, including non-negotiable goals and strategies, which may, in turn, lead to voluntary employee exit among staff who are
unwilling or unable to meet new goals, gather a variety of data about staff members' skills and performance, hold frequent and
transparent problem-solving sessions with all employees focused on multiple data sources as evidence of employee proficiency
or lack thereof, which may lead to voluntary exit of employees who are uncomfortable with increased transparency, implement
an intense schedule of targeted meeting and evaluations to fill in the gaps and answer questions about employee performance,
and make formal employment decisions which may lead to involuntary exit of employees who are underperforming.

A vision of improving student learning has been shared with staff. Non-negotiable goals and strategies have not been linked to
performance evaluations. Examples may include - all teachers will be expected to monitor hallways during transition time, or
every teacher will post daily the lesson's objective in student-friendly terms. Teachers who do not follow these clear directives
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will be given the opportunity to comply. If they choose not to, their non-compliance will be documented as part of the
performance evaluation. This new process will be clearly explained to the staff by the principal, with the support of the district
office - including the superintendent. Non-negotiable actions and goals will be set early in the school year, prior to students'
arrival. Teachers who traditionally have been unwilling to follow directives may see a clear picture of how the school will operate
and may choose to resign if they feel they cannot comply with the new directives.

Data will be used as part of the performance evaluation system, which may lead to more expedited dismissals of
underperforming teachers. Data will be collected more frequently and will include items such as: Student Performance
classroom assignments, common assessments, and computer-based software reports Teacher Performance, school attendance,
tardiness, attendance at meetings/grade level planning sessions. Teacher Responses to Administrative Requests lesson plan
submission inclusion of non-negotiables in the classroom presence and working at duty posts timely submission of
reports/feedback on student performance

The school principal will hold frequent and transparent meetings that require the faculty and staff to share data and problem
solve. During these meetings, issues will be openly discussed surrounding student performance and achievement. Teachers will
be asked to provide strategies to solve these issues. Student work will be examined to determine if the assignment was clear,
appropriate, rigorous, and matched to curriculum goals. Many times, underperforming teachers are willing to remain isolated
from the scrutiny - and help that can be offered - of their peers. Through these meetings, issues surrounding teacher
performance will be clearly seen by others. Again, this may be uncomfortable for those professionals who are not willing to
accept support in order to improve performance. This may lead to voluntary resignations by some staff.

At each point throughout the school year, staff who are marginal or underperforming will be provided ample opportunities for
improvement and will be placed on an improvement plan. Improvement plans will be developed collectively by the marginal
staff member, principal,and other district office administrator, if requested. Improvement plans will include clear performance
measures, benchmarks for improvement, timeframes, and methods of evaluation. The improvement plan will be implemented
immediately and will remain in place until the marginal staff member has demonstrated proficiency or is removed. Evaluating
the outcomes of the improvement plan will be critical to the process of improvement. In order to evaluate the outcomes of
improvement, the principal will conduct at minimum 6 formal classroom teaching evaluations and 6 informal evaluations of
teacher effectiveness and participation in school actions.

Additionally, the principal will use targeted meetings and classroom evaluations to fill in the gaps for underperforming staff.
The burden of proof will be placed on the teacher or staff member to demonstrate their proficiency in identified areas. Once an
area of weakness is identified and the teacher has received training and support, the teacher will then need to demonstrate
during evaluations that he/she has improved in this area. For those individuals who do not demonstrate proficiency, the principal
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will make a recommendation to the district support team. This team will be knowledgeable about the dismissal process, the
responsibilities of the district to provide adequate support and guidance to underperforming staff and the legalities of non-
renewal and termination. The team will provide the school principal with support and guidance, and will make a
recommendation to the superintendent regarding employment decisions. As has been the previous practice, the superintendent

makes recommendations on employment to the School Board. The School Board will take action on any and all employment
decisions.

C. Organizational Structures and Management
1. Governance

a) Proposed Governance Structure

Attach as Appendix| an organization chart that clearly presents the school's proposed governance structure. This chart should

clearly represent lines of authority and reporting between the school, district-level staff, any related bodies (such as advisory
bodies or family and teacher councils), and any external provider that will play a role in managing the school.

b) District-Level Staff

Complete the chart below to describe district-level staff who will provide services to, or will oversee, the intervention school.

[NOTE FOR TRANSFORMATION: If the LEA plans to fulfill the requirement that the school receive on-going technical assistance and
support through district-level staff, please note that within the “roles/responsibilities” section of the chart below.]

Position Funded by Roles/Responsibilities Reports to
Title of position Will this position be How will a person in this position support SIG | Who does a person in this
funded by SIG, another | implementation? Describe briefly. position report to? (Must
grant program, or by | align with lines of
regular reporting in the
appropriations? organization chart)
Superintendent District Funds o Serves as the chief executive on all Board of Education
school improvement efforts for
district-wide implementation
e Oversees the District Leadership
Team
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Regularly monitors school
improvement activities to ensure
action plans are followed and
timelines are met

Manages the time and district
resources for school improvement
activities

Monitors the school leadership team
to ensure milestones and
performance goals are being met.
Supervises and Evaluates the
District’s Transformational Officer,
Principal and SIG Coordinator
Leads change efforts in a positive,
visible manner

Evaluates school administrator
performance to include student
growth and school improvement
Analyzes student achievement and
assessment data throughout the
school year

Assists with program evaluation

District Transformation
Officer/Director of
Curriculum and Instruction

District Funds

Updates the Superintendent
regarding SIG school progress and
performance

Oversees the process of pacing guide
revisions and curriculum mapping to
support instruction

Assists in the selection of
instructional materials and supplies
to support the instructional staff

Superintendent
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e Provides support in selecting and
implementing various assessments to
track student progress and gaps in
achievement

e Supports the principal in areas of
classroom observation, teacher
mentoring, and selection as
requested

o Serves on District Leadership Team

Monitors the school leadership team to
ensure milestones and performance goals
are being met.

Director of Federal
Programs

Title |

e Serves on District Leadership Team
Monitors the school leadership team to
ensure milestones and performance goals
are being met.

Superintendent

Business Manager

District Funds

e Serves on District Leadership Team
e Monitors the school leadership team
to ensure milestones and
performance goals are being met.
Works with the Federal Program Director,
SIG Coordinator, and Principal on the SIG
Budget

Superintendent

Director of Personnel

District Funds

e Serves on District Leadership Team
e« Monitors the school leadership team
to ensure milestones and
performance goals are being met.
Works with the SIG Coordinator, and
Principal to secure appropriate staff for the
school

Superintendent
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Director of Special
Education

State/District Funds

= Serves on District Leadership Team
Monitors the school leadership team to
ensure milestones and performance goals
are being met.

Superintendent
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c) TURNAROUND/TRANSFORMATION ONLY: School Autonomy

Answer the questions below to describe the school’s autonomy—i.e., authority, not merely

input—in making decisions.

How will the principal/leadership team at the school
building have autonomy in the following:

How will this autonomy be
dependent on the results of
accountability measures,
including, but not limited to,
test scores, teacher or student
attendance rate, or discipline
data?

Staffing decisions, such
as hiring, placement, and
termination

The school’s principal has
autonomy over hiring and
placement of staff.
Recommendations for
terminations will be accepted
for staff that do not improve

All staff evaluations include
student growth as a significant
factor. Administrator
evaluations, as well as the
district transformation officer’s
evaluation results include 50%
for student
growth/achievement

School time, such as
school calendar,
schedules for the school
day, etc.

The principal has been given
autonomy to set the school’s
master schedule for the year.
Additionally, the principal has
been given the flexibility to
determine extended learning
time and year.

Interim and benchmark data
are reviewed to determine the
progress towards meeting
achievement indicators. The
superintendent uses these
exams to determine progress
towards meeting the
achievement indicator goals.

School procedures, such
as course offerings,
curriculum materials,
discipline, etc.

The principal and the school’s
leadership team will make
decisions regarding the
school’s procedures for
obtaining additional curriculum
materials, procedures for
dealing with discipline, course
offerings and other procedural
changes. As issues arise, the
school will have the ability and
autonomy to make the
modifications needed to
ensure the proper
implementation of the SIG
program and meet the needs
of the school. All requirements

Increased autonomy at the
school level will be critical for a
successful school
transformation. However, this
decision-making will be
dependent upon the school
meeting implementation
milestones and achievement
benchmarks. These
accountability measures
regarding the authority over
school procedures will include
increased student
achievements, lowered
discipline referrals, etc... The
district leadership team will
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as set by the MDE will have to
be adhered to.

review these factors and
compare increased student
performance measures to
determine if these decisions
have made a positive impact in
the school’s reform efforts. The
autonomy decisions will be
dependent upon meeting these
accountability measures as
determined by the district
leadership team.

Budgeting

The SIG budget will be
overseen and managed by the
Principal, SIG Coordinator and
the District Transformation
Officer. The Federal Program’s
Director will help ensure all
expenditures meet federal
guidelines.

The school's budget will be
managed by the principal to
ensure that resources are
allocated based on the needs
of the school. The principal will
have the flexibility, within the
SIG guidelines, to expend funds
in a manner that is best for the
school. In addition to the SIG
funds, the principal will also
have budgetary authority over
additional federal and local
funds which are allocated for
the school's use.

Increased autonomy at the
school level will be critical for
school transformation.

However, this decision-making
will be dependent upon the
school meeting implementation
milestones and achievement
benchmarks. These
accountability measures
regarding the authority over
the school's budget will include
increased student achievement
and academic growth, lower
percentage of carryover in the
budget, and satisfaction
surveys of teachers and staff.

The district leadership team will
review these factors and
compare increased student
performance measures to
determine if these decisions
have made a positive impact in
the school's reform efforts. The
autonomy decisions will be
dependent upon meeting these
accountability measures as
determined by the district
leadership team.

Other important
operations

In order to ensure that the
school is best managed and
ready for lasting

Increased autonomy at the
school level will be critical for
school transformation.
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transformation, the school However, this decision-making
principal will be given decision- | will be dependent upon the
making authority over all school meeting implementation
aspects of the school's milestones and achievement
operations. While the principal | benchmarks. These
traditionally does not direct all | accountability measures

actions encompassed at the regarding the increased
school, increased importance authority for the school

and flexibility will be given to principal will include improved
the school's requests. This school climate, cleaner
includes issues such as facilities, and improved
maintenance, building and response time for requests for
ground, facilities, janitorial maintenance, transportation
services, transportation, and and nutrition services. The
child nutrition. The district leadership team will
superintendent will make a review these factors to

clear mandate to all directors determine if these decisions
and district staff that the SIG have made a positive impact in
school will be given priority in the school's reform efforts. The
meeting their needs. autonomy decisions will be
dependent upon meeting these
accountability measures as
determined by the district
leadership team.

2. External Providers

LEAs are not required to contract with external providers to support schools. However, an LEA
may fulfill the Transformation requirement to provide on-going technical assistance and
support to a school using an external provider; if this is the case, please note that in the boxes
below. Any applicant that proposes using external providers must complete this section.

a) Contract for Daily Management and Operations

Describe any plans to contract with an external provider to oversee the school’s daily
operations. Remember that these plans must align with the school proposal.

N/A

b) Contract for Specific Services

Describe any plans to contract for specific services with an external provider. Remember that
these plans must align with the school proposal.

The Greenwood Public School District (GPSD) will solicit proposals from consulting firms to
provide expert services to include but not limited to strategic planning, transformational
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leadership, curriculum implementation, improving student academic achievement and
improving teacher and administrator quality.

Consultants would provide services during 2016-2017 school year in GPSD to support
schoolwide reforms. These reforms include:

e Improving Teacher Quality

e Differentiation of Instruction through lesson planning

e Classroom Management (PBIS)

e Curriculum Implementation and Supervision

® Best Practices in Instruction to implement Mississippi College and Career Readiness State
Standards (MCCRS)

Creating Assessments aligned to the MCCRS Standards

Improving Leadership Effectiveness

Using Data to Guide/Drive Instructional Practices

Parental Engagement

Administrative Support

Reading Literacy

Multi-Tiered System of Supports

Student Support/Counseling Services

c) Scope of Work

Insert below the scope of work to be included in the Request for Proposal for each external
provider proposed.

Multi-Tiered System of Supports (MTSS) External Provider— Provide intense coaching support
with clear expectations in order to meet the goals of this transformation. Provide on-site, job-
embedded training and support for the following: early intervention and supports (Rtl/TST),
understanding and implementing the Multi-tiered System of Supports (MTSS), and progress
monitoring for student success.

ELA External Provider — Provide intense coaching support with clear expectations in order to
meet the goals of this transformation. Provide on-site, job-embedded training and support for
the following: research-based ELA instructional strategies, data analysis and data-driven
instruction (Data-Based Teaching), effective planning and instructional delivery in ELA and
scientifically based supplemental teaching to improve reading comprehension of complex text
for “at risk” students.

Math External Provider - Provide intense coaching support with clear expectation in order to
meet the goals of this transformation. Provide on-site, job-embedded training and support for
the following: data analysis and data-driven instruction (Data-Based Teaching), effective
planning and delivery of instruction in Math and scientifically based supplemental teaching to
improve fluencies and problem-solving for ‘at risk’ students (Strategies for Small Group
Instruction).
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Science External Provider - Provide intense coaching support with clear expectations for
students in order to meet the goals of this transformation. Provide on-site, job-embedded
training and support for the following: data analysis and data-driven instruction (Data-Based
Teaching), effective planning and instructional delivery (M-STAR), hands-on science labs to
promote the inquiry competency, and scientifically based supplemental teaching to improve
reading comprehension of informational science texts of all students, including ‘at risk’
students

Reading and Writing Across the Curriculum Specialist-Provide intense coaching support with
clear expectations in order to meet the goals of this transformation. Provide on-site, job-
embedded training and support for the following: Thinking Maps, Writing Across the
Curriculum, hands-on instruction to improve reading comprehension, fluency, understanding of
various modes of writing, and writing in response to reading for all students.

Low 25% External Provider — Draft protocol for the Low 25% group, and provide coaching
support for internal and external instructional staff teaching these at risk students. Clearly
communicate the RTI protocol and train on the protocol for responding to students in the Low
25% in order to meet the goals of this transformation. Provide on-site, job-embedded training
and support for the following: identifying deficits, matching interventions to deficits, progress
monitoring success of the interventions, and adjusting intervention instruction as indicated by
the data

PBIS Specialist — Work with Leadership Team and teachers to refine school-level rules, develop
a school-wide system of positive rewards, and assist teachers in classroom-level management
plans consisting of appropriate rules, procedures, rewards, and consequences

Specialist in Classroom Observation/Supervision of Instruction- Work with administrators and
instructional coaches on effective classroom observation, scripting lessons, and providing
constructive feedback to teachers.

Instructional Strategies and Intervention Specialist- External provider conducts training on
research-based instructional strategies, differentiated instruction, and targeted academic
interventions.
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3. School Climate
a) Needs

What, if any, needs were identified by the needs assessment that related to school climate?

Although many teachers reported no issues related to school climate on the needs
assessment survey, it is clearly evident through teacher attendance data, conversation with
teachers, classroom observations, data findings in each subject area, leading and lagging
indicators, and the overall accountability rating of the school that the school climate is an
negatively impacting student achievement and needs to be addressed. Teachers report on

the survey that they were being supported; however, in individual conversations teachers
reported differently.

The school climate at Threadgill Elementary School has been significantly enhanced. With
an experienced and motivated principal, students, faculty and staff are adapting to the new
and more positive district’s climate that the district administration and principal are
implementing. Discipline is a core issue. The principal has implemented several procedural
changes to enhance the Threadgill Elementary School’s current discipline procedures. All
administrators and teachers are working to implement the expectations for student behavior
which has positively impacted student behavior. During afternoon announcements, the
principal sets a standard of expectations which must be adhered to at all times. Students are
constantly reminded of these expectations in the classrooms, cafeteria and even during
dismissal time.
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b) Addressing School Climate Needs through SIG

How will the school address identified climate issues (discipline, truancy, teacher
morale/attrition) through the SIG program?

The cooperation of everyone in our school com<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>