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INTRODUCTION 
 

The Third Grade Standards Guidebook was developed to assist teachers in planning and 

delivering lessons aligned to the Mississippi College- and Career-Readiness Standards. 

This Guidebook includes daily lesson plans, graphic organizers, anchor charts, and small 

group activities and provides references to grade-appropriate texts that may be used to 

implement engaging, high-quality literacy instruction. Please note that although these 

lesson plans may serve as model lessons, all activities and resources may be modified 

and personalized to meet the needs of individual students. 

 

NOTE: Local school districts have discretion over which technology partners and products 

are utilized in their districts. For legal advice regarding technology services, please 

contact your local school board attorney. Additional information and resources for 

educators may be found by visiting http://mdek12.org/ESE/literacy. 

 

 

Text Complexity (RL 3.10 and RI 3.10) 

The Mississippi College-and-Career Readiness Standards require all students to engage 

meaningfully with complex texts on a regular basis. Reading standard 10 (see below) defines 

grade-by-grade growth in students’ ability to read complex text. Students need opportunities to 

stretch their reading abilities but also to experience the satisfaction of easy, fluent reading. All 

students need access to the complex ideas and the knowledge contained in complex texts. 

Exposure to only simplified texts, or those with restricted, limited, or thin meaning will not 

result in college and career readiness. There is no evidence that struggling readers catch up by 

reading simpler texts. In fact, the opposite is true.  

 
 
 
 
 

 
 
 

http://mdek12.org/ESE/literacy
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“Students who struggle greatly to read texts 
within (or even below) their text complexity 
[level] must be given the support needed to 
enable them to read at an appropriate level of 
complexity. Even many students on course for 
college and career readiness are likely to need 
scaffolding as they master higher levels of text 
complexity.” (CCSS -ELA; Appendix A, p. 9)  
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READING STANDARDS FOR INFORMATIONAL TEXTS 

The following standards offer a focus for instruction each year and help ensure that students 
gain adequate exposure to a range of texts and tasks. Rigor is also infused through the 
requirement that students read increasingly complex texts through the grades. Students 
advancing through the grades are expected to meet each year’s grade-specific standards and 
retain or further develop skills and understandings mastered in preceding grades.  

 

Key Ideas and Details  

1. Ask and answer questions to demonstrate understanding of a text, referring explicitly to 
the text as the basis for the answers.  

2. Determine the main idea of a text; recount the key details and explain how they support 
the main idea. 

3. Describe the relationship between a series of historical events, scientific ideas or 
concepts, or steps in technical procedures in a text, using language that pertains to time, 
sequence, and cause/effect.   

Craft and Structure  

4. Determine the meaning of general academic and domain-specific words and phrases in 
a text relevant to a grade 3 topic or subject area.  

5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate 
information relevant to a given topic efficiently. 

6. Distinguish their own point of view from that of the author of a text.  

Integration of Knowledge and Ideas  

7. Use information gained from illustrations (e.g., maps, photographs) and the words in a 
text to demonstrate understanding of the text (e.g., where, when, why, and how key 
events occur). 

8. Describe the logical connection between particular sentences and paragraphs in a text 
(e.g., comparison, cause/effect, first/second/third in a sequence).  

9. Compare and contrast the most important points and key details presented in two texts 
on the same topic.   

Range of Reading and Level of Text Complexity  

10. By the end of the year, read and comprehend informational texts, including 
history/social studies, science, and technical texts, at the high end of the grades 2–3 text 
complexity band independently and proficiently.  
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READING INFORMATIONAL TEXTS  
“Craft and Structure” 

Mastery of the “Craft and Structure” standards ensure students are able to recognize important 

vocabulary in a text and identify reasons why an author used specific words to convey their 

message. Students will also understand that the structure and perspective of a text provides 

additional information to a reader to better help them understand what they are reading. 

Following high-quality, effective instruction of these standards, students will be able to ask and 

answer the following questions:  

• What words and phrases in this paragraph seem important?  

• How did the author organize this information?  

• How does the author move smoothly from one text to the next?  

• Whose perspective is this text written from? 

• Who does the author seem to be speaking to?  

• What does the /author care about?  

• What was the author’s purpose for including this paragraph or sentence? 
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MCCRS ELA STANDARD  

RI.3.4  Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area. 

 

KEY LANGUAGE/ 
VERBS/TERMS  

Related to the Standard FORMAL DEFINITION 
STUDENT-FRIENDLY 
DEFINITION 

Context Clues The parts of a text which guide to the 
direct or inferred meaning of an unknown 
or unfamiliar word/phrase 

Parts of the text that help you 
figure out unknown words 

Determine To establish a result based on evidence To figure out 

Definition A statement of the exact meaning of a 
word 

The meaning of a word 

Synonym A word or phrase that means exactly or 
nearly the same as another word or  
phrase in the same language 

A word that means the same 
thing as another word 

Antonym A word or phrase that is opposite in 
meaning to another 

Words that have opposite 
meanings 

Example One that serves as a pattern to  
be imitated 

A model or a sample 

Inference A conclusion reached-based on evidence 
and reasoning  

Clues from the text plus what 
you already know 

Clarify Make (a statement or situation) less 
confused and more clearly 
comprehensible 

To get an understanding of 
something  

Word Choice How words interact with the reader by 
inviting the reader to engage with it; how 
specific word choices set the tone or alter 
the meaning of the text to help readers to 
experience the text differently through 
these choices 

Choosing certain words to 
make the reader feel like they 
are part of the story 

Definitions The technical, literal, or figurative  
meaning of words or phrases 

The meaning of a word  
or phrase 

 



RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 1/3  
in Lesson 

Progression 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  • Identify different types of context clues. 

• Use context clues to determine the meaning of 
unknown words and phrases in a text. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

N/A  1. What does this word mean based on other words in 
the sentence? 

2. What types of context clues are used?  
3. What is the meaning of _____ as it is used in the text?  

How do you know? 
4. What other words in that sentence helped you 

understand the meaning of that word? 
5. Do you know another meaning for that word? 
6. How does knowing what _____ means help you 

understand the meaning of ____? (synonym or 
antonym clues)  

7. Find the sentence in the text that supports the 
meaning of the word ____. 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Context Clue Type Anchor Chart 

• Chart Paper for Anticipatory Set 

• Markers 

• Text/Independent Practice Sheet 

• Vocabulary Graphic Organizer 

 N/A 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can use context clues to determine the meaning of unknown words and phrases. 

 I can identify context clues to help me determine unknown words and phrases. 

Academic Vocabulary Instruction 

1. Introduce the following words: context clues, determine, definition, synonym, antonym, 
example, and inference. 

  



RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 1/3  
in Lesson 

Progression 
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Academic Vocabulary Instruction (continued) 

2. With teacher guidance and support, invite students to develop a student-friendly definition 
for the vocabulary words. Have students record the student-friendly definition in the 
Vocabulary Graphic Organizer (RI.3.4-1.1). 

3. Guide students to come up with an example for each word. 

4. Teach students a hand motion for each word and give them time to practice using the 
motions while stating the definitions to a partner. (Suggested motions: context clues – use 
one finger to draw a straight line, make a circle, and draw another straight line; determine – 
using two fingers, tap the forehead; definition – with the right hand make the shape of a 
lowercase d and bounce it on the left hand; synonym – place both hands out in front of you, 
palms up, and look at both hands to show they are the same; antonym – move hands away 
from one another in a swishing motion; example – put left hand out, palm up, and use the 
right hand to point to the left hand; inference – make a motion like raising a magnifying 
glass to your eye to look closer) 

5. Have students use each word in a sentence with a partner. 

6. Add words to the word wall. 

Note: Refer to the Types of Context Clues Anchor Chart (Handout RI.3.4-1.2) when introducing 
academic vocabulary.   

Making a Connection 

Everyone (including adults) encounters unfamiliar words in a text. The new standard we are learning 
today will provide us with tools to determine the meaning of unknown words using we might find in 
the texts we read by using clues we find within the text. 

Anticipatory Set/Introduction to the Lesson 

1. Have students turn and talk while reciting “I can” statements.  

2. Display the Context Clue Type Anchor Chart (Handout RI.3.4-1.2) to students. Review the 
different types of context clues and examples. 

3. Explain to students that context clues are words or sentences around unknown words that help 
us decide what the unknown word means. 

4. Point out signal words that help determine the type of context clue. 

5. Set Purpose: “Before we really dive into determining the meaning of unfamiliar words with 
context clues, we will practice using context clues with words that are missing. We are going to 
play a game titled, ‘Figure it Out.’ You will try to figure out the missing words in sentences. Use 
your brain to figure out which words I have covered. As we play the game, we will use context 
clues to help us determine the missing word. Think about the types of clues we used.” 

6. Pass out a copy of Unknown Word Activity (Handout RI.3.4-1.3) to students. 

7. Using a transparency, anchor chart, PowerPoint, flipchart, or Promethean Board, display 
sentences one at a time with the words in all caps covered up: 

• The dog ran to fetch the STICK. 

• I thought the camp food would be gross, but actually I found it to be quite DELICIOUS. 



RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 1/3  
in Lesson 

Progression 
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Anticipatory Set/Introduction to the Lesson  (continued) 

• “Come to the kitchen at ONCE,” his mother shouted. 

• It was so cold outside that I put on my coat, HAT, and gloves. 

• Look how TINY that cat is! I think that is the smallest cat I’ve ever seen! 

• The crowd CHEERED as their favorite team entered the football field. 

8. Read the first sentence. Model thinking-aloud with the first sentence to decide what word will 
go best in the blank: “I’m going to make an inference based on the sentence here. When dogs 
play fetch, they usually either use a toy, a ball, or a stick, so it will probably be a word similar to 
these.” 

Reveal the mystery word. Explain that you used an “inference” clue to determine the word. 

Guided Practice Independent Practice 

1. Continue to play the game (sentences #2-5). Chorally 
read each sentence as a class. 

2. Allow students to turn and talk with a partner to discuss 
what they think the mystery word is before sharing. 

3. After each sentence, review the context clue in the 
sentence that helped determine the missing word. 

4. Have students record their answers on their handout 
(Handout RI.3.4-1.3). 

5. Explain that the unfamiliar words they encounter when 
reading a text should be approached like the missing 
words in the game; students should use the same 
strategies to help determine the unknown word that 
they used to determine the missing words in the game. 

1. Instruct students to do 
sentence #6 on their own. In 
addition to writing the 
missing word, they will also 
write the context clue that 
helped them. 

2. Monitor student responses. 

Reflection and Closing 

1. Collect handouts and review the answer to the last sentence. 

2. Conduct a turn and talk: Partners will ask each other the definition of context clues and how they 
are used. 

 
  



RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 1/3  
in Lesson 

Progression 
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CENTER TITLE  WHAT’S THAT WORD?  

Focus standard Materials Student Procedure 

RI.3.4 
 
Additional 
Standard: 
L.3.4 

• Selected texts based on students’ 
independent reading levels with 
unfamiliar/unknown words 
highlighted 

• Frayer Model Graphic Organizer 
RI.3.4-1.4 

1. Select the text appropriate for 
your reading level.  

2. Read the text. 

3. Use context clues to complete the 
Frayer Model Graphic Organizer 
for each highlighted word. 

Center Accountability Completed Frayer Model Graphic Organizer 

 
 

HANDOUTS FOR LESSON 

RI.3.4-1.1   Vocabulary Graphic Organizer 

RI.3.4-1.2   Context Clues Type Example Anchor Chart 

RI.3.4-1.3   Unknown Word Activity Sheet 

RI.3.4-1.4   Frayer Model Graphic Organizer 

 



HANDOUT RI.3.4-1.1 Vocabulary Graphic Organizer  
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Name _______________________________________________ Date____________________ 

 

 

WORD DEFINITION EXAMPLE 

   

   

   

   

   

   

   

   

 
 

RI.3.4   VOCABULARY GRAPHIC ORGANIZER 



HANDOUT RI.3.4-1.2 Context Clues Type Example Anchor Chart  
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HANDOUT RI.3.4-1.3 Unknown Word Activity Sheet  
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Name _______________________________________________ Date____________________ 

 

 

1. The dog ran to fetch the ____________. 

 Type of Context Clue Used:  _________________________________   

      

2. I thought the camp food would be gross, but actually I found it to be quite __________. 

 Type of Context Clue Used:  _________________________________ 

   

3. “Come to the kitchen at ____________,” his mother shouted. 

 Type of Context Clue Used:  _________________________________ 

  

4. It was so cold outside that I put on my coat,  ___________, and gloves. 

 Type of Context Clue Used:  _________________________________ 

 

5. Look how _________ that cat is! I think that is the smallest cat I’ve ever seen! 

 Type of Context Clue Used:  _________________________________ 

 

6. The crowd _________ as their favorite team entered the football field. 

 Type of Context Clue Used:  _________________________________  
 

 

RI.3.4   UNKNOWN WORD ACTIVITY 



HANDOUT RI.3.4-1.4 Frayer Model Graphic Organizer  
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FRAYER MODEL 

Definition Characteristics/Draw 

Examples Non-Examples 



RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 2/3  
in Lesson 

Progression 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  The meaning of unfamiliar words and phrases in grade-
level text. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

“The Crab” from ReadWorks.org  1. What does this word mean based on other words in 
the sentence? 

2. What types of context clues are used?  
3. What is the meaning of _____ as it is used in the text?  

How do you know? 
4. What other words in that sentence helped you 

understand the meaning of that word? 
5. Do you know another meaning for that word? 
6. How does knowing what _____ means help you 

understand the meaning of ____? (synonym or 
antonym clues)  

7. Find the sentence in the text that supports the 
meaning of the word ____. 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Vocabulary Graphic Organizer 

• Context Clue Type Anchor Chart 

• “The Crab” Text  

• “The Crab” Independent Practice 
Page 

• “The Crab” Unfamiliar Words and 
Context Clues Anchor Chart 

• (Optional) Context Clue Video  

 N/A 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can use context clues to determine the meaning of unfamiliar words and phrases in a text. 

 I can identify context clues to help me determine unfamiliar words and phrases in a text. 

  

https://www.readworks.org/modal/nojs/pdf/226379/226380
https://www.readworks.org/modal/nojs/pdf/226379/226380
https://www.readworks.org/modal/nojs/pdf/226379/226380
https://learnzillion.com/lesson_plans/8343-determine-the-meaning-of-words-as-they-are-used-in-a-text/description


RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 2/3  
in Lesson 

Progression 
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Academic Vocabulary Instruction 

1. Review the following words: context clues, determine, definition, synonym, antonym, example, 
and inference using the definitions and hand motions. Have students refer to their vocabulary 
graphic organizer if needed (Handout RI.3.4-1.1). 

2. Complete a Frayer Model for the word determine (4 boxes: definition, sentence, synonyms, 
antonym). 

Making a Connection 

Who remembers what we did yesterday? (Determined unknown words using context clues.)  
Today we will go further and determine the meaning of unknown or unfamiliar words in a text using 
context clues. 

Anticipatory Set/Introduction to the Lesson 

1. Have students turn and talk while reciting “I can” statements.  
2. (Optional) Show Context Clue video to students: https://learnzillion.com/lesson_plans/8343-

determine-the-meaning-of-words-as-they-are-used-in-a-text/description.  
3. Review the types of context clues using the anchor chart from the previous day (Handout 

RI.3.4-1.2).  
4. Pass out the passage “The Crab” and the accompanying Independent Practice Sheet. 
5. Set the purpose for the lesson. Explain that students will determine the meaning of the bold 

words in the text based on the context clues surrounding the bold word. 
6. Read the first paragraph while students follow along. 
7. After reading, revisit the first bolded word, gloomy. 
8. Model thinking-aloud to determine the meaning of gloomy in context: “I see an antonym 

context clue, ‘but when I woke up the sun was shining and there wasn’t a cloud in the sky.’ I 
know this is an antonym clue because I see the signal word ‘but,’ and I also know that it was 
supposed to be a different kind of day. So, I think gloomy must mean dark or cloudy.” 

9. Record your thinking on an anchor chart that breaks down the inferred meaning, evidence, and 
type of context clue (Handout RI.3.4-1.2). 

10. Have students record the meaning on their handout. Students will use the anchor chart 
organizer on Day 3. 

Note: Depending on students’ level of understanding, conduct a second think aloud for ecstatic. 

Guided Practice Independent Practice 

1. As a class, reread the sentence in the first 
paragraph that includes the word ecstatic.  

2. Encourage students to talk to a partner about what 
they think the word might mean, based on the 
context clues surrounding the word. 

3. Together, find the evidence that helps determine 
the meaning of the word (Evidence: “instead of 
being ecstatic, she was unenthusiastic…”). 

1. Students will chorally read the 
remaining text with a partner. 

2. After reading, students will 
reference the anchor chart and the 
text to determine the meanings of 
the following words: complain, 
anxious, familiar, impatient, and 
splendid. 



RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 2/3  
in Lesson 

Progression 
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Guided Practice (continued)  Independent Practice (continued) 

4. Have students identify the type of clue (antonym). 

5. Ask students to discuss what the meaning of 
ecstatic is based on the text (overly excited). 

6. While writing the answer on the anchor chart, 
instruct students to also record their answer on 
their handouts.  

7. Chorally read the second paragraph. Repeat steps 
#1-6 for scurry and curious. 

8. With each new word discussed, overemphasize the 
evidence and context clues used to determine the 
meaning of the word. 

3. Instruct students to write down what 
they think is the meaning of the 
word and the type of context clue 
that helped them infer their answer. 

4. Monitor student conversations and 
re-teach as needed (a small group 
can also be pulled to the teacher 
table at this time if needed, 
depending on student level). 

Reflection and Closing 

1. Review the rest of the independent practice as a class. 

2. Turn and talk: Which context clues are the easiest to use? Which are the hardest? 

 

HANDOUTS FOR LESSON 

RI.3.4-1.1   Vocabulary Graphic Organizer 

RI.3.4-1.2   Context Clues Type Example Anchor Chart 

RI.3.4-2.1   “The Crab” Unfamiliar Words and Context Clues Anchor Chart 

 



HANDOUT RI.3.4-2.1 “The Crab” Unfamiliar Words and Context Clues Anchor Chart 
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Name _______________________________________________ Date____________________ 

 

 

Word Inferred Meaning Evidence 
Type of  

Context Clue 

gloomy 

      

ecstatic 

      

scurry 

      

curious 

      

complain 

      

anxious 

      

familiar 

      

impatient 

      

splendid 

      

 
  

RI.3.4   UNFAMILIAR WORDS AND CONTEXT CLUES 



RI.3.4  Determine the meaning of general academic and domain-specific words and 
phrases in a text relevant to a grade 3 topic or subject area. 

DAY 3/3  
in Lesson 

Progression 
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ESTIMATED TIME  LESSON TARGET(S) 

30 minutes  • Identify and use different types of context clues to 
determine the meaning of unknown words and 
phrases. 

• Use evidence from the text to determine unfamiliar 
words and phrases. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

“Animals Get Ready” (Lexile Level 
690L) and question set (Lexile Level 
690) from ReadWorks.org 

 1. What does this word mean based on other words in 
the sentence? 

2. What types of context clues are used?  

3. What is the meaning of _____ as it is used in the text?  
How do you know? 

4. What other words in that sentence helped you 
understand the meaning of that word? 

5. Do you know another meaning for that word? 

6. How does knowing what _____ means help you 
understand the meaning of ____? (synonym or 
antonym clues)  

7. Find the sentence in the text that supports the 
meaning of the word ____. 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• “Animals Get Ready” Text 

• Vocabulary Graphic Organizer 

• Context Clue Type Anchor Chart 

• Context Clue Graphic Organizer 
Anchor Chart 

• Student Context Clue  
Graphic Organizer 

 N/A 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can use context clues to determine the meaning of unfamiliar words and phrases in a text. 

 I can identify specific context clues as evidence to help me determine unfamiliar words and 
phrases in a text. 

  

https://www.readworks.org/article/Animals-Get-Ready/4df4f9e9-7008-4f60-9e6e-e79b87f2797e#!questionsetsSection:1352/answerKey:false/articleTab:content/
https://www.readworks.org/article/Animals-Get-Ready/4df4f9e9-7008-4f60-9e6e-e79b87f2797e#!articleTab:questionsets/questionsetsSection:1352/
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Academic Vocabulary Instruction 

1. Review the definitions and hand motions for the following words: context clues, determine, 
definition, synonym, antonym, example and inference. Have students refer to vocabulary 
graphic organizer if needed (Handout RI.3.4-1.1) 

2. Create a vocabulary triangle with the words synonym, antonym and example. As a class, come 
up with 4 sentences: a sentence with synonym and antonym, a sentence with synonym and 
example, a sentence with antonym and example, and a sentence with all three words. 

Making a Connection 

We have spent the past two days learning about how to use context clues to help us determine the 
meaning of unfamiliar words. Today will be our last day explicitly working with this concept. However, 
this is an ongoing skill, and we will continue to practice using context clues to help us understand the 
meaning of unfamiliar vocabulary as we read new texts. 

Anticipatory Set/Introduction to the Lesson 

1. Review the “I can” statements. Have students recite the statements to a partner. 

2. Review the types of context clues using the anchor chart (Handout RI.3.4-1.2).  

3. Set the purpose for the lesson: “Today we will read an informational text, ‘Animals Get Ready.’ 
You will be put into groups and each group will be responsible for teaching the class a word 
from the text.” 

Guided Practice Independent Practice 

1. Pass out a copy of the text, “Animals Get Ready” and a 
Context Clues Graphic Organizer (Handout RI.3.4-3.1) 
to each student. 

2. Divide students up into groups so that there are five 
groups total.  

3. Chorally read the text as a class, or have students 
chorally read within groups. 

4. Assign one of the following words to each group: 
hibernate, diapause, adapt, migrate, and gather. 

5. Allow time for students to work in groups. 

6. Groups take turns teaching the class. 

7. As students share their responses, record their results 
on a Context Clues Type Example Anchor Chart 
(Handout RI.3.4-3.1). 

1. Provide students with the 
following prompt as an exit 
ticket to be answered on a 
sticky note, index card, or 
notebook paper: “Explain the 
steps you need to take to 
determine the meaning of an 
unfamiliar word in a text.” 
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Reflection and Closing 

1. Conduct a turn-and talk with students: “How does this standard better prepare me to read an 
informational text?” 

2. Allow students the opportunity to share their thoughts in a class discussion. 

 

CENTER TITLE  WHAT’S THAT WORD?  

Focus standard Materials Student Procedure 

RI.3.4 
 
Additional 
Standard: 
L.3.4 

• Selected texts based on 
students’ independent 
reading levels 

• Highlighter 

• Context Clue Student 
Graphic Organizer RI3.4-3.1 

1. Read the text. 

2. Use the Context Clue Student Graphic 
Organizer (Handout RI.3.4-3.1) to 
determine the meaning of unfamiliar 
words in the text. 

3. Highlight and record the evidence from 
the text that gave you your clue.  

Note: You can select the words in the text or 
allow students to find their own. 

Center Accountability Completed Context Clue Student Graphic Organizer 

 
 

HANDOUTS FOR LESSON 

RI.3.4-1.1   Vocabulary Graphic Organizer 

RI.3.4-1.2   Context Clues Type Example Anchor Chart 

RI.3.4-3.1   Context Clue Student Graphic Organizer 

 



HANDOUT RI.3.4-3.1 Context Clues Graphic Organizer 
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Name _______________________________________________ Date____________________ 

 

 

Word Inferred Meaning Evidence 
Type of  

Context Clue 

 

      

 

      

 

      

 

      

 

      

 

      

 

      

 

      

 

      

 

RI.3.4   CONTEXT CLUES GRAPHIC ORGANIZER 
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MCCRS ELA STANDARD  

RI.3.5  Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate 
information relevant to a given topic efficiently. 

 

KEY LANGUAGE/ 
VERBS/TERMS  

Related to the Standard FORMAL DEFINITION 
STUDENT-FRIENDLY 
DEFINITION 

Text Features Print features, as well as graphic 
organizational aids, used to show 
important information (e.g. bold  
print, italics, maps, charts, labels,  
or headings) 

Tools that help readers locate and 
find important information (e.g. 
bold print, italics, maps, charts, 
labels, or headings) 

Search Tools Online tools used to locate 
information: electronic menus, icons, 
key words, sidebars or hyperlinks 

Online tools used to find 
information: electronic menus, 
icons, key words, sidebars, 
hyperlinks) 

Efficiently Productive or desired effects Done quickly and productively 

Locate To determine or indicate a place  
or site 

To determine or find (information) 

Topic a) The subject of a discourse or of a 
section of a discourse b) a heading in 
an outlined argument or exposition 

What a text is about, the subject 
of a text 

Key Word A significant word from a title or 
document used especially as an  
index to content 

An important word in a text, 
usually in bold or italics 

Side Bar An interface element that displays a 
list of choices, it typically appears as a 
column to the left of the main content, 
though it can be on the right as well. 

A column or box with a list of 
information (can be used both in 
print and online). 

Hyperlink An electronic link providing direct 
access from one distinctively marked 
place in a hypertext document to 
another in the same or different 
document 

An electronic link that takes you to 
a new place with information on 
that topic 

Heading The title of a section in an 
informational text 

The title of a section in an 
informational text, informs you 
what you will read about 
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ESTIMATED TIME  LESSON TARGET(S) 

30 minutes  • Use key words while conducting text and Internet 
searches to quickly and efficiently locate information 
on a topic. 

• Explain how text features and search tools help 
readers navigate the text and locate additional 
information on a topic. 

• Choose the appropriate text feature or search tool to 
complete a task efficiently.  

• Evaluate how text features connect to the greater text. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

“Martin Luther King, Jr.” from 
Teachers Pay Teachers (free) 

 1. What are text features? 

2. What are examples of text features? 

3. What are the purposes of different text features? 

4. Why are text features important to the reader? 

5. How do text features and search tools help readers 
access and understand various texts?  

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Text Features Graphic Organizer 
Anchor Chart  

• Text Features Vocabulary 
Anchor Chart  

• RI.3.5 Strategy Anchor Chart  

• RI.3.5 Student Graphic Organizer 

• Exit Ticket 

 How do the text features in “Martin Luther King Jr.” 
enhance your understanding of Martin Luther King Jr.’s 
role in the Civil Rights Movement? Be sure to explain the 
purpose of at least three text features in your answer. 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can identify and use text features such as key words, captions, headings, and sidebars to help 
me locate important information in a text. 

 I can explain the purpose of each text feature and search tool. 

  

https://www.teacherspayteachers.com/FreeDownload/MLK-Freebie-2952540
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Academic Vocabulary Instruction 

1. Develop a vocabulary anchor chart to introduce vocabulary related to the lesson (Handout 
RI.3.5-1.1): text features, search tools, locate, efficiently, headings, key words, side bar, 
hyperlinks.  

2. Although the words will already be on the anchor chart, the teacher should write definitions 
as words are introduced.  

3. Introduce the words with student-friendly definitions.  

4. Teach students hand motions to represent the words and have them practice the motions 
with a partner. (Suggested hand motions: text features – use both hands to draw a square in 
the air; search tools – put one hand over eyes and scan the horizon; locate – put one hand 
over eyes and point to an object in the distance; efficiently – roll hands in front of you in a 
wheel motion;  headings – use one hand to draw a line motion at the head level; key words – 
turn one hand like turning a key; side bar – move one hand up and down to your side;  
hyperlinks – point in the air as if clicking on a link) 

5. Add words to the word wall. 

Note: Add in images of text features on anchor chart, as seen on strategy anchor chart. 

Making a Connection 

I have a picture/poster/advertisement (the school may have a flyer or use something from the web). 
Authors enhance text with different types of font such as bold print or a larger font for headings, 
graphics, captions, and sidebars to draw the reader in and make information more easily accessible. 
The same goes for text features in informational text. Authors use an array of features to present and 
highlight important information. 

 

Note: Alternatively, show students a passage with NO text features and a passage with text features. 
Have them make observations about what they see. Point out that the text with text features makes 
important information more visible and accessible and is more likely to draw in the reader than a text 
without features. 

Anticipatory Set/Introduction to the Lesson 

1. Review “I can” statements with students. Have students repeat the statement to a partner. 

2. Ascertain prior knowledge by asking students: What is the difference between fiction and 
nonfiction? What are some fiction and nonfiction texts you’ve read? 

3. Hold up a nonfiction book available in the classroom. The book should have multiple types of 
text features (such as a classroom textbook/big book, or texts such as National Geographic  
for Kids).  

4. Set the purpose for learning by reciting the “I can” statements. Explain to students that authors 
include text features to support and enhance the reader's interpretation of the text. Effective 
readers use text features and search tools to efficiently locate additional relevant information. 
Using the book, point out text features that were taught in first and second grade: table of 
contents, glossary and index. Then, explain that in this lesson, students will learn  
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Anticipatory Set/Introduction to the Lesson (continued) 

different types of text features within the text and how to use them. These will be headings, 
key words, sidebar, and captions.  

5. Introduce students to the strategy anchor chart (handout RI.3.5-1.2). Review the steps used to 
identify and use text features to increase understanding of the text.  

6. Read excerpts from the text aloud, pausing to give reference to the text features in the book. 
Point out headings, captions, key words and if applicable, a side bar. Think aloud: “What text 
features do I see on this page? What information does this text feature show me? Why is it 
important information?” 

Guided Practice Independent Practice 

1. Create an anchor chart (handout RI.3.5-1.3) with three 
columns entitled: Text Feature/Search Tool, What Does It 
Do?, and How Does It Help Me Better Understand the 
Text? Record each type of text feature used in the text, 
add a visual representation of what it looks like, and 
discuss its purpose in relationship to the text. 

2. Distribute the Martin Luther King Jr. passage. Have 
students work with a partner to preview the text and 
point out text features.   

3. Before reading: Discuss and assist students in identifying 
text features found in the text and in determining what 
additional information each text feature offers to 
complete the anchor chart. 

• sidebar 

• headings 

• captions 

• key words 
4. Chorally read the passage while pausing to pose the 

following text dependent questions. Allow students to 
turn and talk to a partner or discuss their answers with a 
small group: 

a. Before reading:  

• Before reading the selection, what can we infer 
about the text based solely on the headings and 
key terms?  

b. During reading:  

• Explain why the author decided to underline the 
key word ‘segregation’ in the second paragraph. 

• Based on the main idea of the third paragraph, 
what could be another possible heading? Why? 

1. Provide students with a 
variety of leveled 
nonfiction texts and one of 
the attached graphic 
organizers. Texts can be 
pulled from ReadWorks, 
leveled readers available 
through your curriculum, 
NewsELA, etc. 

2. Have students work with a 
partner to locate the text 
features listed on the 
anchor chart. Students will 
complete a graphic 
organizer (handout RI.3.5-
1.4). Circulate and provide 
guidance and feedback as 
needed.  

Writing Extension (to be 
completed either during the 
writing block, at the teacher 
table, or as additional 
guided/independent practice): 
How do the text features in the 
text, “Martin Luther King Jr.” 
enhance your understanding of 
Martin Luther King Jr.’s role in 
the Civil Rights Movement? Be 
sure to explain the purpose of 
at least three text features in 
your answer. 

  



RI.3.5  Use text features and search tools (e.g., key words, sidebars, hyperlinks) to 
locate information relevant to a given topic efficiently. 

DAY 1/3  
in Lesson 

Progression 

 

STANDARDS GUIDEBOOK   RI 3.4 – 3.6   Craft and Structure 31 

Guided Practice (continued) Independent Practice (continued) 

c. After reading: 

• What is the purpose of the timeline in the 
article? What information does it provide for us? 

• How did the text features better help us 
understand information about Martin Luther 
King Jr.? What information would have been 
missing had the text features not be present? 

Note: Incorporate any currently 
established writing 
routine/strategies with the 
Writing Extension activity (ex: 
RACES, 4-Square, etc.) 

Reflection and Closing 

1. Have students share with the class the text features they identified in their group work. 
2. As a class, use the anchor chart to review the learned text features and their purposes (heading, 

caption, sidebar, key words).  

3. Complete the attached exit ticket (handout RI.3.5-1.5). 

 

CENTER TITLE  TEXT FEATURE BOOKLET  

Focus standard Materials Student Procedure 

RI.3.5 
 

• Magazines 

• Scissors 

• Glue 

• Construction paper 
folded into booklets 

• Text Features anchor 
chart 

1. Distribute various magazines at an 
independent reading center. 

2. Students will use the class-created anchor 
chart as a guide to find and cut out 
examples of text features. 

3. Students will identify, label, and glue 
examples of text features into their text 
feature booklets and include a student-
friendly explanation of why each particular 
text feature is important to readers.  

Center Accountability Completed Text Feature Booklet 

 

HANDOUTS FOR LESSON 

RI.3.5-1.1   Vocabulary Example Anchor Chart 

RI.3.5-1.2   How to Use Text Features Example Anchor Chart 

RI.3.5-1.3   Graphic Organizer Example Anchor Chart 

RI.3.5-1.4   Day 1 Graphic Organizer 

RI.3.5-1.5   Day 1 Exit Ticket 

 



HANDOUT RI.3.5-1.1 Vocabulary Example Anchor Chart 
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HANDOUT RI.3.5-1.2 How to Use Text Features Example Anchor Chart 
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HANDOUT RI.3.5-1.3 Graphic Organizer Example Anchor Chart 
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HANDOUT RI.3.5-1.4 Day 1 Graphic Organizer 
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Name _______________________________________________ Date____________________ 

 

 

Text Feature What it looks like Its purpose 

 

    

 

    

 

    

 

    

 

    

 

    

 

RI.3.5   TEXT FEATURES GRAPHIC ORGANIZER 



HANDOUT RI.3.5-1.5 Day 1 Exit Ticket 
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Name _______________________________________________ Date____________________ 

 

 
 

Directions: Using the informational text, “Martin Luther King, Jr.,” color 
code the following text features using crayons, markers, or colored 
pencils. If you don’t see a text feature, note it below. 
 
 
 
 
 
 
 
 
 
 
 
  

RI.3.5   Exit Ticket 

What text 
features do you 
NOT see in the 

article? 
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ESTIMATED TIME  LESSON TARGET(S) 

30 minutes  • Use text features (bold print, headings, 
captions and sidebars) to locate information 
on a given topic. 

• Understand that authors create informational 
texts with different text features to help 
readers locate important information. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

“Bengal Tigers” adapted from a free download 
with no Copyright 

 1. What is the main topic of the text? 

2. How do the text features better help you 
understand the main topic of the text? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Text Features Graphic Organizer  
Anchor Chart  

• Text Features Vocabulary Anchor Chart  

• Text Features Strategy Anchor Chart  

• Student Graphic Organizers 

• Exit Ticket 

 Write an informative essay describing Bengal 
tigers and what people can do to protect them. 
Use information found from at least two text 
features to support your answer. 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can identify text features such as key words, captions, headings and sidebars to help me locate 
important information in a text. 

 I can use text features such as key words, captions, headings and sidebars to locate information 
relevant to a given topic. 

 I can explain how text features help me better understand the text. 

Academic Vocabulary Instruction 

1. Review the previous day’s Vocabulary Anchor Chart (handout RI.3.5-1.1) text features: bold 
print, captions, headings, key words, sidebars, relevant information, topic, locate, efficiently. 
Have students practice using the hand motions while reviewing word meanings.  

2. Cover up either the word or the definition of the word with an index card, and have students 
provide the missing information. 

  

https://www.teacherspayteachers.com/Product/Nonfiction-Text-Feature-Assessment-2970455
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Making a Connection 

Yesterday, we were introduced to text features and search tools which help us, as readers ,to find 
important information in a text. We worked together to create this text feature anchor chart. We 
also practiced identifying and using text features in a text on Dr. Martin Luther King, Jr. Today, we 
will use what we learned about text features to help us find important information in a passage 
about Bengal tigers. 

Anticipatory Set/Introduction to the Lesson 

1. Review “I can” statements with students. Have students recite the statements to a partner. 

2. Randomly select 4 students to come up to the front of the class.  

3. Each student will be given an index card with a text feature written on it (caption, key word, 
sidebar, heading), but will not show their card to the class.  

4. The rest of the class will ask “yes” or “no” questions to each student to determine which text 
feature he or she has on their card. 

5. Set purpose for lesson: “Today, we will review text features that we often find in printed news 
articles, magazines, and informational text. Remember that text features help us locate 
relevant and important information in a text. Today, we will read an informational text, ‘Bengal 
Tigers.’ Think about the details that are presented through the text features, and how they help 
us better understand the main topic and key points.” 

Guided Practice Independent Practice 

1. Review RI.3.5 Anchor Charts (handouts 
RI.3.5-1.2, RI.3.5-1.3). 

2. Chorally read “Bengal Tigers.” Identify the 
text features located in the text, and have 
students label the text features. Point out 
that hyperlinks are present in the text, but 
those will be touched on in more depth 
during a subsequent lesson (Day 3). 

3. Text dependant questions: 

a. Before reading:  

• Before reading the selection, 
what can we infer about the 
text based solely on the 
headings and key terms?  

b. During reading:  

• What does “endangered” 
mean? Why are Bengal tigers 
endangered? 

• What type of prey do Bengal 
tigers seek? 

1. Break students into 4 groups. Give each 
group a specific text feature found in the 
text: bold print/key words, heading, 
caption, sidebar. 

2. Students complete the graphic organizer 
(handout RI.3.5-2.1) for their specific text 
feature by identifying the text feature, 
stating its purpose, and explaining how it 
helps the reader better understand the 
text. 

3. Groups will share out their findings with 
the class. Teacher will use sticky notes to 
complete the graphic organizer anchor 
chart. Students will record the other text 
features in their own graphic organizers. 

Writing Extension (to be completed either 
during the writing block, at an independent 
center, or as additional guided/independent 
practice) Be sure to follow your normal writing 
routine when completing the prompt: Write an 
informative essay describing Bengal tigers, and  
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Guided Practice (continued) Independent Practice (continued) 

• How can people help protect 
the Bengal tiger population? 

• What do Bengal tigers look like? 
Which text feature shows us this 
information? 

c. After reading:  

• What other sidebar topic could 
be added to the text? 

what people can do to protect them. Use 
information from the text and at least two of its 
text features to support your answer. 

Note: Incorporate any currently established 
writing routine/strategies with the Writing 
Extension activity (ex: RACES, 4-Square, etc.) 

Reflection and Closing 

1. Students turn-and-talk to share three things they have learned about text features.  
2. Randomly select three pairs to share their thoughts with the class. 

3. Students answer exit ticket (handout RI.3.5-2.2) 

 

CENTER TITLE  TEXT FEATURE COLOR CODING  

Focus standard Materials Student Procedure 

RI.3.5 
 

• “Monkey Business” 
(Lexile Level 670L) and 
question set (Lexile 
Level 670L) from 
ReadWorks.org 

• RI.3.5-2.1 graphic 
organizer 

• Assorted crayons  

• Pencils 

1. Partner Read the article “Monkey Business.”  
2. Color-code text features using crayons (title: 

red, heading: blue, bold: orange, photograph: 
yellow, caption: purple) 

3. Complete RI.3.5-2.1 graphic organizer 
4. Extension: Create captions for the three 

pictures in the text. 
5. Early finisher: Complete ReadWorks questions 

for the passage “Monkey Business.”  

Center Accountability Completion of graphic organizer, color-coded text, and questions 

 
 

HANDOUTS FOR LESSON 

RI.3.5-1.1   Vocabulary Example Anchor Chart 

RI.3.5-1.2   How to Use Text Features Example Anchor Chart 

RI.3.5-1.3   Graphic Organizer Example Anchor Chart 

RI.3.5-2.1   Text Features Graphic Organizer 

RI.3.5-2.2   Day 2 Exit Ticket 

 

https://www.readworks.org/78b04c98-7868-47e0-b6b3-d658a5230fba
https://www.readworks.org/article/Monkey-Business/f772db15-adcb-41b5-8716-102d4fb0e0e6#!articleTab:questionsets/questionsetsSection:1982/


HANDOUT RI.3.5-2.1 Text Features  Graphic Organizer 

 

STANDARDS GUIDEBOOK   RI 3.4 – 3.6   Craft and Structure 40 

Name _______________________________________________ Date____________________ 

 

 

Text Feature What does this text feature do? 
How does this text feature help  
me better understand the text? 

 

    

 

    

 

    

 

    

 

    

 

RI.3.5   TEXT FEATURES GRAPHIC ORGANIZER 



HANDOUT RI.3.5-2.2 Day 2 Exit Ticket 
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Name _______________________________________________ Date____________________ 

 

 
 

Directions: Next to each fact about Bengal Tigers, write the letter of the 
section name/text feature that shows where the fact was found.  
 
You will use some letters MORE than once. 
 
 

A. Where They Live 

B. What They Eat 

C. Their Size 

D. What Can People Do To Help? 
 

_____ Bengal Tigers live in places with lots of trees and rainfall. 

_____ People can help Bengal Tigers by advocating for tiger-friendly 
policies. 

_____ Female Bengal Tiers weigh between 350 and 400 pounds. 

_____ Bengal Tigers use their stripes to help them hunt their prey. 

_____ You can find Bengal Tigers in Southeast Asia. 
 
 

RI.3.5   Exit Ticket 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  • Understand that search tools are used to locate relevant 
information on a given topic. 

• Understand hyperlinks, sidebars, graphics, photos, 
illustrations, diagrams, timelines, tables,  

• Understand key words are specific words or phrases 
about a given topic, which are used to locate relevant 
information about it within a text or when navigating  
the Internet. 

• Understand sidebars beside a larger body of text provide 
additional relevant information on a given topic. 

• Understand hyperlinks are words, phrases, graphics, or 
images on a website that allow the user to click to 
another web page, document, or additional information. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

N/A  How do text features and search tools help readers locate 
information and make meaning of various texts? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Dry Erase Boards and Markers 

• Text feature anchor chart 

• The National Geographic Kids 
website  

• Handout for jigsaw activity 

 Describe the step-by-step process of finding information 
about the Beluga whale on The National Geographic Kids 
website. Be sure to include at least three text features in 
your answer. 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can identify text features such as key words, captions, headings and sidebars to help me locate 
important information in a text. 

 I can use text features such as key words, captions, headings and sidebars to locate information 
relevant to a given topic. 

 I can explain how text features help me better understand the text. 

  

https://kids.nationalgeographic.com/
https://kids.nationalgeographic.com/
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Academic Vocabulary Instruction 

1. Review the following vocabulary words on the word wall: text features, search tools, key 
words, sidebars, hyperlinks, relevant information, topic, locate, efficiently. 

2. Complete a 4-Square Frayer Model on the word “text features.” The four boxes should be: 
definition, sentence, examples, non-examples.  

3. Be sure to include all the words on the vocabulary anchor chart in the definition.  

4. Allow students to work in partners to complete the Frayer Model. 

5. As a class, review student answers. 

Making a Connection 

We have spent the past two days reviewing text features in print. Today, we will learn how to locate 
information using electronic text features. The same concepts we have worked with over the past 
two days will still apply when we work with electronic text features, except that online text features 
are more interactive. 

Anticipatory Set/Introduction to the Lesson 

1. Review “I can” statements with students. Have students repeat the statements to a partner. 

2. Pass out either white boards or a sheet of paper in a sheet protector and dry erase markers. Put 
students into partner groups. 

3. Using a whiteboard, projected PowerPoint presentation, or interactive whiteboard, display the 
image of a text feature. (Text feature images to show: hyperlink, caption, electronic menu, 
sidebar.) 

4. Have students write down the name of the text feature displayed.  

5. When you say “Showdown,” students will hold up their boards to a partner.  

6. If students have the same answer, they discuss why it’s correct. If they have different answers, 
they must choose which answer is correct.  

7. Then the class will discuss the correct answer together.  

Note: Utilize resources from websites such as Kids National Geographic, ReadWorks, or NewsELA. 

Guided Practice Independent Practice 

1. Pull up the Kids National Geographic website. 

2. Guide students through the site and explain the various 
search tools and features found on the website 
(hyperlink, electronic menu, side bar, search bar, key 
words, captions, etc.).  

3. If student technology is available, have students type in 
the webpage hyperlink: 
https://kids.nationalgeographic.com. If limited 
technology is available, the teacher will type in the 
webpage hyperlink on a Smartboard or projected screen.  

4. Identify the electronic menu, search bar, and headings.  

1. Using the Kids National 
Geographic website, students 
will work with a partner and 
complete a jigsaw activity to 
practice navigating the 
website, using various  
search tools.  

2. Provide student pairs with 
specific questions from the 
Jigsaw handout (handout 
RI.3.5-3.1). Student pairs must 
be given all questions under a  

https://kids.nationalgeographic.com/
https://kids.nationalgeographic.com/
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Guided Practice (continued) Independent Practice (continued) 

5. Click on “Animals.” 

6. Scroll down and point out the electronic sidebar. 
Uncheck Reptile, Invertebrate, Fish, Insect, and Bird in “I 
Want to See” to demonstrate its use. Ask students why 
this feature exists and discuss how it helps locate 
information. 

7. Point out the Search tool “Sort by” and show students 
how you can sort information by popularity, oldest, and 
newest. Ask students why this feature exists and discuss 
how it helps in the search. 

8. Click on the article, “Tyrannosaurus Rex.” 

9. Scroll through the article to identify all text features 
(bold print, heading, captions). Review with students the 
purpose of each text feature and how it helps them 
better understand the information presented about the 
Tyrannosaurus Rex. 

10. Add to the RI.3.5-1.3 Graphic Organizer Anchor Chart 
and fill out information based on the article and the 
search tools used to reach the article. Students will 
complete their own copy.  

Note: Depending on technology availability, students could 
use Chromebooks, iPads, tablets, etc. to complete this lesson. 
If student technology is not available, the teacher can use a 
Smartboard, Promethean Board, projector, etc. This lesson 
could also be done in the computer lab. 

bold heading to effectively 
complete the activity.  

3. Students will research 
information to answer their 
assigned questions. 

4. After students have 
completed the activity, share 
responses as a class.  

Writing Extension (to be 
completed either during the writing 
block, at the teacher table, or as 
additional guided/independent 
practice) Follow normal writing 
routine in place: Describe the step-
by-step process of finding 
information about the Beluga 
whale on The National Geographic 
Kids website. Be sure to include at 
least three text features in your 
answer. 

Note: Incorporate any currently 
established writing routine/ 
strategies with the Writing 
Extension activity (ex: RACES, 
 4-Square, etc.) 

Reflection and Closing 

On a sticky note, have students write one thing they learned about electronic features during their 
website navigation activity and one question they may have about a topic they researched. Allow for a 
few students to share out their responses with the class. 
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CENTER TITLE  SEARCH TOOL NAVIGATION  

Focus standard Materials Student Procedure 

RI.3.5 • “Endangered Species: 
The marine otter”  
(Lexile Level 680L) 
from NewsELA.com 

• RI.3.5-3.2 graphic 
organizer 

1. Students will read the article “Endangered 
Species: The Marine Otter.”  

2. Students will navigate the article, using search 
tools. 

3. Students will complete a RI.3.5-3.2 graphic 
organizer.  

4. Extension: Students will complete the 
ReadWorks questions to the passage “Saving 
Hawaiian Monk Seal” (Lexile Level 780L) 

Note: If there is no access to Chromebooks or 
computers in the classroom, have students 
complete the activity in the computer lab. 

Center Accountability Completion of graphic organizer, color-coded text, and questions 

 
 

HANDOUTS FOR LESSON 

RI.3.5-1.1   Vocabulary Example Anchor Chart 

RI.3.5-1.2   How to Use Text Features Example Anchor Chart 

RI.3.5-1.3   Graphic Organizer Example Anchor Chart 

RI.3.5-2.1   Text Features Graphic Organizer 

RI.3.5-3.1   Jigsaw Guiding Questions Activity 

RI.3.5-3.2   Center Activity Recording Sheet 

 

https://newsela.com/read/elem-es-marine-otter/id/41896
https://newsela.com/read/elem-es-marine-otter/id/41896
https://www.readworks.org/article/Saving-Hawaiian-Monk-Seals/d84b1df4-fa87-4c75-a6f6-f29b384f3187#!articleTab:content/
https://www.readworks.org/article/Saving-Hawaiian-Monk-Seals/d84b1df4-fa87-4c75-a6f6-f29b384f3187#!articleTab:content/
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Using Text Features & Search Tools 
https://kids.nationalgeographic.com/explore/states/mississippi/#mississippi-holly-springs.png 

Look at the article entitled “The Magnolia State.” 

1. What do the words in bold text represent? 
 

Follow the directions located under the picture. 

2. What is Gulf Islands? 
 

3. What is the purpose of the picture? 
 

Find the Wildlife subheading. 

4. What is a mammal? What did you do to find the information? 
 

Find the labeled pictures. 

5. What are they? 
 

6. Why are they important in this article? 
 

7. Under what subheading will you find the meaning of Mississippi? What 
does it 
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Using Text Features & Search Tools 
https://kids.nationalgeographic.com/explore/states/north-carolina/ - north-carolinaseashore.jpg 

Look at the article entitled “The Tar Heel State.” 

1. What do the words in bold text represent? 
 

Follow the directions located under the picture. 

2. North Carolina has some of the most __________ ________ in the world? 
 

3. What is the purpose of the picture? 
 

Find the Wildlife subheading. 

4. What is a reptile? What did you do to find the information? 
 

Find the labeled pictures. 

5. What are they? 
 

6. Why are they important in this article? 
 

7. Under what subheading will you find the meaning of North Carolina? What 
does it mean? 
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Using Text Features & Search Tools 
https://kids.nationalgeographic.com/explore/states/alabama/ - alabama-talladega-nationalforest.jpg 

Look at the article entitled “The Heart of Dixie.” 

1. What do the words in bold text represent? 
 

Follow the directions located under the picture. 

2. Why is Cheaha Mountain significant in Alabama? 
 

3. What is the purpose of the picture? 
 

Find the Wildlife subheading. 

4. What is a bird? What did you do to find the information? 
 

Find the labeled pictures. 

5. What are they? 
 

6. Why are they important in this article? 
 

7. Under what subheading will you find the meaning of Alabama? What does 
it mean? 
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Using Text Features & Search Tools 
https://kids.nationalgeographic.com/explore/states/louisiana/#louisiana-french-quarter.png 

Look at the article entitled “The Pelican State.” 

1. What do the words in bold text represent? 
 

Follow the directions located under the picture. 

2. What is the French Quarter? 
 

3. What is the purpose of the picture? 
 

Find the Wildlife subheading. 

4. What is an amphibian? What did you do to find the information? 
 

Find the labeled pictures. 

5. What are they? 
 

6. Why are they important in this article? 
 

7. Under what subheading will you find the meaning of Louisiana? What does 
it mean? 
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Name _______________________________________________ Date____________________ 

 

QUESTION ANSWER 
What text feature helped you 

locate the information? 
What are marine otters 
called? 

  Picture/image 

 Caption 

 Boldface print 

 Title/heading 

 Subheading 

 Hyperlink 

What is a predator?   Picture/image 

 Caption 

 Boldface print 

 Title/heading 

 Subheading 

 Hyperlink 

What is the difference  
in a marine otter and a 
sea otter? 

  Picture/image 

 Caption 

 Boldface print 

 Title/heading 

 Subheading 

 Hyperlink 

Click on image 2.  
What happened? What is 
the scientific name of a 
marine otter? 

  Picture/image 

 Caption 

 Boldface print 

 Title/heading 

 Subheading 

 Hyperlink 

Look at the caption of 
image 3. What is purpose 
of the image?  

  Picture/image 

 Caption 

 Boldface print 

 Title/heading 

 Subheading 

 Hyperlink 

Which word means  
to move along in a  
steady way? 

  Picture/image 

 Caption 

 Boldface print 

 Title/heading 

 Subheading 

 Hyperlink 

RI.3.5   Center Activity Recording Sheet 
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MCCRS ELA STANDARD  

RI.3.6  Distinguish their own point of view from that of the author of a text. 

 

KEY LANGUAGE/ 
VERBS/TERMS  

Related to the Standard FORMAL DEFINITION 
STUDENT-FRIENDLY 
DEFINITION 

Author’s Purpose The reason the author wrote the text: 
to inform/teach or persuade/convince 

The reason the author wrote the 
text 

Answer  

(as related to the 

author’s purpose) 

To respond to a question; some 
authors write texts that answer a 
specific question 

When the author is trying to teach 
you something; usually begins 
with a question 

Describe  

(as related to the 

author’s purpose) 

When an author provides a lot of 
information and details about a topic 

When the author gives details 
about a topic 

Explain  

(as related to the 

author’s purpose) 

When the author breaks down 
information and describes how to 
complete a process 

When the author describes a step-
by-step process 

Distinguish Recognize and/or perceive the 
differences 

Recognize one thing from another 

Point of View The perspective or view from which a 
text is presented 

A way of looking at or thinking 
about what the text is about 

Author’s Viewpoint The way the author looks at a topic or 
the idea being described 

The author’s way of looking at or 
thinking what the text is about 

 



RI.3.6  Distinguish their own point of view from that of the author of a text. DAY 1/6  
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Progression 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  Determine the author's purpose for writing a text. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

N/A  1. How does the author feel about the topic? 
2. What does the author want you to learn from  

the material? 
3. What is the author trying to teach you? 
4. What method is the author using to help  

you learn? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Author’s Purpose Anchor Chart (ADE) 

• Markers 

• Florida Center for Reading Research 
“Inform” Task Cards (C.023.AM2a, 
C.023.AM2b), pg. 29 

• Index cards 

• Vocabulary Graphic Organizer  

 N/A 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can determine the author's purpose for writing an informational text. 

Academic Vocabulary Instruction 

1. Create a Vocabulary Graphic Organizer (Handout RI.3.6-1.2) with the following column 
headings: word, definition, and example.  

2. Introduce the following words: persuade, inform, entertain, and author’s purpose, giving a 
student-friendly definition and hand motion. (Suggested hand motions: persuade – make a 
beckoning motion with hand; inform – use pointer fingers on both hands to make a back-and-
forth motion on either side of the mouth; entertain – pantomime laughing; author’s purpose – 
pantomime writing.) 

3. Place students in pairs. For each word taught, have students recite each word to their partners 
5 times while practicing the hand motion, tell one another the definition, use it in a sentence, 
and sky write the word. 

4. Record each definition on the anchor chart. (Optional: have students record the definitions in 
a notebook.) 

5. Explain that you will complete “examples” of each word later in the lesson progression. 

http://fcrr.org/documents/sca/G2-3/2-3Comp_3_Text_Analysis.pdf
http://fcrr.org/documents/sca/G2-3/2-3Comp_3_Text_Analysis.pdf
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Making a Connection 

We previously studied the standard RL.3.6. We learned that characters in stories have points of view, 
which means they have certain ways they think about situations or other characters. Now we will be 
studying standard RI.3.6. Because this is an informational standard and we will be using informational 
texts, instead of trying to determine what a character thinks or feels about something or someone, we 
will instead try to understand what the author feels about what they are writing.  

Note: If RL.3.6-1.4 Lesson has not been previously taught, that lesson must be taught prior to 
beginning RI.3.6-1.6 Lesson. 

Anticipatory Set/Introduction to the Lesson 

1. Introduce the “I can” statement. Have students repeat the statement to a partner. 
2. Explain to students that authors write texts for many reasons. They may be familiar with the 

“PIE” acronym (persuade, inform, entertain). This week, students will learn about different 
reasons why an author writes to inform in a nonfiction text. 

3. Have the 3 major reasons an author writes already listed on the chart (Handout RI.3.6-1.1), 
including a definition for each purpose (answer, describe, explain).  

4. Review the brainstorm examples for each purpose created during the previous  
RL.3.6.1.4 Lesson. 

Guided Practice Independent Practice 

1. Use the Author’s Purpose ADE anchor chart (Handout 
RI.3.6-1.1) to identify the methods authors use to organize 
informational text based upon the author’s purpose to 
answer a question, describe a topic, or explain a topic. 

• Answer: This type answers one of the 5 W (who, 
what, when, where, why) questions.  A question may 
be used to start this type of informational writing, but 
is not always included.  The facts included in the text 
are used to answer or justify the answer given.  (i.e., 
“Who is Abraham Lincoln?” or “What is Florida?”) 

• Describe: This type uses details (normally about one 
particular topic) to describe the topic.  The author 
uses adverbs and adjectives.  Use of the five senses 
may be utilized, as well.  (i.e., “Describe the animal 
category ‘birds.’”) 

• Explain: This type shows how to do something.  It 
may even include step-be-step instructions, a 
diagram, or other visual.  Many times, this method 
will include action verbs. (i.e., “Does the Food Group 
Pyramid explain how to eat healthier?”) 

2. Using the Inform Cards #2, 9, and 12 from the Florida 
Center for Reading Research, the teacher will read the text 
aloud and students will determine which method (Answer,  

1. Read students Inform 
Card #7 from the Florida 
Center for Reading 
Research. 

2. On an index card or sticky 
note, students will record 
if the author is answering, 
describing, or explaining a 
topic (explaining). 

3. Collect student responses 
and review answers as a 
class. 



RI.3.6  Distinguish their own point of view from that of the author of a text. DAY 1/6  
in Lesson 

Progression 
 

STANDARDS GUIDEBOOK   RI 3.4 – 3.6   Craft and Structure 54 

Guided Practice (continued)  

Describe, or Explain) that the author used in writing this 
informational text. 

3. Encourage students to justify the method chosen using ADE 
Author’s Purpose anchor chart bullet points. 

 

Reflection and Closing 

1. Explain to students that in Lesson 2 they will use the knowledge they gained in this lesson to 
understand the author's point of view. 

2. Have students share with a partner 3 things they learned. 

3. Randomly call on a few students to share out their thoughts with the class. 

 

HANDOUTS FOR LESSON 

RI.3.6-1.1   ADE Example Anchor Chart 

RI.3.6-1.2   Vocabulary Organizer 

 



HANDOUT RI.3.6-1.1 ADE Example Anchor Chart 
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HANDOUT RI.3.6-1.1 Vocabulary Organizer 
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Name _______________________________________________ Date____________________ 

 

 

Word Definition Example 

 
    

 
    

 
    

 
    

 
    

 

  

 

  

 

  

 

  

 

  

 

  

 

RI.3.6   VOCABULARY ORGANIZER 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  Determine the author's point of view about the topic. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

“Smoking Hurts the Lungs and Heart” 
(Lexile Level 760L and question set 
(Lexile Level 760L) from 
ReadWorks.org 

 1. What text type is this passage? 

2. What text features will be used in this passage? 

3. Who is providing the information about the topic? 

4. How does the author feel? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Author’s Point of View Anchor 
Charts 

• Markers 

• Student Graphic Organizer 

• Sticky notes 

• Vocabulary Graphic Organizer  

 N/A 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can determine the author's point of view about a topic. 

Academic Vocabulary Instruction 

1. Review vocabulary from the previous day: author’s purpose, answer, describe, and explain. 

2. Encourage students to use the assigned hand gestures and recite the definitions to a partner. 

3. Introduce the new vocabulary words: point of view, and author’s point of view using student-
friendly definitions and hand motions. (Suggested hand motions: point of view – point left 
pointer finger toward chest and use the right pointer finger to draw a line away from right 
eye; author’s point of view – point left finger down as if at a piece of text and use the right 
pointer finger to draw a line away from right eye.)   

4. Continue using the Vocabulary Graphic Organizer with the following column headings: word, 
definition, and example (Handout RI.3.6-1.2).  

5. Place students in pairs. For each word taught, have students recite the word to their partner 
five times while making the hand motion, tell each other the definition, use it in a sentence, 
and sky write the word. 

6. Record each definition on anchor chart. Optional: have students record the definitions in  
a notebook. 

https://www.readworks.org/article/Smoking-Hurts-the-Lungs-and-Heart/5ef2cade-4e52-4c87-bcf2-16a78cab199f#!articleTab:content/
https://www.readworks.org/article/Smoking-Hurts-the-Lungs-and-Heart/5ef2cade-4e52-4c87-bcf2-16a78cab199f#!articleTab:questionsets/questionsetsSection:1026/
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Academic Vocabulary Instruction (continued) 

7. Explain that you will complete “examples” of each later in the lesson progression. 

8. Add words to the word wall. 

Making a Connection 

Yesterday we learned that authors have reasons for writing a text. Who can remember some of the 
reasons why an author would write an informational text? (To inform a reader of a topic or explain 
how to do a process.) Today we are going to learn that author’s purpose for writing the text and his or 
her point of view are connected. 

Anticipatory Set/Introduction to the Lesson 

1. Introduce the “I can” statement. Have students repeat the statement to a partner. 

2. Set purpose for the lesson: explain that students will practice identifying the author’s purpose 
and point of view in a text. 

3. Introduce the Author’s Point of View Anchor Chart Handout RI.3.6-2.1) and review steps to 
determine the author’s point of view.  

4. Introduce the text “Smoking Hurts the Lungs and Heart”. 

5. Have students observe the title and photograph presented in the text to make predictions 
about what they will read. 

Guided Practice Independent Practice 

1. Chorally read the text with students. 

2. Pause during reading throughout the text to conduct think 
alouds about how to determine the author's feelings and 
attitudes toward the topic using text-based evidence. 
Example: “Even by looking at the heading, ‘6 Reasons Not to 
Start Smoking,’ I can infer that the author probably doesn’t 
approve of smoking because of his or her use of the word 
NOT and the fact that (s)he gives six different reasons to 
convince the reader not to start smoking.” 

3. Discuss with the students things to look for when 
attempting to determine the author's point of view about 
smoking: what phrases or evidence suggest how the author 
is feeling? Does the author agree or disagree with the topic? 
What is the main idea? 

4. Provide each student with a sticky note and a box to focus 
on from the Author’s Point of View Anchor Chart (Handout 
RI.3.6-2.1) 

Box Topics: 

• What can we infer about the author? 

• What is the author’s purpose for writing? 

• What are the author’s thoughts or reactions? 

1. In partners, have 
students cite two 
supporting details for the 
author’s point of view. 

2. Monitor for student 
understanding and re-
teach as needed. 

3. As a class, discuss student 
responses. 



RI.3.6  Distinguish their own point of view from that of the author of a text. DAY 2/6  
in Lesson 

Progression 
 

STANDARDS GUIDEBOOK   RI 3.4 – 3.6   Craft and Structure 59 

Guided Practice (continued)  

• What impact does the author have? 

5. After reading the text, instruct students to choose one of 
the box topics and write down a thought they had specific 
to the box topic. 

6. Explain that this brainstorming activity will help students 
become familiar with analyzing the author's viewpoint of an 
informational text.   

7. Provide students with a graphic organizer (Handout  
RI.3.6-2.3).   

8. Guide students as they determine the author's point of 
view about smoking. 

9. Together, complete the top box and the first  
supporting detail. 

 

Reflection and Closing 

1. Randomly select students to state which specific questions to ask when determining the author’s 
point of view. (Reference the anchor chart.)  

2. Discuss how the author's point of view can be determined using text-based evidence and the 
knowledge we have about the author's purpose for writing. 

 

CENTER TITLE  AUTHOR’S POINT OF VIEW  

Focus standard Materials Student Procedure 

RI.3.6 
 
Additional 
Standard: 
W.3.2 
 

• Informational texts 
based on students’ 
independent reading 
levels  

• Recording sheet 

1. Read an informational text based on your 
independent reading level (levelled readers, 
NewsELA, or ReadWorks passages). 

2. Complete Author’s Point of View Graphic 
Organizer based on the text chosen (Handout 
RI.3.6-2.3). 

3. Write a paragraph describing the author’s 
point of view. 

Center Accountability Completion of graphic organizer & paragraph 

 

HANDOUTS FOR LESSON 

RI.3.6-1.1    Vocabulary Organizer  

RI.3.6-2.1   Author’s Point of View Example Anchor Chart #1 

RI.3.6-2.2   Author’s Point of View Example Anchor Chart #2 

RI.3.6-2.3   Author’s Point of View Graphic Organizer 



HANDOUT RI.3.6-2.1 Author’s Point of View Example Anchor Chart #1 
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HANDOUT RI.3.6-2.2 Author’s Point of View Example Anchor Chart #2 
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HANDOUT RI.3.6-2.3 Author’s Point of View Graphic Organizer 
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Name _______________________________________________ Date____________________ 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

RI.3.6   AUTHOR’S POINT OF VIEW GRAPHIC ORGANIZER 

 

Author’s Point of View 

How does the author feel about the topic? 

 

Supporting 
Detail #1 

 

Supporting 
Detail #2 

 

Supporting 
Detail #2 



RI.3.6  Distinguish their own point of view from that of the author of a text. DAY 3/6  
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Progression 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  • Determine the author's point of view about a topic. 

• Write about an author’s point of view in a text.  

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

“Smoking Hurts People – And the 
Environment!” (Lexile Level 760L) 
and question set (Lexile Level 760L) 
from  ReadWorks.org 

 1. What text type is this passage? 

2. What text features will be used in this passage? 

3. Who is providing the information about the topic? 

4. How does the author feel about the topic in this 
passage? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Graphic Organizer 

• Writing paper 

 You have just read an article about the effects of smoking. 
Using a 4-Square, write a paragraph identifying the author's 
point of view on smoking.  Use evidence from the text to 
support your answer. 

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can distinguish my own point of view from that of the authors. 

 I can write about an author’s point of view based on details in a text. 

Academic Vocabulary Instruction 

1. Review RI.3.6 academic vocabulary (author’s purpose, author’s point of view, answer, 
describe, and explain) on the word wall. 

2. Review student friendly definitions and created gestures. 

3. Conduct a vocabulary triangle with students using the words author’s purpose, point of view, 
and inform. Guide students to come up with a sentence using author’s purpose and author’s 
point of view, a sentence with point of view and inform, a sentence with author’s purpose and 
inform, and a sentence with all three. 

Making a Connection 

Yesterday we read a passage about smoking. Turn and tell a partner what we learned the author’s 
point of view was about smoking. (Allow for wait time.) Who remembers the purpose of the article? 
(To discourage the reader from smoking by giving six different facts about why smoking is bad.) How 
did we determine that the author was against smoking? Think about two details from the text which 
helped us make this determination. (Allow for wait time.) Turn and tell your partner two details from  

https://www.readworks.org/article/Smoking-Hurts-People--And-the-Environment!/f8c301d2-fa2b-494a-9647-30e7e931bf8e#!articleTab:content/
https://www.readworks.org/article/Smoking-Hurts-People--And-the-Environment!/f8c301d2-fa2b-494a-9647-30e7e931bf8e#!articleTab:content/
https://www.readworks.org/article/Smoking-Hurts-People--And-the-Environment!/f8c301d2-fa2b-494a-9647-30e7e931bf8e#!articleTab:questionsets/questionsetsSection:1926/
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Making a Connection (continued) 

the text. Today we will read another text and we will continue to practice determining the author’s 
point of view in a text. 

Anticipatory Set/Introduction to the Lesson 

1. Review the “I can” statements with students. Have students repeat the statements to a 
partner. 

2. Revisit the anchor chart they created as a class during Day 2 (Handout RI.3.6-2.1).   

3. Set the purpose for the lesson: Students will practice determining the author’s point of view in 
a text working in small groups. 

Guided Practice Independent Practice 

1. Provide the students with a copy of 
the text “Smoking Hurts People and 
the Environment”. 

2. Referencing the anchor chart 
(Handout RI.3.6-2.1 and 2.2), remind 
students what to look for as they 
read to help them determine the 
author’s point of view in the text. 

3. Chorally read the text as a class as an 
opportunity to support any 
misunderstandings of the text. 

4. Encourage students to annotate 
their paper as they find evidence to 
support the author's point of view. 

1. Place students in small groups of 3-4 students.  

2. Groups will determine the author's point of view 
within the passage using text-based evidence.   

3. Instruct students to complete an author’s point 
of view graphic organizer (Handout RI.3.6-2.3). 

4. After completing the organizer, students will 
work together to complete the following writing 
prompt:  You have just read an article about the 
effects of smoking. Using a 4-Square, write a 
paragraph identifying the author's point of view 
on smoking.  Use evidence from the text to 
support your answer. 

5. Encourage students to use a 4-Square Organizer 
to build their paragraphs. 

6. Monitor groups throughout the practice and 
support as needed. (Optional: Allow students to 
conduct a “Write-Around” activity within their 
groups, where students take turns writing each 
sentence of the paragraph.) 

7. Depending on writing ability and routine  
in classroom, approach to writing prompt  
may vary. Model and guide students through  
the writing as needed. 

Reflection and Closing 

1. Invite students to share their written responses either with a partner or with the class. 

2. As a large group, discuss the author’s point of view and what evidence from the text students 
used to make the determination of the author’s point of view. 
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Progression 
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HANDOUTS FOR LESSON 

RI.3.6-2.1   Author’s Point of View Example Anchor Chart #1 

RI.3.6-2.2   Author’s Point of View Example Anchor Chart #2 

RI.3.6-2.3   Author’s Point of View Graphic Organizer 

RI.3.6-3.1   “Smoking Hurts People – And the Environment!” (ReadWorks.org) 

RI.3.6-3.2   4 Square Organizer 



HANDOUT RI.3.6-3.2 4 Square Organizer 
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Name _______________________________________________ Date____________________ 

 

  

  

RI.3.6   4 SQUARE ORGANIZER 



RI.3.6  Distinguish their own point of view from that of the author of a text. DAY 4/6  
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Progression 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  Form a point of view about the topic. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

"NFL Players are Not Allowed to 
Kneel During the National Anthem" 
(Lexile Level 1080L) NewsELA.com 

 1. What is the topic you are reading about? 

2. What is the author's purpose for writing this text? 

3. How does the author feel about this topic? 

4. How do you feel about the topic? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Anchor Charts 

• Point of View Student Graphic 
Organizer 

• Markers 

 You have just read an article about the NFL's newest rule.  
Write a paragraph expressing your feelings and beliefs 
about NFL players not being allowed to kneel during the 
national anthem.  Do you think it's fair?  Use evidence from 
the text to support your feelings.   

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can understand that the reader will have a point of view about the topic. 

Academic Vocabulary Instruction 

1. Review RI.3.6 academic vocabulary (author’s purpose, author’s point of view, answer, 
describe, and explain) on the word wall. 

2. Review student friendly definitions and created hand motions. 

3. Review the meanings and hand motions for reader’s point of view. Explain the differences 
between the author’s and the reader’s points of view. 

4. Play a game using word wall words (“I Spy, “Hot Seat”, “Categories”) to review  
RI.3.6 vocabulary. 

5. Optional: Complete a Frayer Model with the phrase point of view (definition, sentence, 
synonyms, examples). 

  

https://newsela.com/read/nfl-owners-adopt-new-anthem-policy/id/43815
https://newsela.com/read/nfl-owners-adopt-new-anthem-policy/id/43815
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Making a Connection 

Let’s review the Point of View Anchor Chart (Handout RI.3.6-2.1) we previously created. An author has 
a specific purpose and point of view when they write about a topic, and we have been learning how to 
figure out what that purpose and point of view are based on the words the author uses in their 
writing. Today, we will learn how we as readers form our own points of view when we read a text, and 
our point of view may be different from the author’s. 

Anticipatory Set/Introduction to the Lesson 

1. Review the “I can” statement with students. Have students repeat the statement to a partner. 

2. Show a picture of a sports game (basketball, football, soccer, baseball or track, etc.). 

3. Ask students to think about which sport they prefer, then have them vote on which they prefer. 
Have students work in a small group to discuss why they picked the sport they did as their 
favorite. Share some responses with the class. 

4. Point out that there are multiple points of view in the classroom, and each student might have 
different reasons that support their point of view. This happens even when reading texts.  

5. Provide each student a copy of the news article about the NFL. 

6. Set purpose for the lesson: Explain to students they will read an article about a topic and will 
get to determine their own point of view about the topic. (Note: do not refer to this as a 
controversial topic when introducing the passage. In doing so, you are placing your own point 
of view onto the text and possibly skewing students’ development of their own point of view.) 

Guided Practice Independent Practice 

1. Chorally read the text as a class. 

2. After reading, review the main idea and key 
details of the text as a class. 

3. Instruct the students to discuss at their 
table groups their own point of view about 
the topic (prohibiting NFL players from 
kneeling during the national anthem). Prior 
to releasing students to discuss, set class 
norms for holding a respectful conversation 
to ensure students are respectful of one 
another’s opinions. 

4. Use an anchor chart to identify the 
different points of view among students 
(Handout RI.3.6-4.1). 

5. Encourage students to provide text 
evidence for why they feel a specific way 
about the topic. 

1. Introduce the following writing prompt to 
students: You have just read an article 
about the NFL's newest rule.  Write a 
paragraph expressing your feelings and 
beliefs about NFL players not being 
allowed to kneel during the national 
anthem.  Do you think this is fair? Use 
evidence from the text and an informative 
writing strategy to support your feelings.   

2. Encourage students to utilize their 
Reader’s Point of View graphic organizer 
(Handout RI.3.6-2.3) to write their 
paragraph. Note: Try to monitor and 
briefly check all graphic organizers for 
completion and accuracy before 
transitioning to the writing prompt. 

3. Before writing their paragraph, instruct 
students to use a 4-square organizer. 
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Guided Practice (continued) Independent Practice (continued) 

6. Supply sentence stems such as, “I believe 
(blank) because…” “This supports my point 
of view because…” etc. 

7. Model sample details as evidence to 
support a specific point of view. 

8. Instruct students to complete their own 
graphic organizer about their own point of 
view and why (Handout RI.3.6-2.3). 

4. Instruct students to come up with their 
topic sentence using the question of the 
prompt and their opinion of the text. 

5. Model and guide students through their 
topic sentence and details as needed. 

6. Depending on writing ability and routine in 
classroom, approach to writing prompt 
may vary. Model and guide students 
through the writing as needed. 

Reflection and Closing 

1. Invite students to share their writing (4-square or paragraph) with a partner. 

2. Review the purpose for the lesson. 

3. Reiterate that not all their viewpoints or opinions were the same, but all should be respected.  
This will be important for them to understand as they enter Day 5. 

 

CENTER TITLE  SORTING ACTIVITY READERS’  POINT OF VIEW  

Focus standard Materials Student Procedure 

RI.3.6 
 

• Printable (Handout 
RI.3.6-4.3) 

• Sorting mat 

• Task cards 

1. Students will read task cards 

2. Students will sort statements based on the 
reader's point of view. 

Center Accountability T-chart representing sorted task cards 

 

HANDOUTS FOR LESSON 

RI.3.6-4.1   Reader’s Point of View Example Anchor Chart #1 

RI.3.6-4.2   Reader’s Point of View Example Anchor Chart #2 

RI.3.6-4.3   Reader’s Point of View Graphic Organizer 

RI.3.6-4.4   Sorting Activity Reader’s Point of View 

 



HANDOUT RI.3.6-4.1 Reader’s Point of View Example Anchor Chart #1 

 

STANDARDS GUIDEBOOK   RI 3.4 – 3.6   Craft and Structure 70 

 
 
 
 



HANDOUT RI.3.6-4.2 Reader’s Point of View Example Anchor Chart #2 
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HANDOUT RI.3.6-4.3 Reader’s Point of View Graphic Organizer 
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Name _______________________________________________ Date____________________ 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

RI.3.6   READER’S POINT OF VIEW GRAPHIC ORGANIZER 

 

Reader’s Point of View 

How does the author feel about the topic? 

 

Supporting 
Detail #1 

 

Supporting 
Detail #2 

 

Supporting 
Detail #2 
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HANDOUT RI.3.6-4.5 Sorting Activity Reader’s Point of View 
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HANDOUT RI.3.6-4.5 Sorting Activity Reader’s Point of View 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  Distinguish between their own point of view from  
the author's. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

"Opinion: Are U.S. Women Better 
Soccer Players Than Men?" (Lexile 
Level 520L) from NewsELA.com 

 1. What is the topic you are reading about? 

2. What is the author's purpose for writing the text? 

3. How does the author feel about the topic? 

4. How do you feel about the topic? 

5. Do you agree with the author? Why or Why not? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Author & Reader’s Point of 
View Anchor Chart 

• Author & Reader’s Point of 
View Graphic Organizer 

• Markers 

• Vocabulary Graphic Organizer  

 See Day 6   

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can distinguish my own point of view from that of the author. 

Academic Vocabulary Instruction 

1. Review RI.3.6 vocabulary from days 1-4. Review student friendly definitions and  
hand motions. 

2. Introduce the vocabulary word distinguish using the Vocabulary Organizer (Handout RI.3.6-
1.2) with the following column headings: word, definition, and example. 

3. Place students in pairs. Have students recite the word to their partners 5 times, tell each other 
the definition, use it in a sentence, and sky write the word. 

4. Record the definition on anchor chart. Optional: have students record the definition in  
a notebook. 

5. Teach students a hand motion to go along with distinguish. (Suggested motion: distinguish – 
place a pointer finger on chin like you are thinking and turn head side to side as if making a 
choice between two items.) Allow students to practice the gesture with a partner. 

6. Add word to the word wall. 

https://newsela.com/read/elem-us-mens-soccer-opinion/id/36734
https://newsela.com/read/elem-us-mens-soccer-opinion/id/36734
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Making a Connection 

Yesterday, we read a passage which helped us to see that we as readers develop our own points of 
view about a topic when we are reading. Today, we will read another passage which will cause us to 
recognize our own points of view about the topic in the text. It is important to remember that not all 
viewpoints or opinions were the same, but all points of view should be respected. 

Anticipatory Set/Introduction to the Lesson 

1. Introduce “I can statement.” Have students repeat it to a partner. 

2. Set purpose for the lesson: “Today, you will read a text and determine the author’s point of 
view and tomorrow you will distinguish it from your own. You many agree with the author, but 
you also may disagree. Either way, it is important to distinguish your own point of view using 
evidence from the text.” 

3. Introduce a new point of view graphic organizer (Handout RI.3.6-5.1), which compares the 
author’s and reader’s point of view. Explain that today students will fill out the left side, and on 
Day 6, they’ll complete the right-hand side. 

4. Provide each student with a copy of the NewsELA article, “Opinion: Are U.S. Women Better 
Soccer Players Than Men?" 

Guided Practice Independent Practice 

1. Chorally read the article as a class. 

2. After reading, guide students to pull out the main 
idea and key details in a text. 

3. Prompt students to determine the author's point of 
view (women are better soccer players than men). 
Encourage students to cite details from the text. 
Record the students’ responses on the anchor chart 
(Handout RI.3.6-5.1). 

1. Instruct students to complete the 
left-hand side of the graphic 
organizer, selecting three 
supporting details to support the 
author’s point of view (Handout 
RI.3.6-5.1). 

Reflection and Closing 

1. Complete the left side of the anchor chart based on student responses (after completion of 
independent practice). 

2. Turn and talk: Why did the author write this article? Was the author answering, explaining, or 
describing a topic? 

 

HANDOUTS FOR LESSON 

RI.3.6-1.2   Vocabulary Organizer 

RI.3.6-5.1   Author & Reader’s Point of View Graphic Organizer 

 



HANDOUT RI.3.6-5.1 Author & Reader’s Point of View Graphic Organizer 
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Name _______________________________________________ Date____________________ 

 

 

 Author Reader 
Point of View   

Supporting Detail #1   

Supporting Detail #2   

Supporting Detail #3   

 

RI.3.6    AUTHOR & READER’S POINT OF VIEW GRAPHIC ORGANIZER 



RI.3.6  Distinguish their own point of view from that of the author of a text. DAY 6/6  
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Progression 
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ESTIMATED TIME  LESSON TARGET(S) 

20 minutes  Distinguish their own point of view from the author's. 

   

TEXT(S)  GUIDING/TEXT-DEPENDENT QUESTION(S) 

"Opinion: Are U.S. Women Better 
Soccer Players Than Men?" (Lexile 
Level 520L) from NewsELA.com 

 1. What is the topic you are reading about? 

2. What is the author's purpose for writing this text? 

3. How does the author feel about this topic? 

4. How do you feel about the topic? 

5. Do you agree with the author? Why or Why not? 

   

RESOURCES AND MATERIALS   TEXT DEPENDENT WRITING PROMPT  

• Author & Reader’s Point of 
View Anchor Chart 

• Author & Reader’s Point of 
View Graphic Organizer 

• Four Square Organizer 

 You have read the article "Opinion: Are U.S. Women  
Better Soccer Players Than Men?" Write a paragraph that 
distinguishes your point of view from the author's.  
Choose facts and details from the text that support both 
yours and the author’s points of view on the topic.   

 

INSTRUCTIONAL PLAN  

Understanding Lesson Purpose and Student Outcomes 

 I can distinguish my own point of view from that of the author. 

Academic Vocabulary Instruction 

1. Review all vocabulary words from days 1-5. 

2. Review student-friendly definitions and created hand gestures.  

3. Create a Frayer Model for the word distinguish (definition, sentence, synonyms, antonyms) 

4. Optional: Play a word wall game or a vocabulary matching game to review the  
vocabulary words. 

Making a Connection 

We have been reading texts in order to practice identifying the author’s point of view. Today, we will 
read again in order to find the author’s point of view and the details to support the author’s point of 
view (Handout RI.3.6-5.1). 

  

https://newsela.com/read/elem-us-mens-soccer-opinion/id/36734
https://newsela.com/read/elem-us-mens-soccer-opinion/id/36734


RI.3.6  Distinguish their own point of view from that of the author of a text. DAY 6/6  
in Lesson 

Progression 
 

STANDARDS GUIDEBOOK   RI 3.4 – 3.6   Craft and Structure 83 

Anticipatory Set/Introduction to the Lesson 

1. Review the “I can” statement. Have students repeat the statement with a partner.  

2. Set purpose for the lesson: “Today, you will distinguish your own point of view from the author’s 
utilizing the graphic organizer, and then you will write about it.” 

Guided Practice Independent Practice 

1. Pass out the graphic organizer from Day 5 
(Handout RI.3.6-5.1). 

2. Provide time for students to review the left 
side of the graphic organizer. 

3. Ask students to fill out the organizer based 
on their own point of view. They need at 
least three supporting details to support 
their opinion. 

4. Monitor student work and check each 
graphic organizer before students transition 
to the writing prompt. 

1. Instruct students to answer the writing 
prompt: You have read the article 
"Opinion: Are U.S. Women Better Soccer 
Players Than Men?" Write a paragraph that 
distinguishes your point of view from the 
author's. Use facts and details from the 
text that support both yours and the 
author’s points of view on the topic.   

2. Remind students to utilize a 4-Square 
organizer before forming their paragraph. 

Reflection and Closing 

1. Randomly select two students with differing points of view to share their paragraphs by reading 
to the class. 

 

CENTER TITLE  POINT OF VIEW  

Focus standard Materials Student Procedure 

RI.3.6 
 

Additional 
Standards: 
W.3.1 

• Informational texts at 
students’ independent 
reading levels  

• Author & Reader Point 
of View Graphic 
Organizer (Handout 
RI.3.6-5.1) 

1. Read an informational text on your level (from 
ReadWorks, NewsELA, levelled reader). 

2. Complete the graphic organizer (Handout 
RI.3.6-5.1) to map out the author’s point of 
view and your point of view. 

Note: Early finisher: write a paragraph stating 
whether you agree or disagree with the author’s 
point of view. 

Center Accountability Completed organizer and paragraph 

 

HANDOUTS FOR LESSON 

RI.3.6-5.1   Author & Reader’s Point of View Graphic Organizer 

 


